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ABSTRACT

This Final Graduation Project focuses on the design of a standardized onboarding and 90-
day follow-up process for CO-OP students in a public-sector organization. The study
addresses the need to improve consistency, communication, and role clarity during the early
stages of student integration, as current onboarding practices vary across organizational units
and lack a structured framework. This situation creates differences in the level of support
provided to students and limits the effectiveness of their initial contribution.

The project is developed within the context of human resource management in the public
sector, where onboarding processes play a critical role in talent development and
organizational performance. The work aims to provide a structured and replicable solution
that aligns onboarding activities with project management principles, ensuring a more
coordinated and efficient approach to student integration.

To achieve this, the project develops a comprehensive project management plan for the
onboarding and 90-day follow-up process. The plan includes key knowledge areas such as
integration, scope, schedule, cost, quality, resources, communications, risk, procurement, and
stakeholder engagement management. These areas support the definition of project
deliverables, responsibilities, timelines, quality criteria, communication needs, risks,
procurement requirements, and stakeholder participation.

The methodology applied in this study follows a descriptive and analytical approach, based
on the assessment of current onboarding practices and the identification of existing gaps. The
project uses recognized project management frameworks to structure the proposed solution
and to ensure alignment with best practices. As part of the analysis, sustainability
considerations are also incorporated through the application of the P5 Standard, allowing the
evaluation of social, organizational, and environmental impacts.

The main results show that project management principles can be applied to structure
onboarding as a coordinated organizational process. The project management plan provides
a clear WBS, schedule with critical path, cost categories, quality standards, resource
structure, communication mechanisms, risk responses, procurement considerations, and
stakeholder engagement strategies. Based on these results, it is recommended that the
organization validate the proposed framework with human resources, supervisors, mentors,
and CO-OP students before implementation. It is also recommended to monitor the 30, 60,
and 90-day follow-up process and use feedback for continuous improvement.



INDEX OF CONTENTS

INDEX OF FIGURES ...ttt 11
INDEX OF CHARTS ...ttt sttt ettt 13
ABBREVIATIONS AND ACRONYMS ...ttt 15
EXECUTIVE SUMMARY ..ottt ettt 16
I INTRODUCTION ..ottt sttt 18
L1, Background..........cooouiiiiiiiiiiieeeeeeeee et e 18

1.2.  Statement of the problem...........c.ccocuiiiiiiiiiiiii e 21

L.3.  PUIPOSE ottt et ettt sttt 24

L4, General ODJECHIVE........ieiuiieiieiieeieece ettt ettt et e e e 25

1.5, SPECIIC ODJECTIVES .. .eieiieeiiieiieeieecite ettt ettt ettt e eebaesnaeenseenee 25

2 THEORETICAL FRAMEWORK .......cccoiiiiiiiiiriieieeeeesesee e 27
2.1 Company/Enterprise framework ..........cccocceeiiiriiiiieniiiiieeeieeee e 27

2.2 Project Management CONCEPLS ........ueeveerieeriierieeiieeieenieesieeeieesireeseesaeeesneenens 36

23 Other applicable theory/concepts related to the project topic and context...... 55

3 METHODOLOGICAL FRAMEWORK......ccceoctiiiiriiaieieieiesicre e 69
3.1 INfOrmMAtion SOUICES ...c..eeuveruieiiiieriieie ettt sttt 69

3.2 Research methods .......oc.ooieiiiiiiiiii e 73
3.2.1 Analytical Method .........ccooiiiiiiiiiiiie s 74
3.2.2 Inductive MEthod ........coviiiiiiiiiiiiieieeee e 75
3.2.3 Documentary research method............cccooviiiiiiiiiiiiiiiie e 75

33 TOOLS ettt sttt et 78

3.4 Assumptions and CONSIAINLS ......eeeueeeuieriieeiiieiieeieeiie et eiee e eieeereeaeeseeeneeas 80

3.5 DElIVETADIES .....eoiiiiiiiiiiiieieeeee e &3

4 RESULTS .ottt ettt b e et sb ettt be e et esae e 86
4.1 Integration Management Plan............c.ccooviiiiiiiiiiniiiniceeeeee e 86
4.1.1 Purpose of the Integration Management Plan ............ccccoceviiiiiiiniininiininceee 86

4.1.2 ProJect CRATTET ... ..eiiieiieetieiie ettt ettt ettt e et sat e et eessaeebeesaaeenbeessneeseesneaens 86



4.1.3 Project Integration APPIoach ..........cccueeviieiiiiiieeiiiecie ettt ens 92
4.1.4 Integrated Change Control PrOCESS ..........cccuieriieiiieriieiieiieeiteeee ettt 93
4.1.5 Deliverables Integration and Coordination ..............cceeeeerieeriienieeseenieeiie e esieeseeens 96
4.1.6 Roles and ReSPONSIDIIITIES. ......cc.eeruieeiieniieeiieiie ettt ettt e s ens 98
4.1.7 Monitoring and Control Approach ..........cccceevieeiieiiieniieiieeieeeee e 102
4.1.8 Results of the Integration Management Plan..............ccocooiriiniiiiniiniincnenceee, 104
4.2 Scope Management Plan ............cccooouiiiiiiiieiiiiiee e 105
4.2.1 Purpose of the Scope Management Plan ............cccoeeeeviiiiiiniiieiieniieieee e 105
4.2.2 Scope Definition APProach ..........cceeeiieiieiiieiiieeiieiee et 107
4.2.3 Project SCOPE STALEIMENL .....c..eevurieriieeieetieeiteeieeeeeeieesreesteeeteebeeseaeeseesnaeenseessneeneeas 109
4.2.4 Work Breakdown Structure (WBS).......c.ooooiiiieiieceee e 111
4.2.5 Scope Validation and Control ............ccccieriiiiiieiiieiierie e 114
4.2.6 Results of the Scope Management Plan ...........cccccoevieiiiinieniiieiienieeieee e 116
4.3. Schedule Management Plan ............ccoocieiiiiiieiieiiiecece e 117
4.3.1 Purpose of the Schedule Management Plan .............cccccoeviiiiiiniiiiiiniicieeee, 117
4.3.2 Schedule Development APproach ............coceevveeiiieniiiiieniieieecee e 119
4.3.3 Project Milestones and Timeline ............coecveevieeiiieniieiienieeece e 120
4.3.4 Schedule Monitoring and Control .............ccceevieeiiieriiiiienieeece e 123
4.3.5 Results of the Schedule Management Plan ............c.ccooeiiviiiiiiniiiiiiiiieeeee, 125
4.4 Cost Management Plan...........ccooiiiiiiiiiiiiiiiniicieeeceee et 125
4.4.1 Cost Management APProach ...........ccceeviieiiieiieeiiienieeieeee ettt 125
4.4.2 Cost Estimation EI@MENtS..........ccoueeiiriiniiiiniiiieiesteeeeseeeeese e 126
4.4.3 Project Bud@et SIrUCTULE. ........eovvieiiieeiieciie ettt ettt et 127
4.4.4 Cost Monitoring and Control............cccoeviieiieiiieiiienie e 128
4.4.5 Cost Baseline and RepOrting ............cceeeveeiiieniieiiienieeiieeie ettt 129
4.5 Quality Management Plan ...........cccoooviiiiiiiiiiiieniieiee e 130
4.5.1 Quality Management APProach ...........cccceevuieriieiiienieiiienie ettt 130
4.5.2 Quality Standards and Criteria ..........cceevveeiiierieeiiierie et 132

4.5.3 Quality ASSUIANCE ACHVILICS ...cvierueeeiieriieeiieniieeteeseteeteesireebeeseeeeseesaseenseesaneeneeas 133



4.5.4 Quality Control PrOCESS......ccuteiiieriieeiieriie ettt ettt e e 134
4.5.5 Continuous Improvement APProach ..........ccceeeveevuieriieiieniiieiiesie e 136
4.6 Resource Management Plan ...........cccooouiiiiiiiiiiiieiiccccee e 137
4.6.1 Resource Management APProach...........ceecuveeieeiiienieeiiienieeieeeie et 137
4.6.2 Human Resource ReqUITEMENLS ........c.cevueeeiuieriieeiieniieeiiesie et 139
4.6.3 Roles and ReSpONSIDIIITIES. .......c.eeviieiieriieeiieiie ettt 140
4.6.4 Resource Acquisition and AllOCatiON .........c.cevveeiiieriieiiienieeieecee e 142
4.6.5 Resource Monitoring and Control.............ccceeeieeiiieniiiiienieeeecee e 143
4.7 Communications Management Plan..............cccoooiieiiiniiiiiiniiicecee e, 145
4.7.1 Purpose of the Communications Management Plan..............cccocoeviiniiencennnnnen. 145
4.7.2 Communication Requirements and Stakeholders............cccoeeeeviiiiiiiniienieninenen. 146
4.7.3 Communication Methods and Channels...........c.ccocevieniniiniiniiiinicneeceee, 148
4.7.4 Communication Monitoring and Reporting ...........cccceeeveviieriienieenienieeiceneeenenn 149
4.7.5 Results of the Communications Management Plan................ccocoeviiniiininnnnnen. 151
4.8 Risk Management Plan..........cccoooioiiiiiiioiiieiieie et 152
4.8.1 Risk Management ApPProach ............ccceeviieiiieiiieiiienie ettt 152
4.8.2 Risk Identification ...........ccceevueriiriiiiiiieieiesee e 153
4.8.3 Risk Analysis and ASSESSIMENL .........cc.eeriieiiierieeiienieeieenieeieeseeeieesieeebeesereeneeas 154
4.8.4 Risk RESPONSE Strat@Zies....ccuveruieriieeiieriieeiieiiieeitesiteette sttt e seeeeaeeseteebeeseneeneeas 156
4.8.5 Risk Monitoring and Control.............ccoeiieiieiiieiiienieeeeee et 157
4.9 Procurement Management Plan............c.cooceeiiiiiiiiiieniiiiecceee e 158
4.9.1 Procurement Management APproach...........ccccveevuieriiiiiieniiiesiienieeeese e 158
4.9.2 Procurement REQUITEIMENLS .........ccvieiiieriieeiiieriieeitesie ettt et siae e e sene e 159
4.9.3 Procurement Strategy and Vendor Selection............ccoeevevieeriienieeniienieeiceneeenen. 161
4.9.4 Procurement Monitoring and Control ...........ccceecuieriiiiieniiienienie e 162
4.9.5 Procurement Documentation and Reporting ............ccceccvevieevieenieeniienieeiienieenen. 163
4.10 Stakeholder Engagement Plan..............cccccooiiiiiiiiiiiniiiieceeeeeee e 164
4.10.1 Stakeholder Engagement Approach ...........cccceeevuieviiiiiienieeiiienieeieeeeeee e 164

4.10.2 Stakeholder Identification and ANalysis.........cccccvevveeiieniieniienieeiieeie e 166



10

4.10.3 Stakeholder Engagement Strate@ies .........cceeveeruierieiiiienieeiiecie et 168
4.10.4 Stakeholder Communication and Collaboration ..........c..cceceeveevvenieneniieneeniennne. 169
4.10.5 Stakeholder Monitoring and Engagement Control.............cccceeceeevienieeiiennennen. 170
5 CONCLUSIONS ...ttt sttt sttt et e et e nbesbeeaeas 172
6  RECOMMENDATIONS ..ottt sttt 176
7  VALIDATION OF THE FGP IN THE FIELD OF REGENERATIVE AND
SUSTAINABLE DEVELOPMENT ....ccooiiiiiiiiiiisieteee ettt 179
7.1 INEEOAUCTION ..ottt ettt b et ebtesbe et e saeens 179
7.2 Relationship of the project to the Sustainable Development Goals. ..........c.cccoeeeennnee 182
7.3 Analysis of the project according to Standard P5 .........ccccoooiiiiiiiiniiniiiiece 184
7.4 Relationship of the project to the dimensions of Regenerative Development ............. 198
BIBLIOGRAPHY ..ottt 202
APPENDICES ...ttt sttt be sttt ettt et e be b b e 206
APPENDIX 1: FGP Charter.....cc.cevueiiiiiiiniiiieiierieeieetesie ettt st 206
APPENDIX 2: FGP WBS ...ttt 216
APPENDIX 3: FGP SCHEDULE .......ccctiiiiiiiiiiieteeeeee et 217
APPENDIX 4: PRELIMINARY BIBLIOGRAPHICAL RESEARCH......................... 218

APPENDIX 5: REVISION DICTUM SIGNED - PHILOLOGIST ......ccccccooieiiiiennen. 222



11

INDEX OF FIGURES
Figure 1 Organizational SIFUCTUFE..............c...ccevouiriiniiiiinieieeeseese ettt 34
Figure 2 Project [ife CYCLO..........ooueieeeeieeiieeeeeee ettt ettt en 50
Figure 3 Interrelationship of PMBOK Guide key components in projects ........................ 51
Figure 4 Organizational project MANAZEMENL ...............ccceeeeeeceeecuiaeieeiieeeiieeeiiesieeseeeaeens 53
Figure 5 Organizational project management applied to the public-sector context........... 55
Figure 6 Integration management process for the FGP Project ............ccouevveeveeeeeeesuencunnn. 93
Figure 7 Integrated Change Control Workflow...............cccccvvivceenieeicnieinienieneeneeeneens 95
Figure 8 Integration of project management Areas ...............cc.cccueeeeeeueeseesceeseenreeseeneeans 97
Figure 9 Project GOVernance SIFUCIUFE................cuecueveerueeeeniesieeiesieesieeee st 101
Figure 10 Monitoring and control Cycle.................ccoouvueviiioiiniieeiieiiesieeeieeie e 103
Figure 11 Scope management ProCess ...........coccuceveeveecieneesienienienieeie et 106
Figure 12 Project scope definition elements ...............cocceecereeveroeneeneeneneenesieneenneenes 108
Figure 13 Project SCOPe BOUNAATIES .............cceeeuieiiieiieiieeeesiieeie e 110
Figure 14 Summary of the work breakdown SIrUCIUFe ...............cocceveevieviniininiinieeane 113
Figure 15 Scope validation and cOntrol process ..............cccoceevevvevoeeneeseneeneneneeneenes 115
Figure 16 Schedule management ProCess..............cccuecveeeeeceeeseeeieeeniiesieeeieeseeenseesne s 118
Figure 17 Project schedule timeline OVerview.............c.ccccuuevereenieneesenieneneseeneenes 120
Figure 18 Project Gantt chart and criticAl PAth.................cccoevcueevveviencieiieeiieiieeeeeneen. 122
Figure 19 Schedule monitoring and control cycle..............ccouevveevcveviescienieenieieenneeneen. 124
Figure 20 CoSt MANAZEMENE PFOCESS .......cccueeeeeeeieiiieeeeesiiaeieesteeeiteesieesaeenseesaeeseeseseesees 126
Figure 21 Project budget StrUCIUTe. ..............ccueeueeiieeiieieeee et see e 127
Figure 22 Cost 7ePOFtING CYCLE .......c...oecueeeiieiieeiieseeeeeeee et 129
Figure 23 Quality management PrOCESS .............cueccueeeueereeseueesiesieeesiieseeenieesaeenseesseesees 131
Figure 24 Quality standards framework...............c.ccocovevviniiiiiniiiiiinieeneeeeseeeees 133
Figure 25 Quality assurance Workflow............ccccocoveeveeiiniininiinienieeseeseeeseee e 134
Figure 26 Quality CONIFOl CYCLE ..........cc.ooouvieiiiiiiiiiiieiiceeeteese e 135

Figure 27 Continuous improvement CYCLe ..............cccoucueveeeceeiieeieeiiesie e eie e 137



Figure 28
Figure 29
Figure 30
Figure 31
Figure 32
Figure 33
Figure 34
Figure 35
Figure 36
Figure 37
Figure 38
Figure 39
Figure 40
Figure 41
Figure 42
Figure 43
Figure 44
Figure 45
Figure 46
Figure 47
Figure 48
Figure 49
Figure 50
Figure 51

12

Resource management PrOCESS ...........ccoucceeeeueerieeeniiieesie et 138
Project human reSouUrces StrUCHUFe .............ccocueeeeueeeeeeieeesiieeieeeie e eiee e 140
Project roles and reSponSibilities ...........cc.ccceveeecieiiieeiiieiieeieeieee e 141
Resource acquiSition PrOCESS ............cccuueeiueieiieesiiiesieeesiee et 143
Resource monitOring CYCLE . .........occuvivcieiieieiieieeeeeee et 144
Communications Management PFOCESS ..........cccueeeeeueeeseueessveesieeesieeesineeesiseesnns 146
Internal project COMMUNICALION SIFUCIUTE ........eecuveeeeeeeireeiieeieeeieeeaeeieeeveeenas 148
Project communication CRANRELS ...............ccoceceeeeuieiiieniienieeieeie e 149
Communication MORItOTING CYCLE ..........cceecveeeieiiieiieeiieeieee et 151
Risk MANAZEMENTE PFOCESS ......oocueeeeeeeiieiieeiieiieeie ettt eeees 153
RISK CAUEQOFIOS ...ttt ettt et e eneeas 154
QUAlitative FISK MALFIX ........cccooevueeiiiiiiiiieeiteee ettt 155
RISk 7ESPONSE CYCLE ..ottt 156
Risk MORILOVING CYCLO ...ttt 158
Procurement management PrOCESS ...........ccouecueeveeeereeeeniiieesieeenieesiee e 159
Procurement Ctegories ..............ouuiuuviieiiiiiiiieiiieeeieeeeiee et 160
Vendor Selection PIOCESS ...........ccuecueecueeceeeieeiieeee ettt 161
Procurement monitoring CYCle...............ccoeevievieiciiiiieeiiecieee et 162
Procurement reporting PrOCESS ..........c.ouuceeeeiieeiiieniieesiee et 163
Stakeholder engagement PrOCESS ..............cceecueecieecuieiieeieesieeie e 165
Internal stakeholder power-interest Matrix ............ccceeeveeeeeceeesieeeceesieeveenen 167
Stakeholder engagement framewWork ..............cc.coevceevieeceeiieeniiieiieecieesee e 169
Internal stakeholder communication flow...............cccceeovevvienceeiiencienieeeeeennn 170

Stakeholder engagement monitoring Cycle .............ccocvuevcvevoeeeceienieniieiieeeenns 171



13

INDEX OF CHARTS
Chart 1 I1fOrmatiOn SOUFCES ..........cccueeeueeeiieiieeiieeeeeie ettt ettt eseesnaeesee e 72
Chart 2 ReSearch MEIROAS ............c.cccevceiiiiiieieiieieeesteet ettt 76
CRATE 3 TOOLS ..ottt sttt ettt st 79
Chart 4 Assumptions and CONSIIAINES ..........cccueeeueereeieeeeiieeieesieesteeetee e eiee e neee e esee e 82
Chart 5 DeliVerabIes ...........c..cooeecuiviiiiiiiiiiiiiiieeeeee ettt 84
Chart 6 Project charter for the standardized CO-OP student onboarding project............ 87
Chart 7 Integration management COMPONEALS ............c.eeeueeeueereerereesreesierenieesreesseesseenseennns 92
Chart 8 Integrated change CONtrol PrOCess ...........cccccueecueeciesieeiieeiieeieeeie e eee e 94
Chart 9 Project deliverables integration MAFiX.............cccoeccueeveeecueesieeeieesieeieeneesieeeeenes 97
Chart 10 Roles and reSponSibilities MALFIX ..........cceeeeeeeeeiiienieeieeeiee e eiee e eee e 99
Chart 11 Responsibility assignment matrix (RACI)............cccooceevoueeciesoeeeiiesieeieeeeeeiens 100
Chart 12 Monitoring and cONtrol ACHIVITIES ...........c.cccoueeeueeeieeiiiesieeiiesiee e esee e esee e 102
Chart 13 Scope management COMPONERLS ...........ccueecueeeueeseeeeeieeieeieenieeeieeseesaeeneesneeens 106
Chart 14 Project scope definition lements ...............cccocceeeeeeeuieneeecieenieeieeseeeeeeseesaeens 107
Chart 15 Project SCOPE SUMMIATY ............cccueeeueerieeeiiesieeieenieeeieesaeesseesseesseesseesseenseesnseens 110
Chart 16 Summary of work breakdown structure COMpPONENLS..............ccccccvevceeeceeeseenann. 112
Chart 17 Scope validation and control QCHiVIties ...............ccceeeeeeceeeciesiieeiieeieeieeeeeeeens 115
Chart 18 Schedule management COMPONENLS ............cceecueeeeeecuienieeiiesieeieeeie e eseeeaeens 118
Chart 19 Schedule development lements..............c..ccceecueeiieecieniieeiiiesieeieeeee e esee e 119
Chart 20 Project milestones and timeline SUMMATY .............c.cccueeeueeeeesoeeecienieeieeeeeeeens 121
Chart 21 Schedule monitoring and control ACtIVITIES .............cccueeeueeeuiesceeeiiesieeieeieeeeens 123
Chart 22 Cost eSHMALION @LEMENLS ...........ccuevueeiiiiiiiiiiiieeeeeeest ettt 126
Chart 23 Cost monitoring and cONtrol ACHIVITIES ............cc.cccueeeueeeeeeceiesieeieeeieeieeseeeeeens 128
Chart 24 Quality management COMPONENLS ............c..cccueeeueereeecreenieeieeseeeaeeseesseenseesseens 131
Chart 25 Quality standards And CPILETIA .............ccceeveeecuieiiieiieeieeeese e 132
Chart 26 Quality ASSUFANCE ACTIVITIES...........c.oeeueeeiieeieeiieeiieeieeeiteeeeesiee e saee e esseesnaeens 134

Chart 27 Quality CONIrOl ACHIVITIES .........cccueeeuieeieeiieeieeieeeie ettt saee e ens 135



14

Chart 28 Continuous improvement ACHIVILIES .............cceeeeeeeeeeueeseeeireeseeeieeeseesseeseesseens 136
Chart 29 Resource management COMPONENLS ............cc.eeeueereereueesieeeireesaesseeseesseesseesseens 138
Chart 30 Human reSOUrCe FEQUITEMENLS ...........c.cccuverueeeueesieeeieeniieeseesseesseesseesseenseesnseans 139
Chart 31 Roles and reSponSibilities MALFIX ...........ccoeeeueeeeerieeiiienieeieesiee e esee e seeeeeens 140
Chart 32 Resource acquisition and allocation aCtiVIties ..............ccoeceevcueeeeesveeeceeeneenaenns 142
Chart 33 Resource monitoring and cONtrol ACHVItIES ..............ccueecueeeueeseeeeciesieeieeieeeeens 143
Chart 34 Communications management COMPONEGALS..............ccververeueesieessueesieesireeseenseans 146
Chart 35 Stakeholder communication requirements ...............ccccccceeeeeseeeeceeesieesceeeneennens 147
Chart 36 Communication methods and channels ..................ccccocevveevceniinveenenneneeiennns 149
Chart 37 Communication monitOring ACHIVILIES .............cceeecueeeueeseeecreesieeeeeneeseeeneenseens 150
Chart 38 Risk management COMPONENLS ............c.cccueeeueeeueesieeeieeniieeeeenieeeieeseesaeenseesnseens 152
Chart 39 Project iSk FEGISTOT .........c.occuieuieiiieeieeiteeee ettt saee e e seesnveens 153
Chart 40 RiSk SSESSMENE MALFIX .......ccueeiuiiiiiiieiieieniteeie ettt ettt et 155
Chart 41 RiSk reSPONSE SIFALEZIS..........ccccueeeeeeeieeiieeieeieeeiie et eiteeteesaeeeaeesaeesaeesseesnseens 156
Chart 42 Risk MONILOVING ACHIVITIES .......eevueeeeieeieeiieeieeieeeie et eiteeie et eaeesieesveessaeenseens 157
Chart 43 Procurement management COMPONENLS ...........c.ceeveeeueereerereeseessseeseesseesseensseans 159
Chart 44 Procurement FeqUITEMENLS ............ccueeueeeueerueeiueenieesseesseesseesseessessseesseesseesseens 160
Chart 45 Vendor Selection CrIteriQl ..............ccuevieciirieveriiniiiiieeieseeieee sttt 161
Chart 46 Procurement MONItOFiNG ACHIVITIES .........c..cccueeeueeseeeeeeenieeieenieesieeeseesaeensaesnseens 162
Chart 47 Procurement documentation reqUIFeMents ..............cccecceeeueesvuessueeseessveeseesiueans 163
Chart 48 Stakeholder engagement COMPONENLS..............ccoeeueeeeieriieecienieeieeeieeieesee e 165
Chart 49 Stakeholder regiSter..............couviiiiiiiiieiiieeieecieee ettt 167
Chart 50 Stakeholder engagement Strategies .................cceecueeeeeeeeecueesieeiieeieeieeeeeeveens 168
Chart 51 Stakeholder communication ACHIVILIES .............c.ccoeeveeeeeriiseniiniesieeieseeeeneens 170

Chart 52 Stakeholder monitoring ACHIVILIES ...........c.cccueeeueeeeeeciieeieeiiesie et eie e 171



ABBREVIATIONS AND ACRONYMS

Abbreviation / Acronym Explanation

CO-OP Cooperative education program

CPI Cost Performance Index

FGP Final Graduation Project

GPM Green Project Management

HR Human Resources

KPI Key Performance Indicator

P5 People, Planet, Prosperity, Process, Product
PM Project management

PMBOK Project Management Body of Knowledge
PMO Project Management Office

RACI Responsible, Accountable, Consulted, Informed matrix
RBS Risk Breakdown Structure

SDG Sustainable Development Goals

SME Subject Matter Expert

SPI Schedule Performance Index

WBS Work Breakdown Structure

15



16

EXECUTIVE SUMMARY

The present Final Graduation Project was developed within the context of a public-sector
organization, where onboarding practices for CO-OP students have traditionally varied
across departments. Although these programs play an important role in attracting and
developing future talent, the absence of a standardized onboarding and follow-up process has
generated inconsistencies in the way students are integrated into the organization. Over time,
this situation has resulted in differences in training quality, communication practices, and
role clarity, affecting both student experience and organizational efficiency.

The problem addressed in this project was the lack of a structured and standardized
onboarding and 90-day follow-up process for CO-OP students, which limited effective
coordination among stakeholders and reduced the consistency of early integration practices.
This situation created gaps in communication, unclear expectations, and variability in the
level of support provided to students. As a result, the organization faced challenges in
ensuring a uniform onboarding experience and in maximizing the contribution of students
during their initial period. The project was justified by the need to improve internal processes,
enhance early role readiness, and support the development of human capital through a more
structured and consistent approach.

The general objective of the project was to develop a project management plan for the design
of a standardized onboarding and 90-day follow-up process for CO-OP students in a public-
sector organization, in order to improve early integration and role readiness. The specific
objectives were to develop an integration management plan to coordinate project activities,
to define the project scope and its control mechanisms, to establish a schedule management
plan to ensure timely execution, to develop a cost management plan to control financial
resources, to define quality standards for the project, to identify and manage the required
resources, to establish a communications management plan to ensure effective stakeholder
interaction, to identify and mitigate project risks, to define procurement processes, and to
develop a stakeholder engagement plan to manage expectations throughout the project
lifecycle.

The methodology used in this project was based on a structured project management
approach aligned with PMBOK guidelines. A descriptive and analytical approach was
applied to assess the current onboarding practices and identify existing gaps. Based on this
analysis, a comprehensive project management plan was developed, incorporating key
knowledge areas such as integration, scope, schedule, cost, quality, resources,
communications, risk, procurement, and stakeholder management. The proposed solution
was designed to be practical, adaptable, and aligned with the needs of a public-sector
environment, ensuring both consistency and flexibility in its application.

The project results demonstrated that the general objective was achieved through the
development of an integrated project management plan for a standardized onboarding and
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90-day follow-up process. The integration of the subsidiary management plans provided a
structured basis for coordinating scope, schedule, cost, quality, resources, communications,
risks, procurement, and stakeholder engagement, while the project-specific charter, WBS,
14-week Gantt chart, critical path, 30-, 60-, and 90-day follow-up framework, and control
mechanisms provided a basis for clearer roles, stakeholder alignment, early integration, and
continuous improvement. Based on these results, it was recommended that the Human
Resources Department formally review and validate the proposed framework before
implementation and that the project sponsor and organizational decision-makers approve the
process, assign responsibilities, and support the 30-, 60-, and 90-day follow-up structure.

It was also recommended that the project team maintain the schedule baseline and monitor
the critical path, allocate sufficient internal resources, conduct quality reviews, maintain clear
communication channels, periodically update the risk register, and collect stakeholder
feedback after each onboarding cycle. Future research should evaluate implementation and
long-term effectiveness using indicators such as student satisfaction, supervisor feedback,
role readiness, process adoption, and performance outcomes.
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1 INTRODUCTION

1.1. Background

The integration of new participants into organizational environments has become an
increasingly relevant topic in both human resource management and project management
practices. Organizations are expected to provide structured processes that facilitate the
adaptation of new employees, interns, and students into the workplace, ensuring that they
understand their roles, responsibilities, and the broader organizational context. In this sense,
onboarding is no longer considered a simple administrative activity but rather a strategic
process that contributes to performance, engagement, and organizational effectiveness

(Bauer, 2010).

Within the context of public-sector organizations, onboarding acquires an additional
level of importance due to the formal nature of administrative structures, the existence of
regulatory frameworks, and the need for transparency and accountability in all
organizational processes. Public institutions operate under clearly defined procedures and
standards, which require that new participants quickly understand institutional expectations,
communication channels, and operational practices. As a result, the integration of new
personnel must be supported by structured and consistent onboarding processes that
facilitate adaptation and ensure alignment with organizational values and objectives

(Organization for Economic Co-operation and Development, 2020).

In Canada, public-sector organizations frequently participate in cooperative

education (CO-OP) programs that allow students to gain practical experience in
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professional environments. These programs represent an important mechanism for
connecting academic learning with real-world application, benefiting both students and
organizations. Students are able to develop professional competencies and apply theoretical
knowledge, while organizations benefit from the contribution of motivated learners who
support operational activities and bring new perspectives to the workplace (Coll &

Zegwaard, 2011).

Despite the recognized benefits of CO-OP programs, the integration of students into
public-sector organizations is not always supported by standardized onboarding practices.
In many cases, onboarding processes vary depending on the work unit, the supervisor, or
the availability of internal resources. Some students may receive structured orientation and
continuous support, while others may experience a more informal or limited integration
process. This variability can lead to inconsistent experiences, reduced clarity of
expectations, and challenges in adapting to the organizational environment during the initial

stages of the placement.

The first weeks of a CO-OP placement are particularly important, as they set the
foundation for the student’s performance and overall experience within the organization.
Research indicates that structured onboarding processes, especially during the first 90 days,
can significantly improve role clarity, communication, and early performance outcomes
(Watkins, 2013). When organizations provide clear guidance, defined milestones, and
regular follow-up, new participants are more likely to integrate effectively and contribute to

organizational objectives.
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However, in many public-sector environments, onboarding practices remain focused
primarily on administrative tasks such as documentation and initial orientation sessions.
While these activities are necessary, they may not provide sufficient support for students to
fully understand their roles, develop confidence, and navigate organizational processes.
Additionally, the lack of coordination between human resources, supervisors, and work

units can further affect the consistency and effectiveness of the onboarding experience.

From a project management perspective, the design of a structured onboarding and
follow-up process can be approached as an organizational improvement initiative. Such
initiatives require the definition of objectives, identification of stakeholders, and
development of structured procedures that can be applied consistently across the
organization. Project management provides a suitable framework for organizing these
elements and ensuring that the proposed solution is coherent, feasible, and aligned with

organizational needs (Project Management Institute, 2021).

In this context, the present Final Graduation Project focuses on the development of
a project management plan for the design of a standardized onboarding and 90-day follow-
up process for CO-OP students in a public-sector organization. The project is intended to
contribute to improving the consistency of onboarding practices, strengthening coordination

among stakeholders, and supporting a more structured integration experience for students.

By addressing this topic, the project aligns with the broader objective of improving
organizational processes within the public sector and supporting the development of human

capital through effective integration practices. The proposed approach recognizes
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onboarding as a critical phase in the student experience and seeks to provide a structured

framework that can enhance both learning outcomes and organizational performance.

1.2.  Statement of the problem

Despite the recognized importance of onboarding processes in organizational
performance and employee integration, many public-sector organizations do not implement
standardized onboarding frameworks for temporary participants such as CO-OP students.
Instead, onboarding practices are often informal, inconsistent, and highly dependent on the
individual supervisor or work unit. From a project management perspective, this situation
represents a planning and coordination gap because the onboarding process does not have
clearly defined scope, deliverables, timelines, roles, communication channels, or
monitoring mechanisms. As a result, the way students are introduced to the organization,
how expectations are communicated, and how their progress is followed during the
placement period may vary significantly from one work unit to another.

In the absence of a structured onboarding process, CO-OP students may face
challenges in understanding their roles, responsibilities, and the operational context of the
organization. Research indicates that unclear role expectations and insufficient guidance
during the early stages of employment can negatively affect performance, engagement, and
learning outcomes (Bauer, 2010). In public-sector environments, where procedures,
accountability, and communication protocols are particularly important, these challenges
may be amplified, leading to inefficiencies in the integration process. These challenges also

show the need for a project management approach, since role clarification, activity
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sequencing, stakeholder communication, and performance monitoring are essential
elements for managing a coordinated organizational initiative.

Another significant issue is the lack of systematic follow-up during the first months
of the placement. While initial orientation activities may be conducted, ongoing monitoring
and structured feedback mechanisms are often limited or absent. As a result, supervisors
may not have a consistent framework to evaluate student progress, provide timely feedback,
or identify potential issues early in the placement. According to Watkins (2013), the first 90
days are critical for successful integration, and the absence of structured follow-up during
this period can reduce the effectiveness of onboarding efforts. In project management
terms, this reflects a weakness in monitoring and controlling processes, because the
organization does not have a formal mechanism to track progress, evaluate results, or
implement corrective actions during the onboarding period.

In addition, the coordination among key stakeholders involved in the onboarding
process is frequently unclear. Human resources units, supervisors, work teams, and CO-OP
students may each have a role in the integration process, but without a defined project
structure, their responsibilities and interactions are not always aligned. This lack of
coordination can lead to duplication of effort, gaps in communication, and inconsistent
support for students throughout their placement. From a project management perspective,
this situation demonstrates the absence of a clear stakeholder engagement plan,
communication management approach, and responsibility assignment structure. Therefore,
the problem is not only operational; it is also managerial because the onboarding process is

not fully planned, documented, coordinated, or controlled.
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The problem is further reinforced by the fact that onboarding processes for CO-OP
students are rarely approached as structured projects. Without the application of project
management practices such as integration management, scope definition, schedule
planning, quality criteria, resource allocation, risk identification, communication planning,
and stakeholder engagement, onboarding remains an informal administrative activity rather
than a strategically designed process. According to the Project Management Institute
(2021), structured planning and coordination are essential to ensure that complex activities
involving multiple stakeholders are executed effectively. The absence of such an approach
limits the organization’s ability to standardize onboarding practices, monitor progress,
manage expectations, and improve the overall quality of the student integration experience.

As a result of these conditions, public-sector organizations may experience
inconsistent onboarding outcomes, reduced efficiency in the integration of students, and
missed opportunities to maximize the value of CO-OP programs. Students may require
additional time to adapt, may not fully understand their roles, and may not receive
consistent feedback during their placement. At the same time, supervisors may lack the
tools and guidance necessary to support students effectively, and organizations may not
benefit fully from the contributions of these participants. These outcomes confirm the need
to manage the design of the onboarding and 90-day follow-up process through a project
management plan that defines what must be done, who is responsible, when activities

should occur, how communication will be managed, and how progress will be monitored.
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Therefore, the core problem addressed in this Final Graduation Project is the
absence of a standardized onboarding and 90-day follow-up process for CO-OP students in
public-sector organizations, supported by a formal project management structure. This gap
limits the consistency, effectiveness, and coordination of the integration process and
highlights the need for a structured solution based on project management principles. The
development of such a framework is necessary to improve onboarding practices, enhance
student integration, strengthen stakeholder coordination, and support organizational

performance.

1.3. Purpose

The purpose of this Final Graduation Project is to develop a project management
plan for the design of a standardized onboarding and 90-day follow-up process for CO-OP
students in a public-sector organization. This study will examine how project management
practices can be applied to structure onboarding as a coordinated and controlled process,
addressing existing gaps in consistency, stakeholder alignment, and follow-up during the

initial stages of student integration (Project Management Institute, 2021).

The project is intended to provide a practical and structured solution that improves
onboarding effectiveness by standardizing processes, enhancing role clarity, and
strengthening communication among stakeholders. Expected benefits include more
consistent onboarding experiences, improved early performance and engagement of

students (Bauer, 2010), better coordination between human resources and supervisors, and
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the implementation of a defined 90-day follow-up framework that supports continuous

feedback and timely issue identification (Watkins, 2013). Additionally, the project

contributes to organizational process improvement and offers a replicable model that

integrates project management principles into human resource practices within the public

sector.

1.4.

General objective

To develop a project management plan for the design of a standardized onboarding and 90-

day follow-up process for CO-OP students in a public-sector organization, in order to

improve early integration and role readiness.

1.5.

Specific objectives

To develop an integration management plan to coordinate and manage all project
activities effectively throughout the project lifecycle for the design of a standardized
onboarding and 90-day follow-up process.

To create a scope management plan to define, validate, and control the project
scope, ensuring alignment with project objectives.

To develop a schedule management plan to define the timeline of project activities
and ensure timely project completion.

To develop a cost management plan to estimate, budget, and control project costs,
ensuring adherence to financial constraints.

To develop a quality management plan to ensure that the project meets defined

standards and quality requirements.
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To develop a resource management plan to identify, acquire, and manage the
resources required for successful project execution.

To develop a communications management plan to ensure effective information
flow among all project stakeholders.

To develop a risk management plan to identify, assess, and define responses to
potential risks affecting the project.

To develop a procurement management plan to ensure that procurement processes
are conducted efficiently and in a cost-effective manner.

To develop a stakeholder engagement plan to define strategies for managing

stakeholder expectations and communication throughout the project.
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2 THEORETICAL FRAMEWORK
2.1 Company/Enterprise framework

2.1.1 Company/Enterprise background

The present Final Graduation Project is developed within the context of the
Canadian public sector. This environment is characterized by formal administrative
processes, structured reporting relationships, merit-based staffing practices, and a strong
emphasis on accountability, fairness, and service to the public. In this context, onboarding
is not only an administrative activity, but also an important process that helps new
participants understand their role, the expectations of the institution, and the standards of

conduct required in public service.

For the purposes of this project, the institutional context is informed by the
Canadian federal public service environment and by the public-service values promoted by
the Public Service Commission of Canada. The Public Service Commission supports a non-
partisan and merit-based public service and plays an important role in safeguarding staffing
integrity and representativeness across the federal public administration. Its published
institutional statements provide a useful reference for understanding the type of public-
sector environment in which this project is situated (Public Service Commission of Canada,

2017).

Within Canadian public-sector organizations, CO-OP students usually enter
structured workplaces where orientation, supervision, and follow-up are essential during the

first weeks of the work term. However, the student experience may vary depending on the
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manager, the work unit, and the onboarding practices used in each area. When those
practices are not standardized, the integration of CO-OP students may become inconsistent,
which can affect clarity of expectations, role readiness, and follow-up during the placement

period.

This Final Graduation Project contributes to that organizational need by proposing a
project management plan for the design of a standardized onboarding and 90-day follow-up
process for CO-OP students in a public-sector organization. The project is intended to
support a more organized and consistent integration process and to improve coordination

among the organizational actors involved in the student placement experience.

Another important characteristic of the Canadian public sector is its commitment to
transparency, accountability, and professional public administration. Government
institutions operate under legal and regulatory frameworks that require clear
documentation, fairness in staffing practices, and responsible management of public
resources. These principles influence many organizational processes, including recruitment,
onboarding, training, and performance supervision. As a result, structured onboarding
practices play an important role in helping new participants understand institutional
expectations, ethical standards, and operational procedures within the public service

environment.

Public-sector organizations also play a significant role in supporting educational
development and professional learning opportunities for students and early-career

professionals. CO-OP programs are widely used in Canada as a mechanism to connect
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academic institutions with public and private organizations. Through these programs,
students are able to apply academic knowledge in real work environments while
organizations benefit from the participation of motivated learners who contribute to
ongoing projects and operational activities. For this reason, effective onboarding practices
are particularly important, as they facilitate the transition of students into the workplace and

help maximize the value of the learning experience.

In this context, the development of a standardized onboarding and follow-up
process can contribute to strengthening organizational consistency and improving the
experience of CO-OP students in public-sector institutions. A structured approach to
onboarding helps clarify expectations, supports supervisors in guiding student activities,
and ensures that the integration process is conducted in an organized and transparent
manner. Therefore, the present Final Graduation Project seeks to contribute to the
improvement of existing onboarding practices by proposing a project management plan that
supports a more coordinated and effective integration process for CO-OP students in a

public-sector organization.

CO-OP Student Profile and Placement Parameters

For the purposes of this project, the target population consists primarily of post-
secondary students enrolled in recognized college, CEGEP, or university CO-OP and
internship programs. These students are generally completing diploma or undergraduate
degree programs; however, graduate students may also participate when their academic

program includes an approved work-placement requirement. Therefore, the proposed
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onboarding framework is not restricted to a specific age group or credential level. It
provides a common onboarding structure that can be adapted according to the student’s
academic level, field of study, assigned role, and learning objectives (Public Service

Commission of Canada, 2023).

The standard placement considered in this project is one four-month work term,
generally corresponding to the Winter term from January to April, the Spring/Summer term
from May to August, or the Fall term from September to December. The exact dates and
hours are determined by the applicable academic program. Depending on academic
requirements and organizational needs, a placement may be extended through consecutive
work terms. In those circumstances, the initial 90-day onboarding and follow-up process
may be maintained and supplemented with additional performance discussions and learning

objectives for the extended period.

Completion of a CO-OP placement does not guarantee continued employment
within the organization. A student may be rehired for another work term or may later be
considered for a term or indeterminate appointment through student bridging. However,
any employment decision depends on the student meeting the qualifications of the position,
satisfactory performance, organizational and operational needs, the availability of a funded
position, and compliance with the applicable staffing framework. Since validated
organizational conversion data were not available for this project, no numerical probability

of continued employment is estimated (Public Service Commission of Canada, 2025).
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2.1.2 Mission and vision statements

Mission: To promote and safeguard a non-partisan, merit-based and representative public

service that serves all Canadians (Public Service Commission of Canada, 2017).

Vision: Building tomorrow's public service today: Modern, impartial and fair (Public

Service Commission of Canada, 2017).

These statements are related to the present Final Graduation Project because a
standardized onboarding and follow-up process supports a more consistent, fair, and
organized integration of CO-OP students into the workplace. In the same way, the proposed
process contributes to communication, supervision, and continuous improvement during the
first 90 days of the placement. Therefore, the project is aligned with the public-service

values reflected in the institutional mission and vision.

2.1.3 Organizational structure

Canadian public-sector organizations usually operate through formal organizational
structures composed of senior management, middle management, supervisors, and
administrative and operational employees. These organizations also include corporate areas
such as human resources, finance, information technology, and program or service delivery

units, which interact to support institutional operations and internal processes.

For this project, the areas most directly related to the proposed onboarding and 90-

day follow-up process are human resources, the hiring manager or CO-OP supervisor, and
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the work unit where the student is assigned. Human resources support administrative
coordination, onboarding documentation, and general guidance related to the placement
process. Supervisors and managers are responsible for assigning tasks, clarifying

expectations, monitoring progress, and supporting the student during the work term.

This organizational structure is directly related to the Final Graduation Project
because the design of a standardized onboarding process requires coordination among these
actors. If responsibilities and communication points are not clearly defined, the student
experience may depend on informal practices rather than on a structured and consistent
institutional process. Therefore, the proposed project management plan is intended to
strengthen coordination among the organizational areas involved in the integration of CO-

OP students.

Another relevant characteristic of organizational structures in the public sector is the
presence of clearly defined reporting relationships and accountability mechanisms. Public
institutions generally operate through hierarchical structures where responsibilities and
decision-making authority are distributed among different levels of management. Senior
management typically defines strategic direction and institutional priorities, while middle
management and supervisors oversee operational activities and ensure that tasks are aligned
with organizational objectives. This structured arrangement supports coordination across
different departments and helps maintain consistency in administrative and operational

practices.
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In addition to hierarchical relationships, public-sector organizations rely heavily on
collaboration between functional units. Areas such as human resources, information
technology, finance, and program delivery frequently work together to support
organizational activities and internal processes. In the context of student placements, this
collaboration becomes particularly important because the onboarding process often
involves administrative documentation, system access, workplace orientation, and
supervision arrangements. As a result, the integration of CO-OP students depends not only
on the supervisor assigned to the student, but also on the coordination between the different

administrative and operational units involved in the placement.

From a project management perspective, understanding the organizational structure
is essential because it helps identify the stakeholders who participate in or influence the
onboarding process. The organizational structure clarifies roles, responsibilities, and
communication channels, which are key elements for the successful implementation of any
organizational improvement initiative. In the case of this Final Graduation Project, the
analysis of the institutional structure allows the proposed onboarding and follow-up process
to be aligned with existing organizational roles and reporting relationships. This alignment
helps ensure that the proposed process can be realistically applied within the institutional

context and supported by the relevant organizational actors.
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Figure 1

Organizational structure
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Note. Organizational structure related to the areas involved in the onboarding and supervision
of CO-OP students in a public-sector organization. Own elaboration.

2.1.4 Products Offered

Public-sector organizations in Canada provide a broad range of services that support
public administration, internal operations, and service delivery to citizens and institutional
clients. For the purposes of this project, the most relevant services are those related to

human resources support and the integration of new participants into the workplace.
The main services related to this project are the following:

1. Human resources support services: These services include staffing support,
onboarding coordination, workplace guidance, and documentation processes for

new participants entering the organization. In relation to this project, these services
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are important because they provide the administrative foundation for the design of a
standardized onboarding and follow-up process for CO-OP students.

2. Supervisory and operational integration services: These services are provided by
hiring managers, supervisors, and work units that receive CO-OP students. They
include task assignment, role clarification, workplace orientation, day-to-day
support, and performance follow-up. The project is related to these services because
it seeks to define a more consistent way to manage the student’s first 90 days in the
organization.

3. Learning and workplace adaptation support: CO-OP students require structured
support to understand procedures, expectations, communication channels, and the
general work environment. This service is relevant to the project because the
proposed onboarding and follow-up process is expected to improve early

integration, role readiness, and continuity in the student experience.

For this reason, the Final Graduation Project is focused on the design of a standardized
process that supports these services in a more organized way. The proposal is intended to
improve consistency in onboarding practices, strengthen communication among
stakeholders, and provide clearer follow-up during the first 90 days of the CO-OP

placement.
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2.2 Project Management concepts

2.2.1 Project management principles

Project management principles provide a general guide for professional behavior,
decision-making, and project delivery. According to the Project Management Institute
(2021), these principles are stewardship, team, stakeholders, value, systems thinking,
leadership, tailoring, quality, complexity, risk, adaptability and resilience, and change.
Rather than functioning as rigid steps, these principles operate as broad guidelines that

support the effective management of projects in different organizational contexts.

The principle of stewardship is relevant to this Final Graduation Project because the
work requires responsible use of academic resources, time, information, and references.
The team principle is also important, even though this is an individual academic project,
because the development of the work still depends on interaction with the professor, the
tutor, and other stakeholders who provide direction and feedback. In the same way, the
stakeholder principle is directly related to the subject of the project, since the proposed
onboarding and 90-day follow-up process involves the participation of human resources

personnel, hiring managers, supervisors, work units, and CO-OP students.

The value principle is one of the most important for this study because the project is
intended to generate a practical result that may improve the integration of CO-OP students
into a public-sector organization. Systems thinking is also relevant because onboarding is
not an isolated activity, but part of a broader institutional environment that includes

communication flows, supervision, documentation, and organizational expectations.



37

Leadership and tailoring are equally important because the proposed process must be
designed in a way that responds to the characteristics of the Canadian public-sector

environment rather than applying a generic model without adaptation.

The remaining principles also support the development of this Final Graduation
Project. Quality is reflected in the preparation of clear and academically sound deliverables.
Complexity is present because onboarding processes involve different actors,
communication channels, and institutional practices. Risk is related to possible changes in
assumptions, information availability, and feedback during the project. Adaptability and
resilience are visible in the adjustments made throughout the academic process. Finally,
change is central to the project because the purpose of the proposal is to design an
improved and more standardized onboarding and follow-up process. For these reasons, the
project management principles provide an appropriate conceptual basis for this work

(Project Management Institute, 2021).

2.2.2 Project management domains

According to the Project Management Institute (2021), project performance
domains are groups of related activities that are essential for the effective delivery of
project outcomes. These domains are Stakeholders, Team, Development Approach and Life
Cycle, Planning, Project Work, Delivery, Measurement, and Uncertainty. Unlike a purely
process-based perspective, the performance domains emphasize integrated project

performance and the need to consider different dimensions of the project at the same time.
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The Stakeholders domain is directly related to this Final Graduation Project because
the object of study involves different parties with specific roles and expectations. These
include human resources personnel, hiring managers or CO-OP supervisors, work units,
tutors, and CO-OP students as the end users of the proposed process. The Team domain is
also relevant because, although the academic work is prepared individually, the project still
develops through interaction, guidance, and review from academic and organizational
actors. Their participation contributes to the refinement of the proposal and to the quality of

the final result.

The Development Approach and Life Cycle domain is especially important because
this project follows a mainly predictive approach. Its deliverables, schedule, and academic
stages are defined in advance through the charter, WBS, schedule, and chapter
development. The Planning domain is central because the Final Graduation Project itself is
structured around a project management plan that includes integration, scope, schedule,
cost, quality, resources, communications, risk, procurement, and stakeholder management.
This means that planning is not only a theoretical concept in this work, but also part of the

actual development of the project.

The Project Work and Delivery domains are reflected in the preparation of the
academic products and in the design of the proposed onboarding and 90-day follow-up
process. The expected deliverables include the process design, supporting templates, and
project management documentation. The Measurement domain is relevant because the

project also considers how progress, follow-up, and consistency may be assessed during the
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first 90 days of the CO-OP student experience. Finally, the Uncertainty domain applies
because the project is developed in a context where institutional practices may vary,
information may be limited, and adjustments may be required during the tutoring process.
Therefore, the project performance domains help explain how the subject of this Final
Graduation Project may be understood and managed in an integrated way (Project

Management Institute, 2021).

2.2.3 Predictive, adaptive, and hybrid projects

Projects can be developed using different management approaches depending on the
characteristics of the work, the level of uncertainty involved, and the degree of flexibility
required during execution. According to the Project Management Institute (2017, 2021), the
most common development approaches in project management are predictive, adaptive, and
hybrid. Each approach presents different planning strategies, levels of control, and methods
for managing change. Understanding these approaches is important because it allows
project managers to select the most appropriate method for the specific conditions of a

project.

The predictive approach, often referred to as a traditional or plan-driven approach,
is characterized by a high level of planning at the beginning of the project. In this model,
the scope, schedule, cost estimates, and expected deliverables are defined as clearly as
possible during the early stages of the project. Once the planning phase is completed, the
project work generally follows a sequential structure where the activities are executed

according to the established plan. Predictive approaches are commonly used in projects
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where the objectives and deliverables are well understood from the beginning and where
major changes are not expected during the execution phase (Project Management Institute,
2017). Because of this structured nature, predictive approaches are frequently applied in

construction, engineering, infrastructure, and many administrative planning projects.

In contrast, the adaptive approach is designed for environments where uncertainty is
higher and where the final solution may evolve over time. Adaptive methods, often
associated with agile practices, emphasize iterative development, continuous feedback, and
incremental improvement. Instead of defining the entire scope in detail at the beginning,
adaptive approaches allow teams to develop the project through shorter cycles of work that
can be adjusted as new information becomes available. This flexibility makes adaptive
approaches particularly useful in areas such as software development, innovation
initiatives, and projects where the requirements are expected to change frequently (Kerzner,

2022).

A third alternative is the hybrid approach, which combines elements of predictive
and adaptive methods. Hybrid models are frequently used when certain parts of a project
require detailed planning while other components benefit from flexibility and iterative
development. For example, the overall structure of a project may follow a predictive
framework, while specific tasks or activities may be developed through adaptive iterations.
Hybrid approaches allow organizations to maintain a certain level of planning discipline

while still responding to changing conditions during the project lifecycle (Turner, 2014).
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Closely related to development approaches is the concept of the project life cycle.
The project life cycle refers to the sequence of phases through which a project progresses
from initiation to completion. According to the Project Management Institute (2017), most
projects follow a general life cycle that includes the initiation of the project, planning and
organizing activities, executing the work, and closing the project once the objectives have
been achieved. These phases provide a logical structure that helps guide the management of
project activities and ensures that the work progresses in an organized and controlled

manncr.

Although the specific structure of the life cycle may vary depending on the type of
project and the management approach used, the general concept remains consistent across
most project environments. The life cycle provides a framework that supports planning,
coordination, monitoring, and evaluation of project activities. Figure 2 illustrates a generic
project life cycle that includes the main phases commonly identified in project management

literature.

In addition to the generic life cycle, projects may also follow specific life cycles
adapted to their objectives and organizational context. For example, predictive projects
typically use sequential phases where each stage must be completed before the next begins.
Adaptive projects may follow iterative life cycles where work is repeated in cycles that
allow continuous refinement of the product or service. Hybrid projects may combine

sequential phases with iterative development activities. These variations demonstrate that
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the project life cycle is not a rigid structure but rather a flexible framework that can be

adapted to the needs of each project (Project Management Institute, 2021).

For the purposes of this Final Graduation Project, the development approach that
best describes the work is the predictive approach. The project follows a defined academic
structure established by the university and includes a sequence of planned deliverables such
as the project charter, the work breakdown structure (WBS), the project schedule, the
theoretical framework, the methodological framework, and the final project document.
Each of these components must be prepared in a specific order and according to predefined
academic guidelines. Because the objectives and deliverables are clearly identified from the
beginning, the project can be planned and executed through a structured and sequential

process.

Another reason why the predictive approach is appropriate for this work is that the
project focuses on the design of a project management plan rather than on the direct
implementation of the onboarding process in an organizational environment. The objective
is to develop a structured proposal that defines the scope, processes, templates, and follow-
up mechanisms that could later be applied within a public-sector organization. This type of
work requires careful planning, documentation, and analysis before implementation can
occur. Therefore, the project benefits from the stability and clarity provided by a predictive

planning approach.

Even though the predictive model is the primary approach used in this Final

Graduation Project, certain adaptive elements may appear during the development process.
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For example, feedback from the professor or the assigned tutor may lead to adjustments in
the content, structure, or presentation of specific sections of the project. These
modifications do not change the fundamental predictive structure of the project but
illustrate how limited adaptive adjustments may occur within an overall predictive

framework.

The life cycle of this Final Graduation Project follows a sequence of academic
phases that guide the preparation of the work from the initial concept to the final
evaluation. These phases include the definition of the project topic, the preparation of the
project charter and planning documents, the development of the theoretical framework, the
preparation of the methodological framework and project management plan, and the final
review and presentation of the project. Figure 3 illustrates how the life cycle of the Final

Graduation Project is structured according to these stages.

Understanding the development approach and life cycle of the project is important
because it helps organize the academic work in a systematic manner and ensures that the
project objectives can be achieved effectively. By applying a predictive approach supported
by structured project management concepts, the Final Graduation Project is able to follow a
clear sequence of activities and produce a coherent set of deliverables that contribute to the
design of a standardized onboarding and 90-day follow-up process for CO-OP students in a

public-sector organization.
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2.2.4 Project management

Project management has been defined by different authors from complementary
perspectives. According to the Project Management Institute (2017), project management is
the application of knowledge, skills, tools, and techniques to project activities in order to
meet project requirements. This definition emphasizes the practical and structured nature of
project work and highlights that projects require intentional planning, execution,
monitoring, and closure. In a similar way, Kerzner (2022) explains project management as
the planning, organizing, directing, and controlling of company resources for the
completion of specific goals and objectives. His perspective places greater emphasis on the
managerial and organizational aspects of project work. Turner (2014), on the other hand,
describes project management as the process through which a project is successfully
implemented to produce beneficial change. This view highlights the importance of results

and the strategic purpose of projects.

Although these definitions use different wording, they share common ideas. First,
all of them recognize that project management is a disciplined process rather than a set of
isolated actions. Second, they agree that project management involves coordination of
resources, activities, and people. Third, they connect project management with the
achievement of objectives and with the generation of a specific result. In that sense, project
management may be understood as a structured managerial approach used to plan and
guide temporary efforts that are intended to create value, solve a problem, or improve an

organizational condition.
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This concept is directly related to the present Final Graduation Project because the
work itself is being developed as a project. It has a temporary character, a defined
beginning and end, specific objectives, planned deliverables, identified stakeholders, and a
schedule that guides its development. In addition, the result of the project is unique, since it
consists of a project management plan for the design of a standardized onboarding and 90-
day follow-up process for CO-OP students in a public-sector organization. Therefore, the
use of project management in this study is not only theoretical, but also operational, since

the Final Graduation Project applies project management concepts to its own development.

Project management is also relevant because the subject of this study is itself a
management improvement initiative. The design of a standardized onboarding and follow-
up process requires scope definition, planning, coordination, communication, quality
review, and risk consideration. These are all central concerns of project management. For
that reason, project management provides the most appropriate conceptual basis to support
the development of the proposed solution and to organize the academic work required for
this Final Graduation Project (Kerzner, 2022; Project Management Institute, 2017; Turner,

2014).

2.2.5 Project management knowledge areas and processes

According to the PMBOK Guide, project management knowledge areas are
organized fields of specialization that represent the main aspects that must be managed in a
project. These knowledge areas are integration, scope, schedule, cost, quality, resource,

communications, risk, procurement, and stakeholder management (Project Management
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Institute, 2017). Each knowledge area includes processes that contribute to project

planning, execution, monitoring, and control.

These knowledge areas are directly related to this Final Graduation Project because
the project itself is being structured through subsidiary management plans. The integration
management plan supports the coordination of all project components. Scope management
defines the work required to complete the project and includes the design of the onboarding
process and the 30-60-90 follow-up template. Schedule management establishes the time
frame for the development of the academic deliverables. Cost management identifies the
estimated budget required for the project. Quality management supports the preparation of
deliverables according to the academic requirements and the professor’s instructions.

Resource management considers the roles and support needed during the project.

Communications management defines how information is exchanged with the tutor
and other stakeholders. Risk management addresses possible events that may affect the
development of the FGP. Procurement management identifies any external goods or
services that may be required, and stakeholder management focuses on the expectations and
influence of the people involved in the project. In this way, the knowledge areas are not
only part of the theory of project management, but also part of the practical structure of this

FGP (Project Management Institute, 2017).

The project management processes are also relevant because they help organize the
work from beginning to end. These processes are grouped into initiating, planning,

executing, monitoring and controlling, and closing (Project Management Institute, 2017). In
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the case of this FGP, these process groups can be observed in the initial definition of the
topic, the preparation of the charter and planning documents, the development of the
academic chapters, the revision of deliverables based on feedback, and the final approval

and presentation of the project.

In addition to the knowledge areas, the PMBOK Guide organizes project
management activities into process groups that describe how project work progresses
throughout its life cycle. The initiating process group focuses on formally starting the
project and defining its general direction. This includes identifying the purpose of the
project, defining its objectives, and obtaining authorization to proceed. In the context of this
Final Graduation Project, the initiating processes were reflected in the identification of the
research topic, the formulation of the project objectives, and the preparation of the project

charter that defines the scope and purpose of the study.

The planning process group is particularly important because it establishes the
roadmap that guides the development of the project. During this stage, the project
management plans and supporting documents are prepared in order to organize the work
that will be performed. In the case of this Final Graduation Project, planning activities
include the preparation of the work breakdown structure (WBS), the development of the
project schedule, and the definition of subsidiary plans such as scope, communication,
quality, and risk management. The executing process group then focuses on carrying out

the planned activities and producing the deliverables of the project, which in this case
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correspond to the development of the theoretical framework, methodological framework,

and the design of the proposed onboarding and follow-up process.

Finally, the monitoring and controlling and closing process groups ensure that the
project progresses according to the established plan and that the work is completed
successfully. Monitoring and controlling activities involve reviewing progress,
incorporating feedback from the professor or tutor, and making adjustments when
necessary to improve the quality of the deliverables. Closing processes occur when the
project is completed and formally evaluated, which in the case of this Final Graduation
Project includes the final submission of the thesis document and its presentation before the
board of examiners. Figure 4 summarizes the relationship between the project management

process groups and the stages through which this Final Graduation Project is developed.

2.2.6 Project life cycle

The project life cycle is the series of phases that a project passes through from its
start to its completion (Project Management Institute, 2017). The life cycle helps organize
the work into a logical structure and supports the management of deliverables over time.
Depending on the nature of the project, the phases may be sequential, overlapping, or
iterative. Common project life cycle phases include starting the project, organizing and
preparing, carrying out the work, and closing the project (Project Management Institute,

2017).
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In the case of this Final Graduation Project, the life cycle can be understood in both
a general and a specific way. From a general project management perspective, the project
begins with the identification of the topic and the definition of the problem, continues with
planning through the charter, WBS, and schedule, advances through the preparation of the
theoretical and methodological framework, and concludes with the final writing, approval,
and presentation to the Board of Examiners. From the specific academic perspective of the
FGP, the project follows a sequence established by the graduation seminar, the tutoring
process, the reader’s review, and the final evaluation. Therefore, the project life cycle of
this study is mainly predictive and sequential, because the deliverables must be completed

in an ordered manner according to the course schedule.
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Figure 2

Project life cycle
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Guide) (6th ed.), by Project Management Institute, 2017.

The previous figure illustrates the general structure of the project life cycle as
described in the PMBOK framework, including the phases of starting the project,
organizing and preparing, carrying out the work, and closing the project. These phases
represent the overall progression through which a project evolves from its initial conception

to its formal completion (Project Management Institute, 2017).

Within this lifecycle, projects are composed of several interrelated management
components that guide planning, execution, monitoring, and closure activities. These
elements interact throughout the project to ensure that objectives are achieved in a

structured and controlled manner.



In the context of this Final Graduation Project, the general lifecycle model is

adapted to reflect the academic development process of the study. Figure 3 shows the

interrelationship of PMBOK components in projects.

Figure 3

Interrelationship of PMBOK Guide key components in projects
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Note. Reproduced from A Guide to the Project Management Body of Knowledge (PMBOK®

Guide) (6th ed.), by Project Management Institute, 2017.
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2.2.7 Company strategy, portfolios, programs and projects

Organizational strategy defines the long-term direction of an institution and guides
the decisions made to achieve its objectives. Portfolios, programs, and projects are aligned
with that strategy and help translate organizational priorities into coordinated action. A
portfolio is a collection of projects, programs, subsidiary portfolios, and operations
managed together to achieve strategic objectives. A program is a group of related projects
managed in a coordinated way to obtain benefits that would not be available if they were
managed separately. A project, by contrast, focuses on producing a specific deliverable,

service, or result (Project Management Institute, 2017).

In the context of a public-sector organization, strategy is related to service
improvement, organizational effectiveness, accountability, and support to institutional
objectives. Based on that context, the present Final Graduation Project can be understood as
an individual project that contributes to organizational improvement in a specific area,
namely the onboarding and follow-up of CO-OP students. Although this FGP is academic
in nature, the proposed process may support broader organizational goals such as
improving integration practices, strengthening supervision, and promoting a more

consistent experience for temporary participants in the workplace.

This relationship is important because projects do not exist in isolation. Even when
developed as academic exercises, they should respond to real organizational needs and
support the context in which they are proposed. In this case, the design of a standardized

onboarding and 90-day follow-up process is aligned with the public-sector interest in
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improving internal processes and supporting a more structured and fair integration of CO-

OP students.

Figure 4

Organizational project management
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Guide) (6th ed.), by Project Management Institute, 2017.

The relationship presented in Figure 4 illustrates the general structure of
organizational project management, where strategy is translated into portfolios, programs,
and individual projects that collectively contribute to organizational objectives (Project

Management Institute, 2017). This model explains how projects are not isolated initiatives
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but rather components of a broader system that supports the strategic direction of an

organization.

To better illustrate this relationship within the context of the present study, the
model can be adapted to reflect the specific environment of the public sector and the focus
of this Final Graduation Project. In this case, the organizational strategy is linked to human
resource development and the improvement of onboarding practices for temporary staff and

CO-OP students.

Figure 5 therefore presents an adapted version of the organizational project
management structure, showing how the proposed onboarding and 90-day follow-up
process can be understood as a project that contributes to a broader human resources

portfolio and supports operational benefits within the organization.
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Figure 5

Organizational project management applied to the public-sector context
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initiatives, and the proposed onboarding project.
2.3  Other applicable theory/concepts related to the project topic and context

2.3.1 Current situation of the problem or opportunity in study

The integration of new employees and students into organizations has become an
increasingly important topic in both management literature and professional practice.
Effective onboarding processes help new participants understand organizational
expectations, clarify their responsibilities, and adapt more quickly to the work environment.
When onboarding is structured and supported by clear guidelines, it can improve role
clarity, job satisfaction, and early performance outcomes (Bauer, 2010). In contrast, when

the onboarding process is informal or inconsistent, new participants may experience
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uncertainty regarding their tasks, organizational culture, and communication channels,
which can negatively affect productivity and engagement during the first months of their

work experience.

Within public-sector organizations, onboarding processes are particularly relevant
because these institutions operate under formal structures, regulatory frameworks, and
clearly defined roles and responsibilities. Public administration environments typically
involve complex procedures, accountability mechanisms, and specific standards of conduct
that must be understood by all employees and temporary participants. According to the
Organization for Economic Co-operation and Development (OECD, 2017), public
institutions must ensure that employees and trainees are properly integrated into
organizational systems in order to support transparency, efficiency, and public service
delivery. As a result, the integration of new personnel is not only a human resources
activity but also an organizational process that supports institutional performance and

service quality.

In many organizations, however, onboarding practices vary significantly across
departments and supervisors. Some work units may implement structured orientation
programs, while others rely on informal introductions or short orientation meetings.
Research in human resource management indicates that inconsistent onboarding practices
can lead to unequal learning experiences for new participants and may limit their ability to

contribute effectively during the early stages of employment (Klein & Polin, 2012). This



57

situation is particularly relevant in organizations that frequently host interns, trainees, or

students participating in academic work-placement programs.

CO-OP education programs are widely used by universities and colleges as a
mechanism to connect academic learning with professional experience. Through these
programs, students participate in temporary work placements within organizations where
they can apply theoretical knowledge, develop professional skills, and gain exposure to real
work environments. According to Coll and Zegwaard (2011), work-integrated learning
initiatives such as CO-OP programs benefit both students and employers by strengthening
the relationship between education and industry. Students gain valuable experience and
professional competencies, while organizations benefit from the contribution of motivated
learners who can support operational activities and bring new perspectives to the

workplace.

Despite these benefits, the integration of CO-OP students into organizational
environments can present challenges when the onboarding process is not clearly defined.
Because students typically remain in the organization for a limited period, the time
available for learning and adaptation is shorter than that of permanent employees. As a
result, the first weeks of placement become particularly important for establishing
expectations, clarifying tasks, and providing adequate supervision. When orientation
practices are inconsistent or incomplete, students may spend a significant portion of their
placement trying to understand organizational procedures rather than contributing

effectively to the work unit.
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Research on employee onboarding emphasizes that the first 90 days of employment
are critical for successful integration. During this period, new participants develop their
understanding of the organization, establish working relationships, and begin to
demonstrate their ability to perform assigned tasks (Watkins, 2013). Structured onboarding
programs that include defined milestones, periodic follow-up meetings, and clear
communication channels can significantly improve the transition of new employees and
trainees into the organization. These practices help supervisors monitor progress, provide

feedback, and address challenges early in the integration process.

Within public-sector organizations, however, onboarding processes are sometimes
limited to administrative orientation activities such as completing documentation, receiving
basic information about the organization, or attending a brief introduction session.
Although these activities are necessary, they may not provide sufficient guidance for new
participants to understand their responsibilities, the expectations of their supervisors, or the
broader organizational context in which they operate. As a result, onboarding may become
a fragmented process that depends largely on the initiative of individual supervisors rather

than on a structured institutional framework.

Another challenge related to onboarding in public organizations is the coordination
among the different actors involved in the integration process. Human resources units may
be responsible for administrative orientation and documentation, while supervisors are
responsible for assigning tasks and monitoring performance. At the same time, work units

and team members play an important role in supporting the social and professional
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integration of new participants. Without clear coordination among these actors, the

onboarding experience may become inconsistent or incomplete.

From a project management perspective, the design of a standardized onboarding
process can be approached as an organizational improvement initiative. Such initiatives
require the identification of stakeholders, the definition of deliverables, and the
development of structured procedures that can be implemented across the organization.
According to Kerzner (2017), structured management approaches allow organizations to
improve internal processes by defining clear objectives, responsibilities, and evaluation
mechanisms. In this context, developing a project management plan for onboarding design
can support the systematic analysis of existing practices and the proposal of improvements

aligned with organizational needs.

The present Final Graduation Project addresses this situation by proposing a project
management plan for the design of a standardized onboarding and 90-day follow-up
process for CO-OP students in a public-sector organization. The objective is not to
implement the onboarding system directly but to develop a structured framework that could
guide organizations in improving their integration practices for students participating in
work-placement programs. By applying project management principles and human resource
management concepts, the project seeks to contribute to a more consistent and organized

onboarding experience that supports both student learning and organizational effectiveness.

2.3.2 Previous research done for the topic in the study
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Research on employee onboarding and organizational socialization has expanded
significantly during the last decades, particularly in the fields of human resource
management and organizational behavior. Scholars have examined how structured
onboarding processes contribute to employee adaptation, productivity, and long-term
organizational commitment. These studies provide valuable insights that can serve as
theoretical and practical inputs for the development of a standardized onboarding and

follow-up process such as the one proposed in this Final Graduation Project.

One of the most influential contributions to the study of onboarding is the work of
Bauer (2010), who examined the role of structured onboarding programs in facilitating the
integration of new employees. Bauer explains that onboarding is not limited to
administrative orientation but represents a broader process through which new employees
learn the organizational culture, understand their responsibilities, and build relationships
within the workplace. The research highlights four critical elements of effective onboarding
programs: compliance, clarification, culture, and connection. According to Bauer,
organizations that implement structured onboarding strategies are more likely to improve
employee engagement, reduce early turnover, and increase performance during the first
months of employment. The conclusions of this research are directly relevant to the present
Final Graduation Project because they emphasize the importance of providing clear

guidance, structured orientation, and ongoing support during the early stages of integration.

Another relevant study is presented by Klein and Polin (2012), who analyzed how

organizations design and implement onboarding programs. Their research found that many
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organizations rely on informal or inconsistent onboarding practices, even when they
recognize the importance of structured integration processes. The authors identified that
organizations with formal onboarding programs tend to provide better role clarity and
stronger support mechanisms for new employees. Their study also suggests that onboarding
programs should extend beyond the first day or first week of employment and should
include follow-up activities during the first months of work. These findings support the idea
that onboarding should be viewed as a continuous process rather than a single orientation
event. The conclusions of Klein and Polin provide useful input for the present project
because they reinforce the need to design a structured process that includes not only initial
orientation but also systematic follow-up activities such as the proposed 30-60-90-day

monitoring framework.

Research on work-integrated learning and cooperative education also provides
important insights related to the integration of students into professional environments. Coll
and Zegwaard (2011) examined how cooperative education programs contribute to the
development of professional competencies among students participating in work
placements. Their research indicates that structured supervision, clear expectations, and
regular feedback are essential elements for maximizing the educational value of work-
integrated learning experiences. The authors also emphasize the importance of
communication between academic institutions and host organizations to ensure that
learning objectives are aligned with workplace activities. The conclusions of this study are

particularly relevant for the present Final Graduation Project because CO-OP students
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represent a specific group of temporary participants who require both professional guidance

and learning opportunities during their placement.

Additional research conducted by Saks and Gruman (2018) further supports the
importance of structured onboarding processes in organizational settings. Their work
highlights that onboarding programs can improve employee adjustment by helping new
participants acquire role clarity, develop confidence, and understand organizational
expectations. Saks and Gruman also emphasize the importance of proactive socialization
behaviors, where new employees actively seek information and feedback to facilitate their
adaptation. According to the authors, organizations that provide clear onboarding
frameworks create an environment that encourages learning, collaboration, and professional
development. These findings reinforce the relevance of establishing clear onboarding
procedures that support both organizational objectives and the development of new

participants.

Research conducted by the Society for Human Resource Management also indicates
that structured onboarding programs can improve employee retention and engagement.
Bauer's (2010) report for the SHRM Foundation indicates that structured onboarding
programs can improve employee retention and engagement. Organizations that implement
formal onboarding practices may achieve higher levels of employee commitment and
productivity than organizations that rely on informal integration practices. The report
emphasizes that effective onboarding should include orientation sessions, role clarification,

training activities, and regular follow-up meetings during the first months of employment.
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These findings support the design of onboarding frameworks that extend beyond initial

orientation and include continuous support mechanisms.

Taken together, the research reviewed in this section demonstrates that structured
onboarding programs play an important role in facilitating the integration of new
participants into organizational environments. The literature consistently highlights the
importance of clear expectations, structured orientation activities, ongoing supervision, and
regular feedback during the early stages of employment or work placement. These elements
are particularly relevant for temporary participants such as CO-OP students, who must

adapt quickly to organizational procedures and workplace expectations.

The conclusions obtained from these studies provide a theoretical and practical
foundation for the present Final Graduation Project. The evidence suggests that onboarding
processes should be designed as structured and continuous systems rather than isolated
orientation events. For this reason, the proposed project management plan focuses on the
design of a standardized onboarding and 90-day follow-up process that integrates
orientation activities, supervisory guidance, and periodic monitoring. By incorporating
insights from previous research, the project aims to contribute to a more consistent and

effective integration experience for CO-OP students within public-sector organizations.

2.3.3 Other theories related to the topic in the study
2.3.3.1 Organizational Socialization Theory
Organizational socialization theory explains how new members learn the

knowledge, behaviors, and values required to function effectively within an organization.
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According to Van Maanen and Schein (1979), socialization is the process through which
individuals acquire the attitudes, behaviors, and information necessary to participate as
members of an organization. This process typically begins when a person enters a new role
and continues during the early stages of employment as the individual adapts to the
organizational culture and expectations.

Organizational socialization involves several mechanisms that support the
integration of new participants into the workplace. These mechanisms include orientation
programs, training activities, mentoring relationships, and informal interactions with
colleagues and supervisors. Through these processes, individuals gradually develop an
understanding of the organization’s norms, communication patterns, and work procedures.
Research suggests that effective socialization practices can improve role clarity, reduce
uncertainty, and strengthen organizational commitment among new employees (Saks &
Gruman, 2018).

Bauer and Erdogan (2011) explain that socialization practices often include
structured onboarding programs designed to support the transition of newcomers into the
organization. These programs typically include orientation sessions, access to
organizational information, and opportunities for feedback and interaction with supervisors.
When these practices are implemented effectively, newcomers are more likely to
understand their responsibilities and develop productive working relationships with their
teams.

The theory of organizational socialization is directly related to the subject of the

present Final Graduation Project. CO-OP students represent a specific category of
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organizational newcomers who must adapt quickly to the professional environment while
performing assigned tasks. Because their placement periods are limited in duration, the
effectiveness of the socialization process becomes particularly important during the first
weeks of the work term. A structured onboarding and follow-up process can therefore
support the socialization of students by clarifying expectations, facilitating communication
with supervisors, and providing regular feedback on their performance.

From this perspective, the project management plan proposed in this Final
Graduation Project can contribute to strengthening organizational socialization processes
for CO-OP students. By designing a standardized onboarding and 90-day follow-up
framework, the project aims to provide clear guidance for supervisors and human resources
personnel involved in the integration of students. This structured approach can improve the
learning experience of students while also supporting organizational consistency in
onboarding practices.
2.3.3.2 Human Capital Theory

Human capital theory provides another important perspective that supports the
objectives of this Final Graduation Project. According to Becker (1993), human capital
refers to the knowledge, skills, competencies, and other attributes that individuals acquire
through education, training, and experience, which enable them to contribute productively
within organizations. From this perspective, organizations benefit when they invest in the
development and integration of individuals who participate in their activities.

Human capital theory suggests that organizations can improve their performance by

supporting the learning and development of their members. Training, professional
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development opportunities, and structured workplace experiences are examples of
mechanisms that contribute to the development of human capital. According to Schultz
(1961), investments in education and training increase the capacity of individuals to
perform effectively and generate long-term benefits for both individuals and organizations.

In the context of work-integrated learning, CO-OP programs represent an important
mechanism for developing human capital among students. Through these programs,
students gain practical experience that complements their academic education and prepares
them for future employment opportunities. At the same time, organizations benefit from the
contributions of students who can support operational tasks and bring new perspectives to
the workplace.

However, the effectiveness of these learning experiences depends largely on how
students are integrated into the organization. If students receive clear guidance, meaningful
assignments, and regular feedback, they are more likely to develop professional
competencies and contribute positively to organizational activities. Conversely, if
integration processes are poorly structured, students may struggle to understand their roles
and may not fully benefit from the learning opportunity.

The proposed onboarding and follow-up process developed in this Final Graduation
Project can support the principles of human capital theory by providing a structured
framework for student integration and development. By establishing clear onboarding
procedures and follow-up mechanisms during the first 90 days of the work term, the project
aims to create conditions that support learning, skill development, and effective

participation in the workplace.
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2.3.3.3 Experiential Learning Theory

Experiential learning theory also provides a valuable framework for understanding
the integration of students into professional environments. According to Kolb (1984),
experiential learning occurs when individuals develop knowledge and skills through direct
experience, reflection, and application of concepts in real-world situations. This learning
process involves a cycle composed of four stages: concrete experience, reflective
observation, abstract conceptualization, and active experimentation.

In work-integrated learning environments, such as CO-OP placements, students
participate directly in professional activities that allow them to apply theoretical knowledge
acquired in academic programs. These experiences provide opportunities for students to
observe organizational practices, reflect on their experiences, and develop new
competencies through practical application. As a result, experiential learning plays a central
role in the professional development of students participating in work placements.

Kolb’s experiential learning model suggests that learning is most effective when
individuals are able to engage in meaningful tasks and receive feedback that allows them to
reflect on their experiences. Supervisors and mentors therefore play an important role in
supporting the learning process by guiding students, providing feedback, and helping them
understand the broader context of their work activities.

The onboarding and follow-up framework proposed in this Final Graduation Project
aligns with the principles of experiential learning theory. By establishing structured

orientation activities and periodic follow-up meetings during the first 90 days of the work
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term, the project aims to create opportunities for reflection, feedback, and continuous
learning. These elements can help students better understand their responsibilities and
improve their ability to contribute to the work unit.

In addition, the proposed framework supports communication between supervisors
and students, which can enhance the learning experience during placement. Through
regular follow-up meetings and clear guidance, supervisors can help students connect their
academic knowledge with the practical realities of the workplace. In this way, the
onboarding process becomes not only an administrative activity but also a structured

learning experience that supports both student development and organizational objectives.
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3 METHODOLOGICAL FRAMEWORK

3.1 Information sources

Information sources are the materials and evidence used to obtain data and
knowledge necessary for the development of research. These sources allow the researcher
to understand the context of the study, support arguments with reliable evidence, and build
a theoretical and methodological foundation for the project. According to Saunders et al.
(2019), information sources provide empirical and conceptual inputs required to analyze a
problem and support the development of academic research. Similarly, Creswell and
Creswell (2018) explain that information sources help researchers gather relevant evidence

that supports the understanding of the research problem and the interpretation of results.

In the context of the present Final Graduation Project, information sources are used to
support the analysis of onboarding practices in public-sector organizations and to guide the
design of a standardized onboarding and 90-day follow-up process for CO-OP students.
The use of different types of sources allows the project to combine theoretical knowledge
from academic literature with practical information related to public-sector management

practices.

3.1.1 Primary sources

Primary sources of information refer to original materials that provide direct
evidence or firsthand information related to a specific topic. These sources contain

information that has not been interpreted or analyzed by other authors and therefore
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represent original data or direct testimony about the subject under study. According to
Saunders et al. (2019), primary sources include interviews, surveys, observations, official
documents, and institutional records that provide firsthand information about a
phenomenon. Likewise, Creswell and Creswell (2018) indicate that primary sources allow
researchers to obtain direct insights from individuals or organizations involved in the

research context.

For the purposes of this Final Graduation Project, the information used to develop
the proposal includes publicly available Government of Canada publications, publicly
accessible information on CO-OP and work-integrated learning programs, and general
professional knowledge of human resources and project management practices. These
sources support the conceptual understanding of onboarding and follow-up processes in

public-sector settings.

This information is relevant because the proposed onboarding process is designed as
an academic framework. It incorporates general practices and responsibilities that may be
considered by a public-sector organization if it decides to assess, adapt, authorize, and

implement the proposed model in the future.

3.1.2 Secondary sources

Secondary sources are documents that analyze, interpret, or summarize information
originally presented in primary sources. These sources are commonly used in academic

research because they provide theoretical frameworks, conceptual explanations, and
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previous studies that support the understanding of a topic. According to Creswell and
Creswell (2018), secondary sources include academic books, peer-reviewed journal articles,
reports, and professional publications that synthesize existing knowledge about a research
problem. Similarly, Saunders et al. (2019) explain that secondary sources allow researchers
to review previous studies and theoretical contributions that provide context and credibility

to the research.

In this Final Graduation Project, secondary sources include academic literature on
project management, onboarding practices, and organizational integration processes.
Publications from the Project Management Institute (PMI), scholarly literature on human
resource management, and academic research related to onboarding and employee
integration are used to support the theoretical framework and the methodological approach

of the project.

These secondary sources contribute to the development of the FGP by providing
established concepts and methodological guidance that inform the design of the onboarding
process and the associated follow-up structure. By integrating both primary and secondary
information sources, the project combines theoretical knowledge with practical insights that

support the development of a structured project management plan.



Chart 1
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Objectives Information sources
Primary Secondary
PMI (2021) Standard for Project
1. Develop an integration | Publicly available Management, PMBOK Guide

management plan to
coordinate project
activities.

information on onboarding
and public-sector
administrative practices.

literature on integration
management, academic
publications on project
coordination.

2. Create a scope
management plan
defining project
boundaries and
deliverables.

Publicly available
information on onboarding
processes and administrative
procedures.

PMI (2017, 2021) literature on
scope management, scholarly
publications on project scope
definition.

3. Develop a schedule
management plan
defining project
timelines.

Academic project scheduling
requirements and general
planning practices.

Project management literature
on schedule planning and
control, PMI scheduling
frameworks.

4. Develop a cost
management plan for
estimating and
controlling project costs.

Conceptual cost-estimation
considerations based on
project management
principles.

PMI project cost management
frameworks, academic literature
on project budgeting and cost
control.

5. Develop a quality
management plan
ensuring compliance with
project standards.

Publicly available quality-
management guidance and
project management
literature.

PMI quality management
frameworks and academic
research on quality assurance in
project management.

6. Develop a resource
management plan for
identifying and managing
project resources.

General resource-planning
practices described in project
management literature.

Project management literature
on human resource and resource
allocation management.

7. Develop a
communications
management plan for
stakeholder
communication.

Publicly available
information on
communication practices in
public-sector settings.

PMI communication
management frameworks and
scholarly literature on
organizational communication.

8. Develop a risk
management plan

General project-risk
considerations identified

PMI risk management
frameworks and academic
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identifying and mitigating | through project management | research on project risk
project risks. methodologies. management strategies.
9. Develop a procurement | Publicly avallable . PMI procurement management
management plan procurement principles and .

: .. ) frameworks and project
supporting acquisition project management .

. procurement literature.

process. literature.
10. Develop a stakeholder | General stakeholder- PMI stakeholder management
engagement plan to management principles frameworks and academic
manage stakeholder described in project literature on stakeholder
expectations. management literature. engagement in projects.

Note. (Source: Author’s elaboration)

3.2 Research methods

Research methods refer to the systematic procedures used to collect, analyze, and
interpret information in order to achieve the objectives of a study. These methods guide the
researcher in organizing the investigation and provide a structured approach to
understanding the research problem. According to Creswell and Creswell (2018), research
methods are strategies and procedures used to gather data and develop knowledge that
supports the objectives of a study. Similarly, Saunders et al. (2019), explain that research
methods allow researchers to structure their investigation, analyze information logically,

and ensure that the conclusions of the study are supported by reliable evidence.

In the context of this Final Graduation Project, research methods are used to analyze
project management theory, review existing literature on onboarding practices, and develop
a structured project management plan for the design of a standardized onboarding and 90-

day follow-up process for CO-OP students in a public-sector organization. The methods
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selected for this study support the theoretical analysis of project management concepts and

their application to the design of the proposed process.

3.2.1 Analytical method

The analytical method consists of examining a complex phenomenon by separating
it into its individual components in order to understand how each element contributes to the
whole. According to Herndndez-Sampieri and Mendoza Torres (2018), the analytical
method allows researchers to break down a subject into its parts, facilitating a deeper
understanding of the relationships between its elements. In project management research,
this method is frequently used to analyze theoretical frameworks, management practices,

and organizational processes.

In this Final Graduation Project, the analytical method is used to examine the
different components of project management such as integration, scope, schedule, cost,
quality, resources, communications, risk, procurement, and stakeholder management. Each
of these areas is analyzed individually to develop the corresponding subsidiary
management plans required for the design of the standardized onboarding process. By
analyzing each component separately, the project can structure a comprehensive project

management plan that integrates all aspects of the proposed onboarding model.
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3.2.2 Inductive method

The inductive method involves deriving general conclusions from specific
observations or individual cases. According to Saunders et al. (2019), inductive reasoning
allows researchers to identify patterns and relationships based on observed situations and
then develop broader conclusions that explain those observations. This approach is
commonly used in organizational and management research when conclusions are derived

from practical experiences or specific contexts.

In this project, the inductive method is applied by analyzing practical experiences
and organizational practices related to onboarding processes in administrative
environments. Observations of how onboarding activities are typically conducted in public-
sector organizations allow the project to identify common practices, potential gaps, and
opportunities for improvement. Based on these observations, the project proposes a
structured onboarding and follow-up process that could contribute to improving the

integration of CO-OP students in similar organizational contexts.

3.2.3 Documentary research method

Documentary research involves the systematic review and analysis of written
sources such as books, academic articles, institutional reports, and professional
publications. According to Creswell and Creswell (2018), documentary research allows
investigators to gather existing knowledge and theoretical perspectives that support the

development of a study. Likewise, Hernandez-Sampieri and Mendoza Torres (2018)
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explain that documentary analysis is essential in academic research because it provides the

conceptual and theoretical foundation required for the study.

In this Final Graduation Project, documentary research is used extensively to

analyze project management standards, academic literature on onboarding practices, and

professional publications related to human resource management. Documents such as the

PMBOK Guide and other scholarly sources provide the theoretical foundation necessary to

structure the project management plan and support the methodological approach used in the

study.

The combination of analytical, inductive, and documentary research methods allows

the project to integrate theoretical knowledge with practical insights from organizational

contexts. These methods support the development of a structured and academically

grounded project management plan for the design of the standardized onboarding and 90-

day follow-up process.

Chart 2

Research methods

Objectives Research methods
. . Documentar
Analytical method Inductive method | = o e y
research method
Analysis of project Review of PMI
ANATYSIS Of pro] Identification of integration
Itegration o
1. Develop an coordination management
. . components and : .
integration o practices observed | literature and
coordination . .. : .
management plan. . in administrative | project
processes required for . .
environments. coordination

the project.

frameworks.
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Analysis of project

Identification of
common scope

Review of project
management

2. Develop a scope deliverables and definition .
.. . literature on scope
management plan. definition of scope practices in .
. S planning and
boundaries. organizational
. control.
projects.
. : . . Revi f
Analysis of project Identification of eview 0
o7 . scheduling
activities and scheduling
3. Develop a schedule ) . ! . frameworks from
sequencing required practices used in .
management plan. . . } PMI and project
for the project project planning
management
schedule. contexts. .
literature.
. Review of
. Observation of .
Analysis of cost . academic and
L0 financial .
4. Develop a cost estimation and professional

management plan.

budgeting elements
within the project.

considerations in
project planning

sources related to
project cost

environments.
management.
. . Identification of Review of
Analysis of quality . . .
. quality practices literature on
5. Develop a quality standards and control . :
... |usedin quality
management plan. procedures required in . . )
. administrative management 1n
the project. )
processes. projects.
. Identification of Review of project
Analysis of roles and proj
6. Develop a resource | responsibilities resource management
p p coordination literature related to

management plan.

required for project
execution.

practices observed

resource

in organizations. management.
Review of
. Identification of communication
Analysis of .
7. Develop a . . communication management
e information flows o !
communications . practices in frameworks in
management plan required among organizational project
' stakeholders. )
environments. management
literature.
Identification of Review of
. Analysis of potential | typical project academic literature
. Develop a risk . . s
8. Develop aris risks affecting the uncertainties and PMI standards
management plan. . . .
project development. | based on practical | on risk
experience. management.
9. Develop a Analysis of Observation of Review of
procurement procurement needs procurement procurement

management plan.

and acquisition

practices used in

management




78

procedures for the organizational literature and
project. contexts. project
management
standards.
. . Revi f
Analysis of Identification of staelzleehv(‘)lli)ler
10. Develop a stakeholder roles, ?;?{gfi(iilgﬁr management
stakeholder interests, and i frameworks from
atterns 1n
engagement plan. influence in the p o project
roject organizational management
p ’ environments. .
literature.

Note. (Source: Author’s elaboration)

3.3 Tools

Research tools are instruments or techniques used by researchers to organize,

analyze, and interpret information during the development of a study. These tools support

the application of research methods and facilitate the systematic management of data and

project activities. According to Creswell and Creswell (2018), research tools help

researchers structure the research process and organize the information required to achieve

the objectives of the study. Similarly, Saunders et al. (2019) explain that tools are practical

instruments used to collect, analyze, and manage information during the research process.

In the context of project management studies, tools are also essential for planning,

organizing, and controlling project activities. The Project Management Institute (PMI)

emphasizes that project management tools support decision-making, planning processes,

and the monitoring of project performance throughout the project lifecycle (Project

Management Institute, 2021).
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For this Final Graduation Project, several project management tools are used to
support the design of a standardized onboarding and 90-day follow-up process for CO-OP
students in a public-sector organization. These tools are aligned with the different
subsidiary management plans developed as part of the project management plan. Examples
of the tools used in this project include the Work Breakdown Structure (WBS), project
schedule planning tools, risk identification techniques, stakeholder analysis tools, and

communication planning frameworks.

These tools facilitate the organization of project activities, the identification of key
stakeholders, the planning of project tasks, and the monitoring of risks and resources during
the development of the project. By using recognized project management tools, the project
ensures that the proposed onboarding process is developed using structured and widely

accepted management practices.

Chart 3

Tools

Objectives Tools

Project Charter, Project Management Plan
framework, integration planning techniques used to
coordinate project components.

1. Develop an integration
management plan.

2. Develop a scope Work Breakdown Structure (WBS), scope statement
management plan. documentation, scope definition techniques.
3. Develop a schedule Project schedule development tools such as Gantt

management plan. charts and activity sequencing techniques.
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4. Develop a cost management
plan.

Cost estimation techniques, budgeting tools, and cost
baseline preparation.

5. Develop a quality
management plan.

Quality planning tools, quality standards checklists,
and quality control frameworks.

6. Develop a resource
management plan.

Resource allocation matrices, responsibility
assignment matrices (RAM), and resource planning
tools.

7. Develop a communications
management plan.

Communication planning matrices, stakeholder
communication frameworks, and communication
schedules.

8. Develop a risk management
plan.

Risk register, risk identification techniques, and
qualitative risk analysis tools.

9. Develop a procurement
management plan.

Procurement documentation templates, vendor
evaluation criteria, and procurement planning tools.

10. Develop a stakeholder
engagement plan.

Stakeholder register, stakeholder analysis matrix, and
stakeholder engagement assessment tools.

Note. (Source: Author’s elaboration)

3.4 Assumptions and constraints

Assumptions and constraints are important elements in project planning because they
help define the conditions under which a project is expected to be developed. Assumptions
refer to factors that are considered to be true or certain for planning purposes, even though
they may not be fully verified at the time of project initiation. According to the Project
Management Institute (2021), assumptions are factors that are believed to be accurate
during project planning and that influence decisions related to project scope, schedule,

resources, and execution.

Constraints, on the other hand, are limitations or restrictions that affect the execution

of a project. These restrictions may relate to time, budget, available resources,
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organizational policies, or external conditions. Kerzner (2022) explains that constraints
define the boundaries within which a project must operate and often influence project

decisions related to scheduling, budgeting, and resource allocation.

In the case of this Final Graduation Project, assumptions and constraints help define
the context within which the project management plan for the design of the standardized
onboarding and 90-day follow-up process is developed. Since this project is conducted
within an academic framework, several assumptions are made regarding the availability of
information, the applicability of project management frameworks, and the relevance of
public-sector organizational practices. At the same time, constraints such as limited time,
academic deadlines, and the absence of real-time implementation conditions influence the

scope and development of the project.

By identifying these assumptions and constraints, the project establishes a clearer
understanding of the conditions that may influence the development of the proposed
onboarding model and ensures that the planning process remains realistic and aligned with

the academic objectives of the Final Graduation Project.



Chart 4

Assumptions and constraints
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Objectives

Assumptions

Constraints

1. Develop an
integration
management plan.

It is assumed that project management
frameworks such as PMI standards can be
applied to the design of the onboarding
process.

The project is developed within
academic timelines that limit
the depth of real organizational
implementation.

2. Develop a scope
management plan.

It is assumed that the project scope can be
clearly defined based on project
management theory and onboarding
practices.

The project focuses on process
design and not on the real
implementation ~ within  an
organization.

3. Develop a schedule
management plan.

It is assumed that the academic schedule
and project timeline can be planned
according to the course deliverables.

The project must follow strict
academic deadlines established
by the university.

4. Develop a cost
management plan.

It is assumed that cost estimation
techniques can be applied conceptually to
the proposed project design.

The project does not involve
real financial investment or
organizational budgeting.

5. Develop a quality
management plan.

It is assumed that quality standards from
project management frameworks can
guide the development of the project
deliverables.

Quality control is limited to

academic evaluation and
feedback from the course
facilitator.

6. Develop a resource

It is assumed that the resources required
for the project mainly involve the

The project does not involve a

. .| full roject team or
management plan. researcher and available academic . Pro]
. organizational resources.
materials.
It is assumed that communication with the | Communication is limited to
7. Develop a . - . . .
. project  facilitator and  academic | the academic environment and
communications . . .
stakeholders ~ will  support project | does not include  real
management plan. o
development. organizational stakeholders.

8. Develop a risk
management plan.

It is assumed that potential risks related to
project development can be identified
through project management
methodologies.

Risk management is limited to
the academic project context
and does not involve
operational risks.

9. Develop a
procurement
management plan.

It is assumed that procurement planning
concepts can be applied conceptually to

The project does not require
actual procurement activities or
supplier engagement.

10. Develop a
stakeholder
engagement plan.

the project design.

It is assumed that stakeholder
management principles can guide the
identification and analysis of stakeholders
related to the onboarding process.

Stakeholder interaction is
limited to theoretical analysis
and academic context.
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Note. (Source: Author’s elaboration)

3.4.1 Academic and organizational status of the proposal

This Final Graduation Project is an independent academic proposal developed solely
for educational purposes. It is not an official Government of Canada initiative and was not
sponsored, authorized, validated, or endorsed by any Government of Canada department or
agency. The project did not collect data from, or seek validation by, employees of any
Government of Canada organization. It draws on publicly available sources, academic
literature, and the author’s general professional experience, without disclosing non-public
information. All organizational scenarios, roles, budgets, schedules, approvals, and
implementation activities are hypothetical or proposed, and the views expressed are solely

those of the author.

3.5 Deliverables

Deliverables are the tangible or verifiable outputs produced during the development
of a project. These outputs represent the results of the activities performed throughout the
project lifecycle and are used to demonstrate progress toward achieving the project
objectives. According to the Project Management Institute (2021), a deliverable is any
unique and measurable product, result, or capability produced to complete a process, phase,
or project. Deliverables can take different forms such as plans, reports, designs, analyses, or

documentation that contribute to the successful completion of the project.
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Similarly, Kerzner (2022) explains that deliverables are the measurable outputs that
allow stakeholders to evaluate whether project activities are being completed as planned. In
project management, deliverables serve as important checkpoints that ensure that project

work is progressing according to the defined scope and objectives.

In the context of this Final Graduation Project, the deliverables correspond to the
different subsidiary management plans and project documentation developed to support the
design of a standardized onboarding and 90-day follow-up process for CO-OP students in a
public-sector organization. Each deliverable contributes to the development of the overall
project management plan and provides a structured framework for managing the project
components. These deliverables include planning documents related to integration, scope,
schedule, cost, quality, resources, communications, risk, procurement, and stakeholder

engagement.

The following table summarizes the deliverables developed in this project and
explains how each deliverable contributes to the achievement of the specific objectives of

the Final Graduation Project.

Chart 5

Deliverables

Objectives Deliverables

Integration Management Plan. This document describes
how all project components are coordinated and
managed throughout the project lifecycle. It integrates

1. Develop an integration
management plan for
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coordinating project
activities.

the subsidiary plans and ensures alignment between
project activities and objectives.

2. Develop a scope
management plan for
defining and controlling
project scope.

Scope Management Plan and Work Breakdown
Structure (WBS). These documents define the project
boundaries, identify deliverables, and organize project
work into manageable components.

3. Develop a schedule
management plan defining
the project timeline.

Schedule Management Plan and Project

Schedule. These documents define the sequence of
activities, project milestones, and timelines required for
completing the project deliverables.

4. Develop a cost
management plan for
estimating and controlling
project costs.

Cost Management Plan and Cost Estimation
Document. These deliverables define how project costs
are estimated, monitored, and controlled throughout the
project.

5. Develop a quality
management plan ensuring
project quality standards.

Quality Management Plan. This document establishes
the quality standards, control procedures, and
evaluation criteria used to ensure that the project
deliverables meet the required academic and
methodological standards.

6. Develop a resource
management plan for
identifying and managing
project resources.

Resource Management Plan. This document identifies
the roles, responsibilities, and resources required for
the development of the project activities.

7. Develop a communications
management plan for
stakeholder communication.

Communications Management Plan. This deliverable
defines the communication channels, frequency of
communication, and information exchange procedures
among project stakeholders.

8. Develop a risk
management plan identifying
and mitigating project risks.

Risk Management Plan and Risk Register. These
documents identify potential project risks, analyze their
potential impact, and define strategies to mitigate or
manage those risks.

9. Develop a procurement
management plan supporting
acquisition process.

Procurement Management Plan. This document defines
the procedures and criteria for acquiring any goods or
services required during the project.

10. Develop a stakeholder
engagement plan managing
stakeholder expectations.

Stakeholder Engagement Plan and Stakeholder
Register. These documents identify project
stakeholders, analyze their interests and influence, and
define strategies to manage stakeholder communication
and engagement.

Note. (Source: Author’s elaboration)
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4 RESULTS
4.1 Integration Management Plan
4.1.1 Purpose of the Integration Management Plan

The integration management plan was developed to coordinate and manage all
project activities associated with the design of a standardized onboarding and 90-day
follow-up process for CO-OP students in a public-sector organization. The purpose of this
plan is to ensure that all project components, deliverables, timelines, stakeholders, and
management processes are properly aligned throughout the project lifecycle.

This management approach supports effective decision-making, communication,
monitoring, and control by integrating the different subsidiary plans developed for the
project. In addition, the integration management plan establishes a structured framework to
manage project changes, maintain alignment with project objectives, and support the
successful delivery of the proposed onboarding process.

The integration management plan was developed following the guidelines and
principles of the Project Management Institute (PMI, 2021), particularly the Project
Integration Management knowledge area described in the PMBOK Guide. This approach
contributes to maintaining consistency across all project activities and promotes a
coordinated management structure during the planning process.

4.1.2 Project Charter

The project charter formally authorizes the organizational project to design a

standardized onboarding and 90-day follow-up process for CO-OP students. It establishes

the project purpose, objectives, high-level scope, deliverables, milestones, stakeholders,
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assumptions, constraints, risks, and approval authority. Unlike the FGP Charter included in

Appendix 1, which authorizes the academic development of this Final Graduation Project,

the charter presented in Chart 6 applies specifically to the proposed organizational

onboarding initiative. The charter also provides the project manager with the authority to

coordinate planning activities, request stakeholder participation, and prepare the project

deliverables for sponsor review and approval (Project Management Institute, 2017, 2021).

Chart 6

Project charter for the standardized CO-OP student onboarding project

PROJECT CHARTER

DATE

PROJECT NAME

July 27, 2026

Design of a Standardized Onboarding and 90-Day Follow-up Process for CO-OP
Students

PROJECT LIFE CYCLE

Predictive, with limited iterative stakeholder review and validation.

KNOWLEDGE AREAS / PROCESS
GROUPS

APPLICATION AREA (SECTOR / ACTIVITY)

Process groups: Initiating; Planning; Executing;
Monitoring and Controlling; Closing.
Knowledge areas: Integration, Scope, Schedule,
Cost, Quality, Resource, Communications, Risk,
Procurement, and Stakeholder Management.

Human resources management, student employment, public-sector administration,
work-integrated learning, and organizational process improvement.

TENTATIVE START DATE TENTATIVE COMPLETION DATE DURATION
To be confirmed upon sponsor authorization To be confirmed upon sponsor authorization (end of 14 weeks
(Week 1). Week 14). (about 3.5 months)

Project objectives (general and specific)

General objective

To design, validate, and hand over a standardized onboarding and 90-day follow-up framework for CO-OP students within 14 weeks in
order to improve early integration, role readiness, communication, and consistency across participating work units.

Specific objectives

1. To define the project purpose, high-level scope, governance, stakeholders, and approval requirements needed to authorize and

coordinate the onboarding initiative.
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2. To analyze the onboarding requirements of CO-OP students, Human Resources, supervisors, mentors, and participating work units
in order to establish the design criteria for the framework.

3. To design a standardized onboarding workflow that defines the activities, responsibilities, information, and coordination points
required during a CO-OP student's initial integration.

4. To develop the onboarding guides, checklists, templates, and communication tools required to support consistent use of the
proposed workflow.

5. To design a 90-day follow-up framework containing structured 30-, 60-, and 90-day check-ins, feedback mechanisms, and
evaluation criteria.

6. To prepare implementation-readiness support that defines role assignments, orientation needs, launch responsibilities, and
organizational handover requirements.

7. To establish monitoring, quality-review, feedback, and improvement mechanisms for evaluating the framework during future
onboarding cycles.

8. To validate the complete onboarding package with designated stakeholders and formally hand it over to the project sponsor or
process owner for consideration and future implementation.

Justification or purpose of the project (Contribution and expected results)

CO-OP students enter a public-sector environment for a limited work term and must quickly understand organizational expectations,
their assigned role, required systems, communication channels, and standards of conduct. Current onboarding practices may vary among
work units and supervisors, creating differences in the information, guidance, and follow-up available to students. The project is
therefore required to provide one documented and repeatable core process while allowing role-specific adaptation.

The project will produce eight coordinated level-two deliverables within a 14-week schedule: initiation and governance, requirements
analysis, process design, materials and tools, the 90-day follow-up framework, implementation-readiness support, Monitoring and
Evaluation Framework, and final handover. The product will include three formal follow-up points at days 30, 60, and 90 and will
establish responsibilities for Human Resources, supervisors, mentors, students, and other relevant stakeholders.

If implemented, the framework is intended to ensure that 100% of participating CO-OP students receive the same required core
onboarding information and access to the three follow-up opportunities. Expected benefits include clearer roles, more consistent
communication, earlier identification of support needs, greater traceability, and better information for continuous improvement.
Achievement of these benefits will be assessed in future onboarding cycles through completion records, student feedback, supervisor
feedback, role-readiness indicators, and process-adoption results.

Description of the product or service that the project will generate - Final deliverables of the project

Final product: A sponsor-ready, standardized, and adaptable onboarding and 90-day follow-up package for CO-OP students, supported
by the governance, tools, responsibilities, control mechanisms, and handover documentation required for possible future
implementation.

Level-two deliverables aligned with the specific objectives:

1. Project initiation and governance package: approved charter, high-level scope, governance structure, stakeholder identification, and
authorization requirements.

2. Onboarding requirements analysis: documented student, Human Resources, supervisor, mentor, work-unit, policy, and operational
requirements.

3. Standardized onboarding process design: workflow, activity sequence, roles, responsibilities, decision points, and core onboarding
requirements.

4. Onboarding materials and tools package: guides, checklists, templates, orientation materials, communication tools, and document-
control structure.

5. 90-day follow-up framework: 30-, 60-, and 90-day check-in forms, feedback questions, evaluation criteria, escalation points, and
tracking requirements.

6. Implementation-readiness support package: RACI assignments, orientation and training requirements, launch-readiness checklist,
communication responsibilities, and handover preparation.
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7. Monitoring and Evaluation Framework: quality criteria, performance indicators, feedback collection, issue tracking, reporting, and
continuous-improvement process.

8. Project closure and handover package: stakeholder validation record, approved revisions, lessons learned, final framework, sponsor
acceptance, and transfer to the designated process owner.

Assumptions

e The project sponsor will provide timely authorization, direction, and decisions required to maintain the 14-week schedule.

e Human Resources representatives, supervisors, mentors, and selected CO-OP students will be available to provide requirements and
review the proposed materials.

o Existing organizational email, virtual-meeting, document-sharing, and records-management tools will be available for project
coordination and future use of the framework.

e Current public-sector policies and organizational onboarding requirements will remain sufficiently stable during the design and
validation period.

¢ A standard four-month CO-OP work term provides an appropriate baseline for designing the first 90 days of onboarding and follow-
up.

e Core onboarding requirements can be standardized while allowing individual work units to tailor role-specific tasks, technical
content, and learning objectives.

e The project will use primarily internal organizational resources, and any incremental expenditure will require separate sponsor
approval.

Restrictions

e The organizational project is limited to a 14-week design, validation, and handover period.

o Full operational implementation, recruitment, compensation administration, and long-term outcome evaluation are outside the
approved project scope.

e Access to confidential student, staffing, security, and internal procedural information may be limited by privacy and organizational
requirements.

e Stakeholder participation must be scheduled around operational workloads and may be limited during peak business periods.

¢ The solution must use existing organizational technology and may not include custom software development.

e No incremental external cash expenditure is authorized at the charter stage; any new procurement or paid service requires separate
estimation and approval.

e The framework must comply with applicable public-sector staffing, accessibility, security, privacy, information-management, and
approval requirements.

Preliminary risk identification

¢ Because key stakeholders may have limited availability, requirements and validation reviews may be delayed, which could affect
the 14-week schedule and timely acceptance of deliverables.

e Because onboarding requirements may differ among work units, incomplete or unclear requirements may result in rework, which
could affect scope, schedule, and deliverable quality.

e Because the materials and tools depend on multiple reviews, delayed feedback may postpone completion of the onboarding package
and final handover.

e Because CO-OP students may have limited time or interest in providing feedback, insufficient student input may weaken validation
of the follow-up tools and reduce the quality of the final framework.

e Because follow-up forms and checklists may not be fully validated before handover, incomplete or unclear tools may reduce future
monitoring effectiveness and stakeholder acceptance.

e Because some supervisors or work units may prefer existing informal practices, resistance to standardization may reduce future
adoption and limit realization of the expected benefits.
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e Because public-sector policies or organizational approval requirements may change, the proposed process may require revision,

which could affect scope, schedule, and stakeholder expectations.

General resources and budget

Deliverable Main resource Unit Quantity Unit cost Total cost
1. Initiation and . -
Sponsor, project manager, HR specialist Package 1 Internal Absorbed
governance
2. Req}nrements Project manager, HR, supervisors, students Report 1 Internal Absorbed
analysis
3. Process design Project manager, HR, subject-matter experts Workflow 1 Internal Absorbed
j(;i\l/iaterlals and HR, project manager, administrative/IT support Package 1 Internal Absorbed
3. 90-day follow-up HR, supervisors, mentors, students Framework 1 Internal Absorbed
framework
6. Imp lementation Project manager, HR, supervisors, IT support Package 1 Internal Absorbed
readiness
7. Monitoring and
Evaluation Project manager, HR, quality/process owner Framework 1 Internal Absorbed
Framework
8. Closure and Sponsor, project manager, process owner Package 1 Internal Absorbed
handover P > proj ger, p g
PRELIMINARY TOTAL AUTHORIZED INCREMENTAL EXTERNAL EXPENDITURE CAD $0*

*Internal labour is absorbed within existing operating budgets and is not monetized in this

proposed charter. Resource hours, labour values, contingency, and any incremental
procurement must be estimated during detailed planning and approved by the project

sponsor before implementation.
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Milestone schedule

Milestone name End date
Project charter and governance package authorized Week 1
Onboarding requirements analysis accepted Week 2
Standardized onboarding process design approved Week 4
Onboarding materials and tools package completed Week 6
90-day follow-up framework completed Week 7
Implementation-readiness support package completed Week 8
Monitoring and Evaluation Framework validated Week 12
Final framework approved and handed over to the process owner Week 14

Relevant historical information

The project is proposed for a Canadian public-sector organization characterized by formal administrative processes, accountability
requirements, merit-based staffing practices, and collaboration among Human Resources, hiring managers, supervisors, information
technology, and operational work units. The organization regularly receives CO-OP students who require documentation, system access,
orientation, role clarification, supervision, and feedback during a temporary work term.

Previous onboarding efforts have generally been managed through existing local practices, administrative documentation, supervisor
guidance, and work-unit orientation. The level and sequence of support may therefore vary among departments, and a common 30-, 60-,
and 90-day follow-up structure has not been consistently documented. This project builds on existing organizational practices rather
than replacing all local procedures. It also draws on recognized project-management, onboarding, organizational socialization,
experiential-learning, and cooperative-education literature to organize the proposed framework. The result is intended to provide a
repeatable core process that can be tailored to specific roles and academic learning requirements.

Identification of interest groups (involved)

Direct stakeholders:

Project sponsor/authorizing executive - public-sector organization; Project Manager (Freddys Antonio Sanchez Nesha for preparation of
this proposed charter); Human Resources specialist/process owner - public-sector organization; participating supervisors and hiring
managers; mentors; selected CO-OP students; and departmental managers responsible for accepting the framework.

Indirect stakeholders:

Administrative and information-technology support; subject-matter experts; privacy, security, accessibility, information-management,
procurement, and quality personnel as required; academic institutions and CO-OP program coordinators; future CO-OP students; and
work-unit employees affected by the onboarding process.

Signature:
Name of the student (project manager):
Freddys Antonio Sanchez Nesha
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Signature:
Name and position of the person authorizing:
Project Sponsor / Human Resources Director
(To be designated by the organization)
Note. Created by the author.
4.1.3 Project Integration Approach
Chart 7
Integration management components
Integration ..
g Description Purpose
Component
Project Charter Ensures consistency between project |Maintain strategic
Alignment objectives and deliverables alignment
Subsidiary Plans Integrates all management plans Support unified project
Coordination developed during the project management
Change Control Defines procedures to evaluate and _
. Reduce scope deviations
Process approve project changes
Communication Coordinates information flow among |Improve collaboration
Integration stakeholders and transparency
o Tracks project progress an: .. .
Monitoring and Control CKS project progress d Support decision-making
performance indicators
Lessons Learned Captures recommendations and Promote continuous
Documentation improvement opportunities improvement

Note. (Source: Author’s elaboration)
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Figure 6

Integration management process for the FGP project

Project Project Development Integrat_e d Review and Final Project
Initiation Planning EEHI RIS RopitoigE Approval Deliverables
Plans and Control

Note. Created by the author.

The integration management process supports the coordination of all project
activities by establishing a structured sequence of planning, monitoring, review, and
approval activities. This process allows the project to maintain alignment with the defined
objectives while facilitating communication among stakeholders and supporting effective

project governance.

The integration approach also contributes to identifying potential deviations in
scope, schedule, or project deliverables at an early stage. Through the implementation of
monitoring and change control activities, the project team can evaluate corrective actions
and maintain consistency across the different management areas included in the project

management plan.
4.1.4 Integrated Change Control Process

The integrated change control process was established to ensure that any proposed
modification affecting the project scope, schedule, deliverables, or management plans is

properly evaluated, documented, reviewed, and approved before implementation. This



94

process supports project stability and helps maintain alignment with the project objectives

associated with the design of the onboarding and 90-day follow-up process for CO-OP

students.

The change control approach allows the project to manage adjustments in a

structured and transparent manner while minimizing unnecessary deviations that could

affect project performance or expected outcomes. All proposed changes must be analyzed

according to their potential impact on project objectives, timelines, resources, quality

expectations, and stakeholder requirements.

For this project, change requests may originate from the project sponsor, project

manager, human resources representatives, supervisors involved in the onboarding process,

or other identified stakeholders participating in the project planning activities.

Chart 8

Integrated change control process

. . Expected

Process Step Description Responsible Party Outcome

Change Request A stakeholder submits a Stakeholder / Formal change
Submission proposed change Project Team request identified

change

Change Review The proposed change is Project Manager Initial assessment
analyzed completed
Evaluation of scope, Impact

Impact Assessment |ischedule, cost, and quality ||Project Team p
) documented
mpacts

Approval or Decmon fegd rding Project Sponsor/  ||Approved or

oo implementation of the . .
Rejection Project Manager |[rejected request
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. . Expected
Process Step Description Responsible Party Outcome
Implementation Approved chgnges are Project Team Updated project
incorporated into the project documents
Monitoring and Changes are tracked and . Change log
Documentation documented Project Manager updated

Note. (Source: Author’s elaboration)

Figure 7

Integrated Change Control Workflow

Change Request . Impact Approval or A Monitoring and
e R Assessment Rejection [ B T Documentation

Note. Created by the author.

The implementation of an integrated change control process contributes to
maintaining consistency and accountability throughout the project lifecycle. By formally
reviewing and documenting project changes, the project team can reduce the risk of
uncontrolled modifications that may affect the successful development of the onboarding

framework.

In addition, the use of standardized procedures for change management promotes
transparency and facilitates communication among stakeholders involved in the project.

This structured approach also supports decision-making and contributes to maintaining
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alignment between project deliverables and the established objectives of the project

management plan.

4.1.5 Deliverables Integration and Coordination

The integration and coordination of project deliverables were established to ensure
consistency among all components developed as part of the project management plan.
Since the project involves the design of a standardized onboarding and 90-day follow-up
process for CO-OP students, it is necessary to maintain alignment among the different
subsidiary management plans, project activities, timelines, stakeholders, and expected

deliverables.

The coordination process supports the integration of the project scope, schedule,
communications, risks, resources, and stakeholder engagement activities into a unified
project management approach. This integration allows project activities to be monitored
and managed in a consistent manner while supporting collaboration among the individuals

participating in the project planning process.

According to PMI (2021), project integration management involves identifying,
combining, and coordinating the different project management activities necessary to
achieve project objectives successfully. For this reason, the project deliverables included in
this FGP were developed considering the interdependence between the different

management areas associated with the project.
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Project deliverables integration matrix
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Deliverable Related Management Coordination Purpose Responsible
Area Role

Project Charter Integration Ahgn. prOJ.ect objectives Project
Management and direction Sponsor

Scope Statement and Scope Manasement Define project boundaries |[Project
WBS p & and deliverables Manager

Project Schedule Schedule Management (.Zoorghnate project Project
timelines and milestones  [Manager

Monitor and respond to

Risk Register Risk Management . . Project Team
project risks
Communication Communications Support information flow ||Project
Matrix Management among stakeholders Manager
. Stakeholder Identify and manage .

Stakeholder Register Management stakeholder expectations Project Team
Final Project Integration Consolidate all subsidiary ||Project
Management Plan Management plans Manager

Note. (Source: Author’s elaboration)

Figure 8

Integration of project management areas

Integration Management

J

Scope J Schedule J Cost J Quality J Resources J Commun ications J Risks J ProcurementJ StakeholdersJ

Note. Created by the author.

The coordination of project deliverables contributes to maintaining alignment

between the different management areas developed during the project planning phase. This
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integrated approach supports consistency in decision-making, facilitates monitoring and
control activities, and helps ensure that project deliverables remain aligned with the overall

objectives of the project.

Additionally, the integration of project deliverables supports collaboration among
stakeholders involved in the onboarding process and promotes a structured management
framework for the development of the proposed onboarding and follow-up model for CO-
OP students. This coordinated approach also facilitates the identification of dependencies
between project activities and contributes to the effective management of project changes

and priorities.

4.1.6 Roles and Responsibilities

The definition of project roles and responsibilities was established to support
accountability, coordination, communication, and decision-making throughout the
development of the project management plan. Clearly defining the responsibilities of each
participant contributes to maintaining an organized project structure and facilitates the
successful completion of project activities associated with the onboarding and 90-day

follow-up process for CO-OP students.

The assignment of roles also supports collaboration among stakeholders and helps
ensure that project activities, deliverables, approvals, and communication processes are

managed effectively. According to PMI (2021), clearly defined project roles contribute to
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improving project coordination and facilitate the monitoring and control of project

activities throughout the project lifecycle.

For this project, the main responsibilities were distributed among the project

sponsor, project manager, human resources representatives, supervisors, and project

stakeholders involved in the planning and review activities associated with the onboarding

process.

Chart 10

Roles and responsibilities matrix

planning activities

Role Main Responsibilities L?V.e ! Of Authority
Participation
. Approves project deliverables ||.,. Final approval
Project Sponsor and provides strategic direction High authority
Project Manager Coorqutes project activities High Operat.lonal
and monitors project progress authority
Human Resgurces Prowdes.onboardlng process |\ r o iim Advisory role
Representative information and requirements
Support identification of
Supervisors onboarding needs and follow- |Medium Functional support
up activities
CO-OP Program  |[Provide feedback regardlng Medium Consultative role
Stakeholders onboarding expectations
. . Reviews grammar, coherence, Editorial
Philologist . o . Low .
and academic writing quality recommendations
Supports development of
Project Team project documentation and Medium Collaborative role

Note. (Source: Author’s elaboration)
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To further support project coordination and accountability, a Responsibility

Assignment Matrix (RACI Matrix) was developed to define the level of participation of

each role in the main project activities. This matrix facilitates communication and supports

clarity regarding responsibilities associated with project planning and deliverables.

Chart 11

Responsibility assignment matrix (RACI)

. .. Project Project HR .
Project Activity Sponsor | Manager | Representative Supervisors|Stakeholders
Project C AR C I I
Planning
Scope
Definition C AR c C I
Schedule I AR C | I
Development
Risk
Identification C AR c C I
Comrpunlcatlon I AR C | C
Planning
Stakeholder C AR C C C
Engagement
Dehyerables A R C C I
Review

Notes. R = Responsible, A = Accountable, C = Consulted, I = Informed. (Source: Author’s

elaboration)
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Figure 9

Project governance structure

Project Sponsor,

Project
Manager
1
1

HR
Representative

Note. Created by the author.

Stakeholders

Supervisors

The definition of project roles and responsibilities contributes to improving
coordination, communication, and accountability throughout the project lifecycle. The use
of a structured responsibility framework also supports decision-making and facilitates the

monitoring of project activities and deliverables.

Additionally, the implementation of the RACI matrix provides greater clarity
regarding stakeholder participation and supports effective collaboration among the
individuals involved in the planning and development of the onboarding framework. This
structured approach contributes to maintaining alignment between project activities,

responsibilities, and project objectives.
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102

The monitoring and control approach was established to support the continuous

evaluation of project activities, deliverables, timelines, and overall project performance

throughout the development of the project management plan. This process contributes to

identifying deviations, monitoring progress, and implementing corrective actions when

necessary to maintain alignment with the project objectives.

Monitoring and control activities support the verification of project deliverables

associated with the design of the onboarding and 90-day follow-up process for CO-OP

students. These activities also facilitate communication among stakeholders and contribute

to maintaining consistency across the subsidiary management plans developed during the

project.

According to PMI (2021), monitoring and controlling processes allow project teams

to track, review, and regulate project performance while identifying areas requiring

corrective or preventive actions. For this reason, the project monitoring approach was

designed to support timely decision-making and maintain effective project coordination.

Chart 12

Monitoring and control activities

Monitoring Purpose Frequenc Responsible
Activity P quency Role
Progress Review Monitor project progress and Weekl Project
Meetings deliverables Y Manager
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Monitoring Purpose Frequenc Responsible
Activity P quency Role
Deliverable Ensure alignment with project At milestone Project
Verification objectives completion Sponsor
Risk Monitoring ;ﬁgﬂfy and evaluate emerging Bi-weekly Project Team
Schedule Tracking Mpnltor project timeline and Weekly Project
milestones Manager
Stakeholder Evaluate stakeholder concerns As required Project
Feedback Review |land recommendations q Manager
Change Request Track approved and pending Continuous Project
Monitoring changes Manager

Note. (Source: Author’s elaboration)

Figure 10

Monitoring and control cycle

Project
Updates

Corrective
Actions

<__

Note. Created by the author.

o |

Monitoring

Review

The implementation of monitoring and control activities contributes to maintaining

project stability and supports the timely identification of issues that may affect project

performance. This structured approach also facilitates communication, supports
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accountability, and contributes to maintaining alignment between project deliverables and

the established project objectives.

Additionally, continuous monitoring supports the integration of project activities
and allows project stakeholders to evaluate project progress throughout the development of

the project management plan.

4.1.8 Results of the Integration Management Plan

The integration management plan developed for this project established a structured
framework to coordinate the different project activities, subsidiary management plans,
stakeholders, and deliverables associated with the design of the standardized onboarding

and 90-day follow-up process for CO-OP students.

The implementation of integrated management processes contributed to improving
project coordination, communication, accountability, and monitoring activities throughout
the planning phase of the project. Additionally, the use of change control procedures,
governance structures, monitoring activities, and responsibility assignment tools supported

consistency across the project management plan.

The integration management approach also facilitated the alignment of project
objectives, timelines, stakeholder expectations, and project deliverables, contributing to the
development of a more organized and effective project planning structure for the proposed

onboarding framework.
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4.2 Scope Management Plan

4.2.1 Purpose of the Scope Management Plan

The scope management plan was developed to define, validate, monitor, and control
the project scope associated with the design of a standardized onboarding and 90-day
follow-up process for CO-OP students in a public-sector organization. The purpose of this
plan is to ensure that all project activities and deliverables remain aligned with the

established project objectives and stakeholder expectations throughout the project lifecycle.

The scope management approach supports the identification of project
requirements, deliverables, boundaries, assumptions, and constraints associated with the
project planning process. In addition, the implementation of scope management activities
contributes to reducing uncontrolled changes and helps maintain consistency between

project objectives and expected outcomes.

According to PMI (2021), scope management includes the processes required to
ensure that the project includes all the work necessary to complete the project successfully
while avoiding unnecessary activities outside the approved project boundaries. For this
reason, the scope management plan was developed to support effective project coordination

and maintain alignment between project deliverables and organizational needs.
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Scope management components
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Scope Component ‘

‘ Description

H Purpose

Scope Planning

Defines how the project scope
will be managed

Establish scope
management procedures

Requirements
Identification

Identifies stakeholder and project
requirements

Support project deliverables

Scope Definition

Establishes project boundaries
and deliverables

Clarify project expectations

Work Breakdown Divides project work into Facilitate proiect plannin
Structure (WBS) manageable components projectp &
Scope Validation Verifies acceptance of project Ensure stakeholder

deliverables

alignment

Scope Control

Monitors and manages scope

changes

Prevent scope creep

Note. (Source: Author’s elaboration)

Figure 11

Scope management process

Requirements Scope WBS Scope Scope Control
Identification Definition Development Validation P

Note. Created by the author.

The scope management process supports the definition and control of project

activities required to achieve the project objectives. Through the implementation of scope

planning, validation, and monitoring activities, the project team can maintain alignment

between stakeholder expectations and project deliverables.
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reducing the risk of scope creep and supports the effective coordination of project activities

throughout the development of the project management plan.

4.2.2 Scope Defin

ition Approach

The scope definition process was developed to identify the activities, deliverables,

requirements, and boundaries associated with the project. This process supports the

development of a clear and structured project scope that aligns with the objectives of

designing a standardized onboarding and 90-day follow-up process for CO-OP students.

The project scope was defined through the analysis of onboarding requirements,

stakeholder expectations, organizational needs, and project objectives identified during the

planning phase of the project. Information gathered from project stakeholders contributed

to identifying the key activities and deliverables necessary to support the development of

the proposed onboarding framework.

The scope definition approach also considered project assumptions, constraints, and

exclusions to establish realistic project boundaries and facilitate project planning activities.

Chart 14

Project scope definition elements

‘ Scope Element H

Description

Relevance to the Project

Project
Objectives

Expected outcomes of the project

Guide project activities
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Scope Element H Description H Relevance to the Project
Deliverables Tanglb}e outputs produced during |[Support onboarding framework
the project development
Assumptions Condl‘tlons considered true during Facilitate project estimation
planning

Constraints Proj ect‘ limitations affecting Support realistic planning
execution

Exclusions ﬁ’ri)tjlgcl:les not included in the Clarify project boundaries

Note. (Source: Author’s elaboration)

Figure 12

Project scope definition elements

‘ Exclusions
‘ Constraints
‘ Assumptions
‘ Deliverables

Note. Created by the author.

The scope definition approach contributed to establishing clear project boundaries
and facilitated the identification of project deliverables necessary to support the onboarding
and follow-up process proposed in this project. The implementation of structured scope
definition activities also supports consistency across the project management plan and

facilitates communication among project stakeholders.
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4.2.3 Project Scope Statement

The project scope includes the development of a project management plan for the
design of a standardized onboarding and 90-day follow-up process for CO-OP students in a
public-sector organization. The project focuses on establishing a structured onboarding
framework that supports early integration, role readiness, communication, stakeholder

engagement, and follow-up activities during the first 90 days of the student’s placement.

The scope of the project includes the development of subsidiary management plans
associated with integration, scope, schedule, cost, quality, resources, communications,
risks, procurement, and stakeholder engagement. In addition, the project includes the
identification of onboarding activities, monitoring processes, communication procedures,
stakeholder responsibilities, and follow-up mechanisms intended to support a more

consistent onboarding experience for CO-OP students.

The project scope does not include the implementation or operational execution of
the onboarding process within the organization. Similarly, the project does not include
software development, recruitment activities, compensation management, or modifications
to existing organizational policies outside the onboarding and follow-up framework

proposed in this project.
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Project scope summary
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Scope Category H Description

Development of the onboarding and 90-day follow-up project

Project Included
management plan

Main Deliverables Subsidiary management plans, onboarding framework, follow-up

structure
Stakeholders Project sponsor, supervisors, HR representatives, CO-OP
Involved stakeholders

Operational implementation, recruitment activities, software

Project Exclusions development

‘Project Constraints HTime limitations, academic requirements, available information

‘Project AssumptionsHStakeholder collaboration and access to onboarding information

Note. (Source: Author’s elaboration)
Figure 13

Project scope boundaries

- Onboarding framework

- 90-day follow-up process

- Project management plans
- Stakeholder coordination

- Communication activities

- Recruitment process

- Payroll administration

- Software implementation
- Policy approval

- Operational deployment

Note. Created by the author.
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The project scope statement contributed to defining the boundaries and expectations
associated with the project while clarifying the activities and deliverables included within
the project management plan. The identification of scope exclusions also supports the
prevention of misunderstandings and contributes to reducing the risk of scope creep during

project development.

Additionally, the establishment of clear project boundaries facilitates
communication among stakeholders and supports the effective coordination of project

activities associated with the onboarding and follow-up framework proposed in this project.

4.2.4 Work Breakdown Structure (WBS)

A Work Breakdown Structure (WBS) was developed to organize and decompose
the work required for the onboarding and 90-day follow-up project for CO-OP students in a
public-sector organization. The WBS supports project planning by dividing the work into
smaller deliverables and work packages directly related to onboarding project initiation,
requirements analysis, process design, materials and tools development, the 90-day follow-
up framework, implementation-readiness support, development of the monitoring and

evaluation framework, and project closure and handover.

The WBS developed for this project is focused on the onboarding project, not on the
academic development of the Final Graduation Project. For this reason, the structure does
not include academic activities such as tutor reviews, document revisions, philological

review, or final university submission. Instead, it presents the main components required to
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design and manage a standardized onboarding and 90-day follow-up process for CO-OP

students.

According to PMI (2021), the WBS is an important project management tool
because it supports the definition of project scope and facilitates the identification of
deliverables, responsibilities, and planning activities. In this project, the WBS provides a
clear structure to organize the onboarding work, assign responsibilities, estimate resources,

define schedule activities, and support monitoring and control during the project lifecycle.

Chart 16

Summary of work breakdown structure components

WBS . .o
Level Deliverable Description
10 Onboarding Project Definition of project purpose, stakeholders, and
' Initiation approval needs
Onboarding Identification of student, supervisor, HR, and
2.0 . . o
Requirements Analysis ||organizational needs
3.0 Onboarding Process Development of the standardized onboarding
) Design workflow
40 Onboarding Materials Preparation of guides, checklists, templates, and
' and Tools communication tools
50 90-Day Follow-up Design of 30-day, 60-day, and 90-day follow-up
' Framework activities
Implementation- Preparation of roles, responsibilities, training, and
6.0 .
Readiness Support launch support
I Design and validation of performance indicators,
Monitoring and . :
7.0 . feedback tools, reporting methods, and improvement
Evaluation Framework
procedures.
Project Closure and Final validation, lessons learned, and transfer of the
8.0 :
Handover onboarding framework




Note. Source: Author’s elaboration.

Figure 14

Summary of the work breakdown structure

Onboarding and 90-Day

Follow-up Project
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1.0 Onboarding
Project Initiation

T
2.0 Onboarding
Requirements
Analysis

3.0 Onboarding
Process Design

T
4.0 Onboarding
Materials and

Tools

5.0 90-Day Follow-
up Framework

6.0
Implementation-
readiness support

7.0 Monitoring
and Evaluation
Framework

8.0 Project Closure
and Handover

Project
Purposes

Student needs

Orientation
workflow

Onboarding
guide

30-day
check-in

Role
assignment

Progress
tracking

Final validation

Stakeholder
identification

Supervisor
needs

Role
clarification

Supervisor
checklist

60-day
check-in

Training
support

Feedback
review

Lessons
learned

Initial approval

HR
requirements

Integration
activities

Note. Created by the author.

Follow-up
templates

90-day
evaluation

Launch
coordination

Improvement
actions

Process
handover

The development of the Work Breakdown Structure contributes to organizing the

onboarding project into a structured and manageable framework. This approach facilitates

planning, coordination, schedule development, cost estimation, resource allocation, and

monitoring activities. It also helps ensure that all project deliverables are aligned with the

objective of creating a standardized onboarding and 90-day follow-up process for CO-OP

students.

Additionally, the WBS supports the identification of responsibilities and

dependencies among the main project activities. By focusing the WBS on the onboarding

project itself, the project management plan remains consistent with the project scope and
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avoids confusion between the academic Final Graduation Project and the organizational

onboarding initiative.

4.2.5 Scope Validation and Control

The scope validation and control process was developed to ensure that project
deliverables remain aligned with the approved project scope and established project
objectives throughout the planning phase of the project. This process supports the
verification of project deliverables, facilitates stakeholder review activities, and contributes

to maintaining consistency between project requirements and project outcomes.

Scope validation activities involve the review and confirmation of project
deliverables by the project sponsor and relevant stakeholders participating in the
onboarding framework design process. These activities contribute to ensuring that the
proposed onboarding and 90-day follow-up process aligns with stakeholder expectations

and organizational needs.

Additionally, scope control activities support the monitoring of project changes and
contribute to reducing the risk of uncontrolled modifications that may negatively affect
project timelines, deliverables, or project objectives. According to PMI (2021), scope
control supports the effective management of project changes while maintaining alignment

with the approved project baseline.
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Scope validation and control activities
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. Responsible
Activity Purpose Frequency Role
Deliverable Review Vgrlfy alignment with project |At mllestone Project
objectives completion Sponsor
Stakeholder Confirm stakeholder As reduired Project
Validation expectations are addressed d Manager
Scope Change Review Evalpate prop osed scope Continuous Project
modifications Manager
Scope Monitoring Track project scope Weekly Project Team
performance
Scope Documentation ||Maintain updated project As needed Project
Update scope records Manager

Note. (Source: Author’s elaboration)

Figure 15

Scope validation and control process

[

Scope
Monitoring

Change l Scope

Control Definition

\Stakeholder /

Validation

Note. Created by the author.

\

Deliverable
Review
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The implementation of scope validation and control activities contributes to
maintaining project stability and supports the effective coordination of project deliverables
throughout the project lifecycle. This approach also facilitates stakeholder participation and
contributes to reducing the risk of misunderstandings related to project expectations and

deliverables.

Furthermore, the use of structured scope control procedures supports consistency
across project activities and facilitates alignment between project objectives, stakeholder
requirements, and project deliverables associated with the onboarding framework proposed

in this project.

4.2.6 Results of the Scope Management Plan

The scope management plan developed for this project established a structured
framework to define, validate, monitor, and control the project scope associated with the

design of the standardized onboarding and 90-day follow-up process for CO-OP students.

The implementation of scope management processes contributed to defining clear
project boundaries, identifying project deliverables, and supporting alignment between
stakeholder expectations and project objectives. Additionally, the development of scope
validation and control activities supported consistency across project planning activities and

facilitated effective coordination among project stakeholders.
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The scope management approach also contributed to reducing the risk of scope creep
and supported the development of a more organized and structured project management

plan for the proposed onboarding framework.

4.3. Schedule Management Plan

4.3.1 Purpose of the Schedule Management Plan

The schedule management plan was developed to define the processes, activities,
timelines, and monitoring procedures required to support the timely completion of the
project associated with the design of a standardized onboarding and 90-day follow-up

process for CO-OP students in a public-sector organization.

The purpose of this plan is to establish a structured approach for identifying project
activities, sequencing tasks, estimating durations, and monitoring project progress
throughout the project lifecycle. The implementation of schedule management activities
contributes to improving project coordination and supports the timely completion of project

deliverables.

According to PMI (2021), schedule management includes the processes required to
manage the timely completion of the project through the definition, sequencing, estimation,
development, and control of project activities. For this reason, the schedule management
plan was developed to support effective project planning and maintain alignment between

project activities and project objectives.
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Chart 18

Schedule management components

Schedule Description Purpose
Component p p
.. . Identification of onboarding project . .
Activity Definition activities Support project planning
ACthlty. Establish logical order of activities Imp rove Workﬂow
Sequencing coordination
Duya‘uop Estimate time required for activities Support schedule
Estimation development
Schedule Create project timeline and milestones Fac1l.1tat‘e projec
Development monitoring
Critical Path Ideptlfy actlvmgs that directly affect Prevent major delays
project completion
. ot
Schedule Control Mgnage schedule changes and Mam?am projec
adjustments timelines

Note. (Source: Author’s elaboration)

Figure 16

Schedule management process

Activity Activity Duration Schedule Critical Path Schedule
Definition Sequencing Estimation Development Identification Control

Note. Created by the author.

The schedule management process supports the organization and coordination of
project activities required to complete the project successfully within the established
timeline. The implementation of schedule management activities also contributes to
improving project monitoring and facilitates the identification of schedule deviations that

may affect project deliverables.
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4.3.2 Schedule Development Approach

The schedule development approach was established to organize the onboarding
project activities and define a realistic timeline for the design and coordination of the
standardized onboarding and 90-day follow-up process. The schedule was developed
considering the project scope, WBS deliverables, stakeholder participation, follow-up

checkpoints, and project constraints.

The project schedule includes the activities required to analyze onboarding needs,
design the onboarding workflow, prepare materials and tools, design the 90-day follow-up
framework, prepare implementation-readiness support, develop and validate the monitoring

and evaluation framework, and complete project closure and handover.

Chart 19

Schedule development elements

Contribution to the

Schedule Element Description .
Project
Project Activities Tasks requlred Fo complete the Suppoﬁ project
onboarding project execution

Key completion points in the onboarding

Milestones . Facilitate monitoring
project
Dependencies HRelationships between activities Hlmprove coordination
: UUTRT rt schedul
Schedule Baseline Approved project timeline S(l)lrll)tlzgl schedule

Follow-up Framework |Design of 30, 60, and 90-day instruments ||Support student
Design and review points integration

Sequence of activities with no schedule |Protect project

Critical Path flexibility completion

Note. (Source: Author’s elaboration)
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Figure 17

Project schedule timeline overview

Project Initiation
Project Closure Requirements
and Handover Analysis

Monitoring and
Evaluation
Framework

Onboarding
Process Design

Materials and
Tools
Development

Implementation-
readiness support

90-Day Follow-up
Framework

Note. Created by the author.

4.3.3 Project Milestones and Timeline

The project milestones and timeline were established to support the monitoring and
coordination of the deliverables required to design, validate, and hand over the standardized
onboarding and 90-day follow-up framework. The 14-week schedule is aligned with the eight
Level 2 WBS deliverables. It covers development of the framework and its implementation-
readiness package; it does not include operational execution with a cohort of CO-OP
students.

The 30-, 60-, and 90-day checkpoints are therefore treated as components of the

follow-up framework designed in Week 7. Their operational application and the collection



121

of student outcome data would occur only after organizational approval and are outside the
current project scope.

Chart 20

Project milestones and timeline summary

Milestone Planned Purpose
Timing

Project initiation and governance|Week 1 Confirm purpose, scope, governance, and
authorized

stakeholders
Requirements analysis accepted |[Week 2 Confirm onboarding needs and

requirements
Onboarding process design Week 4 Approve the standardized onboarding
approved

workflow

Materials and tools completed |[Week 6 Complete guides, checklists, templates,

and communication tools

90-day follow-up framework Week 7 Define the 30-, 60-, and 90-day follow-up

completed
instruments and process

Implementation-readiness Week 8 Confirm roles, training needs, launch

support package completed
guidance, and readiness criteria

Monitoring and Evaluation Week 12 'Validate indicators, review methods,

Framework validated
feedback tools, and improvement process
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Project closure and handover Week 14  ||Obtain final validation and transfer the

completed
complete framework

Note. (Source: Author’s elaboration)

Figure 18

Project Gantt chart and critical path

w1 w2 w3 w4 W5 w6 w7 w8 w9  WI10 W1l W12 W13 Wi14

1.0 Project initiation and governance lzl

2.0 Requirements analysis _
3.0 Onboarding process design -
4.0 Materials and tools -

5.0 90-day follow-up framework n

6.0 Implementation-readiness support n

7.0 Monitoring and evaluation framework _
8.0 Project closure and handover n

I Critical-path work package Initiation/governance <) Milestone completion

Note. Created by the author. Dark green bars represent critical-path work packages, light
green represents initiation and governance, and gold diamonds identify milestone
completion. The 30-, 60-, and 90-day checkpoints are designed within the Week 7
deliverable and are not operationally executed during this 14-week project.

Critical path: Requirements Analysis — Onboarding Process Design — Materials and Tools
Development — 90-Day Follow-up Framework Design — Implementation-Readiness
Support — Monitoring and Evaluation Framework Validation — Project Closure and
Handover.

Because these work packages determine the Week 14 completion date, a delay in any

of them may affect final validation and handover. The Project Manager should therefore
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review their status at least weekly and process any proposed schedule change through the

established change-control procedure.

4.3.4 Schedule Monitoring and Control

The schedule monitoring and control process was established to support the
continuous evaluation of project progress and ensure that onboarding project activities
remain aligned with the approved project timeline. This process contributes to identifying
schedule deviations, monitoring milestone completion, and implementing corrective actions

when necessary.

Schedule monitoring activities include reviewing project progress, tracking
milestones, verifying the completion of the 30-, 60-, and 90-day follow-up tools, and
identifying delays that may affect the completion of the onboarding framework. At this
stage, monitoring focuses on the development and validation of the tools rather than the
operational execution of student check-ins. The actual check-ins will occur during a future
implementation phase, after organizational approval. Schedule control activities also
support communication among stakeholders and help maintain alignment between project

activities, deliverables, and expected outcomes.

Chart 21

Schedule monitoring and control activities

Responsible
Role

Milestone Tracking HMonitor completion of project milestones HProject Manager

Activity Purpose
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- Responsible
Activity Purpose Role
‘Critical Path Review Hldentify delays in priority activities HProj ect Manager ‘
Framework Completion Verify completion of the 30, 60, and 90- Proi
s roject Manager
Tracking day tools
‘Progress Review Meetings HEvaluate project progress and delays HProject Team ‘

‘Corrective Action Review

HDeﬁne actions required to address delays HProject Manager ‘

Schedule Updates

Maintain updated project timeline

; 5 Project Manager
information ojec g

Note. (Source: Author’s elaboration)

Figure 19

Schedule monitoring and control cycle

Note. Created by the author.

Schedule
Updates

Corrective
Actions

aa

Schedule
Baseline

Progress
Monitoring

Critical Path
Review

\. ./

Variance
Identification
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4.3.5 Results of the Schedule Management Plan

The schedule management plan developed for this project established a structured
framework to define, organize, monitor, and control the activities associated with the

onboarding and 90-day follow-up project for CO-OP students.

The implementation of schedule management processes contributes to improving
project coordination, milestone tracking, activity sequencing, and timeline management.
The inclusion of the critical path also strengthens schedule control by identifying the
activities that require close monitoring to avoid delays in the completion and handover of

the onboarding framework.

4.4 Cost Management Plan

4.4.1 Cost Management Approach

The cost management plan was developed to support the estimation, organization,
monitoring, and control of the resources required for the onboarding and 90-day follow-up
project for CO-OP students. The purpose of this plan is to identify the main cost categories
associated with the design, preparation, implementation-readiness support, monitoring, and

closure of the onboarding process.

Although the onboarding project is expected to use mainly internal organizational

resources, cost management remains important because the project requires staff time,
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onboarding materials, communication tools, follow-up instruments, and possible support
resources. The cost management approach supports financial visibility, decision-making,

and alignment between project activities and available resources.

Figure 20

Cost management process

Cost Control
and
Reporting

Cost Budget Cost Cost
Estimation Structure Baseline Monitoring

Note. Created by the author.

4.4.2 Cost Estimation Elements

The cost estimation process was developed based on the work packages defined in
the WBS. The estimation focuses on the resources required to design and support the

standardized onboarding and 90-day follow-up process.

Chart 22

Cost estimation elements

‘ Cost Element H Description H Estimated Contribution ‘

Time required for meetings, reviews, |Supports planning and

HR and supervisor time coordination, and feedback decision-making

Guides, checklists, templates, and

Onboarding materials . .
orientation resources

Supports standardization

Training and Preparation and delivery of Supports student
orientation support orientation and role-specific guidance |/integration
Email templates, shared folders, Supports stakeholder

Communication tools

meetings, and updates coordination
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Cost Element H Description H Estimated Contribution

Follow-up and Surveys, tracking sheets, and 30, 60,

evaluation tools and 90-day forms Supports monitoring

Additional support or adjustments

Contingency res . . .
gency reserve required during the project

Supports project flexibility

Note. Source: Author’s elaboration.

4.4.3 Project Budget Structure

The project budget structure organizes the estimated cost categories associated with
the onboarding and 90-day follow-up project. This structure supports financial planning and
helps ensure that the resources assigned to each project phase are aligned with the WBS

and the approved project scope.

The budget structure does not include academic expenses related to the Final
Graduation Project, such as tutor reviews, university submissions, philological review, or
final document preparation. Instead, it focuses on the resources required to design, prepare,

support, monitor, and hand over the onboarding framework.

Figure 21

Project budget structure

: Implementation- .
Planning and Process and preadiness Follow-up and Contingency
analysis materials design evaluation reserve
support

Note. Created by the author.
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Cost monitoring and control activities were established to ensure that the

onboarding project remains aligned with the approved budget structure. These activities

help identify cost variations, monitor the use of internal resources, and support corrective

actions when necessary.

The monitoring process includes periodic reviews of staff time, material

preparation, communication resources, and follow-up tools. Although the project does not

require a complex budget, maintaining cost control supports transparency and project

organization.

Chart 23

Cost monitoring and control activities

oo - Responsible
Monitoring Activity Purpose Role
Budget baseline Compare planned cost categories with the Project
review approved budget Manager
Staff effort tracking Mopltor time invested by HR, supervisors, and  ||Project
project team members Manager
Materials cost review Track costs related to guides, checklists, and HR Specialist
templates
Cost variance Identify differences between planned and actual |Project
identification resource use Manager
ti ti . _ Project
C01frec tve action Define adjustments when cost deviations occur rojec
review Manager
. ST . Project
Cost reporting updates|[Maintain visibility of project cost status Manager

Note. Source: Author’s elaboration.
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4.4.5 Cost Baseline and Reporting

The cost baseline was established as the approved reference for monitoring and
controlling the estimated costs of the onboarding and 90-day follow-up project. It includes
the main cost categories identified during planning and serves as a comparison point for

evaluating resource use throughout the project lifecycle.

Cost reporting activities will provide visibility regarding estimated expenses, staff
effort, and resource use. These reports support transparency, facilitate decision-making, and
help ensure that the onboarding project remains aligned with the approved budget and

available organizational resources.

Figure 22

Cost reporting cycle

Cost
Baseline

Reporting Resource
Updates Tracking

Corrective Variance
Actions Review

Note. Created by the author.
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The development of the cost management plan contributed to establishing a
structured framework for estimating, monitoring, and controlling the resources associated
with the onboarding and 90-day follow-up project. This approach supports financial

visibility, accountability, and alignment between planned activities and available resources.

4.5 Quality Management Plan

4.5.1 Quality Management Approach

The quality management plan was developed to ensure that the onboarding and 90-
day follow-up project meets the expected organizational, operational, and stakeholder
requirements. The purpose of this plan is to define the quality standards, assurance
activities, control procedures, and improvement actions needed to support a consistent

onboarding experience for CO-OP students.

The quality management approach focuses on the clarity, usefulness, consistency,
and applicability of the onboarding process, materials, follow-up tools, and stakeholder
responsibilities. According to PMI (2021), quality management includes the processes
required to incorporate quality policies, objectives, and responsibilities into project
activities. For this reason, quality management practices were integrated into the planning

and development of the onboarding framework.
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Quality management components
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‘ Quality Component H Description H Purpose

. . Define quality standards for onboarding Establish
Quality Planning deliverables expectations
Quality Assurance Review processes before implementation Imp rove

consistency

‘Quality Control HVerify deliverables against quality criteria HEnsure quality
Continuous Apply feedback and lessons learned Improve future use
Improvement

Note. Source: Author’s elaboration.

Figure 23

Quality management process

Quality
Planning

Quality
Assurance

Quality
Control

Continuous
Improvement

Note. Own elaboration.
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4.5.2 Quality Standards and Criteria

Quality standards and criteria were established to evaluate the quality of the
onboarding project deliverables. These standards support consistency, usability, stakeholder

alignment, and effective student integration during the first 90 days of the placement.

The quality criteria focus on the onboarding workflow, guides, checklists,
templates, communication tools, and follow-up instruments developed for the project.
These criteria help verify that the onboarding framework is clear, practical, complete, and

aligned with the needs of CO-OP students, supervisors, HR representatives, and the

organization.

Chart 25

Quality standards and criteria

‘ Quality Standard H Evaluation Criteria HExpected Outcome‘
. Consistent

Process clarity Steps are clear and easy to follow onboarding
‘Role clarity HResponsibilities are defined HBetter coordination ‘
Material Guides and templates are complete Ready-to-use tools
completeness
Stakeholder Needs of HR, supervisors, and students are .

: Higher acceptance
alignment addressed
FOHOW_UP 30, 60, and 90-day tools support feedback Impr.oveld
effectiveness monitoring
Practical applicability Serfltrirrllegwork can be used in a public-sector Useful process

Note. Own elaboration.



Figure 24

Quality standards framework

e  Process Clarity

T  ROle Clarity

el Material Completeness

e  Stakeholder Alignment

ammad  FOllow-up Effectiveness

(e  Practical Applicability

Note. Own elaboration.

4.5.3 Quality Assurance Activities

Quality assurance activities were developed to verify that the onboarding project
processes are prepared in a consistent and practical manner before implementation-

readiness support. These activities focus on preventing quality issues by reviewing the
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onboarding workflow, materials, communication tools, and follow-up instruments before

they are used.

The quality assurance approach includes stakeholder review, supervisor feedback,

HR validation, and verification of alignment between the onboarding deliverables and
project objectives. These activities help ensure that the onboarding framework is useful,

understandable, and suitable for CO-OP students in a public-sector organization.
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Chart 26

Quality assurance activities

‘ Activity H Purpose HResponsible Role‘
‘Onboarding workflow reviewHVerify process clarity HProj ect Manager ‘
‘HR validation HConﬁrm alignment with HR needs HHR Specialist ‘
‘Supervisor review HConﬁrm operational applicability HSuperVisor ‘
‘Materials review HVerify completeness of tools HProject Team ‘
‘Follow-up tools review HConﬁrm usefulness of check-in formsHProject Manager ‘
‘Feedback incorporation HApply recommended improvements HProj ect Manager ‘

Note. Own elaboration.

Figure 25

Quality assurance workflow

Prepare Review with Validate Identify Update
Deliverable Stakeholders Requirements Improvements Deliverable

Note. Created by the author.
4.5.4 Quality Control Process

The quality control process was established to verify that completed onboarding
deliverables meet the quality standards defined for the project. This process focuses on
identifying gaps, inconsistencies, missing information, and improvement opportunities

before the onboarding framework is finalized and handed over.

Quality control activities include reviewing the onboarding workflow, checking the

completeness of guides and templates, verifying the follow-up tools, and confirming that
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stakeholder responsibilities are clearly defined. These activities support the preparation of

deliverables that are complete, practical, and aligned with the project scope.

Chart 27

Quality control activities

‘ Control Activity H Description H Expected Result ‘
‘Workﬂow VeriﬁcationHReView onboarding steps HClear process ‘
‘Materials verification HCheck guides and templates HComplete tools ‘
‘Role verification HConﬁrm assigned responsibilitiesHClear accountability ‘

‘Follow-up VeriﬁcationHReView 30, 60, and 90-day tools HEffective monitoring ‘

‘Final validation HConﬁrm readiness for handover HApproved framework‘

Note. Own elaboration.

Figure 26

Quality control cycle

Review
Deliverables

Approve .
Deliverable Identify Gaps

Corrections
<

Note. Own elaboration.
The quality control process contributes to maintaining consistency across project

deliverables and supports the identification of issues before formal submission. This
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approach improves document quality and reduces the need for extensive rework during

later project stages.

4.5.5 Continuous Improvement Approach

The continuous improvement approach was developed to support the progressive
refinement of the onboarding and 90-day follow-up framework. This approach recognizes
that onboarding practices can be improved through stakeholder feedback, student

experience, supervisor input, and lessons learned.

Continuous improvement activities include reviewing feedback from the 30, 60, and
90-day follow-up points, identifying recurring issues, updating onboarding materials, and

refining the process for future CO-OP students.

Chart 28

Continuous improvement activities

‘ Improvement Activity H Purpose H Expected Benefit ‘
‘Student feedback review HIdentify student experience issues HBetter integration ‘
‘Supervisor feedback reviewHIdentify support needs Hlmproved guidance ‘

‘Follow-up results analysis HReView 30, 60, and 90-day outcomes HStronger monitoring‘

‘Materials update Hlmprove guides and templates HBetter usability ‘

‘Lessons learned review HDocument improvement opportunitiesHFuture improvement‘

Note. Own elaboration.
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Figure 27

Continuous improvement cycle

Collect
Feedback

Apply Lessons Analyze Results
Learned
Update Process \dentify
Improvements

Note. Own elaboration.

The quality management plan established a structured framework for planning,
assuring, controlling, and continuously improving the quality of the onboarding and 90-day
follow-up project. The implementation of quality standards, assurance activities, control
procedures, and improvement actions supports the development of a practical and

consistent onboarding framework for CO-OP students.

4.6 Resource Management Plan

4.6.1 Resource Management Approach

The resource management plan was developed to identify, acquire, allocate, and
manage the resources required for the onboarding and 90-day follow-up project for CO-OP

students. The purpose of this plan is to ensure that the necessary human, technological, and
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administrative resources are available to support the design, preparation, implementation-

readiness support, monitoring, and handover of the onboarding framework.

The resource management approach focuses on assigning the right people, tools,
and support resources to the main project activities. Proper resource management
contributes to improving coordination, clarifying responsibilities, supporting decision-
making, and ensuring that the onboarding project can be completed within the approved

scope and schedule.

Chart 29

Resource management components

Resource

Component Description Purpose

‘Resource Planning Hldentify required resources ‘Support project activities ‘

Obtain or confirm required

Resource Acquisition Ensure availability

resources
‘Resource Allocation HAssign resources to activities Hlmprove coordination ‘
‘Resource Monitoring HTrack resource use HSupport project control ‘

Maintain project

Resource Adjustment |[Modify assignments when needed
performance

Note. Own elaboration.
Figure 28

Resource management process

Resource Resource Resource Resource Resource

Planning Acquisition Allocation Monitoring Adjustment

Note. Own elaboration.
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4.6.2 Human Resource Requirements

Human resources are essential for the successful design and coordination of the
onboarding and 90-day follow-up project. The project requires the participation of
individuals who can provide HR knowledge, operational input, student support, technical

guidance, and decision-making authority.

The main human resources for this project include the project manager, HR
specialist, project sponsor, supervisors, mentors, subject matter experts, CO-OP students,

and administrative or IT support when required.

Chart 30

Human resource requirements

‘ Resource H Role in the Project H Contribution ‘

Project Manager Cogrdmates project activities and Overall project
deliverables management

‘Proj ect Sponsor HProvides approval and strategic direction HDecision—making support ‘

HR Specialist rselgzl ;;;)ertnsieonlil;)oardmg content and HR HR alignment

Supervisor I;er;)(;gjils( role-specific expectations and Operational guidance

‘Mentor HSupports student integration and adaptation HStudent support ‘

‘Subject Matter Expert HProvides specialized process or policy input HTechnical guidance ‘

CO-OP Student I;;?S;Eites in onboarding and provides User perspective

Administrative/IT L .

Support Supports tools, access, and logistics Operational support

Note. Own elaboration.
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Project human resources structure

Project
Sponsor
Project
Manager

] n n n | ]
o . Subject Administrative]

Note. Own elaboration.

4.6.3 Roles and Responsibilities
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The definition of roles and responsibilities was established to ensure accountability

and clarity regarding the participation of each stakeholder involved in the onboarding

project. Clearly defined responsibilities help reduce misunderstandings, improve

communication, and support coordination throughout the project lifecycle.

Chart 31

Roles and responsibilities matrix

HR requirements

. - Level of
Role Main Responsibility Participation
) Coordinate activities, schedule, resources, )
Project Manager and deliverables High
Project Sponsor Apprqve main deliverables and provide Medium
direction
HR Specialist Develop onboarding content and validate High
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. - Level of
Role Main Responsibility Participation
. Define role expectations and provide .

Supervisor feedback High

Mentor Support student adaptation and informal Medium
guidance

Subject Matter Expert Review specialized information and process Medium
accuracy

CO-OP Student Participate in onboarding and provide Medium
feedback

Administrative/IT oy

Support Support access, tools, and logistics Low

Note. Own elaboration.

Figure 30

Project roles and responsibilities

I_ Project Manager

I_ Project Sponsor

I_ HR Specialist

—

—

I_ Subject Matter Expert

I_ CO-OP Student

I_ Administrative/IT Support

Note. Own elaboration.
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The resource acquisition and allocation process was developed to ensure that the

resources required for the onboarding project are available and assigned appropriately.

Resource acquisition includes confirming the participation of HR representatives,

supervisors, mentors, subject matter experts, and support personnel, as well as securing

access to tools, templates, communication channels, and meeting resources.

Resource allocation focuses on assigning available resources to the project activities

identified in the WBS. This process helps ensure that each activity has the appropriate

support and that responsibilities are aligned with the project schedule and expected

deliverables.

Chart 32

Resource acquisition and allocation activities

Activity H Purpose H Expected Outcome
R Determi ired h t s
esource etermine required human and suppor Resource visibility
Identification resources
Resource I - I
Confirmation Confirm availability of key participants Resource availability

‘Resource Assignment‘

‘Assign resources to project activities

‘Clear accountability ‘

Resource
Coordination

Coordinate participation and communication

Improved
collaboration

‘Resource Adjustment ‘

‘Adjust assignments when needed

HResource flexibility ‘

Note. Own elaboration.
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Figure 31

Resource acquisition process

Identify Confirm Assign Coordinate Adjust

Resources Availability Resources Resources Resources

Note. Own elaboration.

4.6.5 Resource Monitoring and Control

Resource monitoring and control activities were established to verify that project
resources continue to support the onboarding project effectively. These activities help
identify availability issues, workload concerns, support needs, and opportunities for

adjustment.

The monitoring process includes reviewing resource availability, evaluating
participation, identifying workload constraints, and adjusting assignments when required.
This approach supports efficient resource use and helps maintain alignment between project

activities, responsibilities, and expected outcomes.

Chart 33

Resource monitoring and control activities

‘ Activity H Purpose HResponsible Role‘
‘Resource Review HEvaluate resource use and participation HProj ect Manager ‘

‘Availability AssessmentHConﬁrm continued availability of resourcesHProject Manager ‘

‘Workload Review Hldentify workload or capacity issues HProj ect Manager ‘
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| Activity [

Purpose

HResponsible Role‘

‘Support Needs Review Hldentify additional support requirements

HHR Specialist ‘

‘Resource Adjustment HModify assignments when necessary

HProj ect Manager ‘

‘Resource Reporting HMaintain visibility of resource status

HProj ect Manager ‘

Note. Own elaboration.

Figure 32

Resource monitoring cycle

Resource
Reporting

Resource
Adjustment

Note. Own elaboration.

Resource
Review

Availability
Assessment

Workload
Review

Support
Needs
Review

The resource management plan established a structured framework for identifying,

acquiring, allocating, monitoring, and adjusting the resources required for the onboarding

and 90-day follow-up project. This approach supports coordination, accountability, and the

effective use of human, technological, and administrative resources throughout the project

lifecycle.
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4.7 Communications Management Plan

4.7.1 Purpose of the Communications Management Plan

The communications management plan was developed to define how project
information will be generated, shared, stored, and monitored throughout the onboarding and
90-day follow-up project for CO-OP students. Effective communication supports
coordination among stakeholders and helps maintain alignment between project activities,

deliverables, responsibilities, and expected outcomes.

The purpose of this plan is to ensure that relevant information is communicated to
the appropriate stakeholders in a timely and consistent manner. Clear communication
practices contribute to improving collaboration, supporting decision-making, and
facilitating the successful design and implementation-readiness support of the onboarding

framework.

According to PMI (2021), communications management includes the processes
required to ensure the timely and appropriate planning, creation, distribution, storage,
monitoring, and control of project information. For this reason, the communications
management plan supports information flow among HR representatives, supervisors,

mentors, CO-OP students, and project stakeholders.



146

Chart 34

Communications management components

Communication .
Description Purpose
Component
. . Define communication Support project
Communication Planning . PPOTL PToj
requirements coordination

: e o . Maintain stakehol
Information Distribution  ||Share project information aintain stakeholder

awareness

Communication Track communication . .

o . Improve information flow
Monitoring effectiveness
Documentation o . e

Maintain project records Support traceability

Management
‘Feedback Management HCollect stakeholder input HImprove project outcomes

Note. Own elaboration.

Figure 33

Communications management process

Information Communication Documentation Feedback
Distribution Monitoring Management Management

Communication Planning

Note. Own elaboration.

4.7.2 Communication Requirements and Stakeholders

Communication requirements were identified to ensure that stakeholders receive
accurate and timely information according to their role, level of involvement, and decision-

making responsibilities. Different stakeholders require different types of information,
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communication methods, and reporting frequencies throughout the onboarding project

lifecycle.

The identification of communication requirements supports stakeholder engagement

and contributes to improving collaboration among the individuals involved in the

onboarding and 90-day follow-up process.

Chart 35

Stakeholder communication requirements

guidance activities

. . Communication
Stakeholder Information Required Method Frequency
Project Sponsor PrOJ.e.Ct progress, key Repqrts and Monthly
decisions, and final outcomes|meetings
) Project status, issues, risks, |[Meetings, reports, )
Project Manager and deliverable updates and documentation Ongoing
Onboarding requirements, . .
HR Specialist materials, and follow-up Emal.l and working Weekly
meetings
tools
Role expectations, student . .
. Meetings and email .
Supervisors progress, and follow-up As required
S updates
responsibilities
Mentors Student support needs and  |[Email and informal As required

check-ins

Institution/CO-OP
Office

objectives, required forms,
and employer evaluation

Onboarding steps, . : . . )
. Orientation session, || During onboarding
CO-OP Students |expectations, resources, and .
" email, and forms  |and follow-up
feedback opportunities
Subject Matter Specialized content or Consultation .
. . : As required
Experts process information meetings
. Student eligibility, work- At placement
Academic . . . .
term requirements, learning ||Email and setup, as required,

scheduled meetings

and at work-term
completion

Note. Own elaboration.
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Figure 34

Internal project communication structure

Project
Sponsor

Project
Manager
I T 1 T 1
. . CO-0OP Subject Matter

Note. Own elaboration.

4.7.3 Communication Methods and Channels

Multiple communication methods and channels were identified to support project
activities and facilitate the exchange of information among stakeholders. The selection of
communication methods was based on the type of information being shared, stakeholder

needs, and project requirements.

Electronic communication methods such as email, virtual meetings, shared files,
and digital feedback forms were selected as primary communication channels because they

support accessibility, documentation, and traceability.
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Chart 36

Communication methods and channels

Communication .
Method Purpose Typical Use
Email Formal communication Updates, decisions, and
approvals
Virtual Meetings Discussion and clarification FOBTCSS TEVIEWS and
stakeholder input
) Collaboration and document Guides, checklists, and
Shared Files
exchange templates
‘Feedback Forms HCollect structured feedback H30, 60, and 90-day follow-up ‘
‘Proj ect Documentation HMaintain project records HTraceability and reporting ‘
Note. Own elaboration.
Figure 35
Project communication channels
Email Virtual Meetings Shared Files Feedback Forms Doc:r:?g?;;tion

Note. Own elaboration.
4.7.4 Communication Monitoring and Reporting

Communication monitoring activities were established to evaluate the effectiveness

of project communications and ensure that information is distributed according to
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stakeholder needs. Monitoring communication performance helps identify gaps, delays,

unclear messages, or missing feedback during the onboarding project.

Reporting activities include progress updates, stakeholder feedback summaries,

follow-up results, and issue reports. These reports support transparency, accountability, and

decision-making throughout the project lifecycle.

Chart 37

Communication monitoring activities

ivi Responsible
Activit Pur
ctivity urpose Role
' t‘ 1 : . . . .
Sec\)/rilér;vlumca on Verify that information is reaching stakeholders |[Project Manager
Feedback tracking Monitor comments from students, supervisors, HR Specialist

and mentors

Meeting follow-up

‘Conﬁrm decisions and action items

‘Project Manager

Issue reporting

Communicate problems affecting onboarding
activities

Project Manager

update

Documentation

S

Maintain updated communication records

Project Manager

Note. Own elaboration.
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Figure 36

Communication monitoring cycle

Communication Communication
Updates Planning

[ \

Issue Information
Identification Sharing

\ Feedback /

Collection

Note. Own elaboration.

4.7.5 Results of the Communications Management Plan

The communications management plan established a structured framework for
managing information, stakeholder interaction, feedback, and reporting throughout the
onboarding and 90-day follow-up project. The plan defined communication requirements,
methods, channels, monitoring activities, and reporting mechanisms aligned with project

objectives.

The implementation of communication management practices contributes to
improving information flow, stakeholder engagement, coordination, and transparency. As a
result, the communications management plan supports the successful development and

handover of a standardized onboarding framework for CO-OP students.



4.8 Risk Management Plan

4.8.1 Risk Management Approach
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The risk management plan was developed to identify, assess, respond to, monitor,

and control risks that may affect the onboarding and 90-day follow-up project for CO-OP

students. The purpose of this plan is to support proactive decision-making and reduce

uncertainty during the design, preparation, implementation-readiness support, monitoring,

and handover of the onboarding framework.

Risk management is important because the onboarding project involves multiple

stakeholders, deadlines, communication needs, follow-up activities, and quality

expectations. According to PMI (2021), risk management includes the processes required to

identify risks, analyze their impact, plan responses, and monitor risks throughout the

project lifecycle.

Chart 38

Risk management components

‘Risk Component H Description

H Purpose ‘

‘Risk IdentiﬁcationHIdentify possible risk events HImprove preparedness‘

‘Risk Analysis HAssess probability and impactHPrioritize risks ‘

‘Risk Response HDeﬁne response actions

HReduce exposure

‘Risk Monitoring HTrack risks and changes

‘Risk Reporting HCommunicate risk status

|
HSupport control ‘
Maintain visibility |

Note. Own elaboration.
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Figure 37
Risk management process
Risk

Risk Analysis Response
Planning

Risk Risk Risk

Monitoring Reporting

Identification

Note. Own elaboration.

4.8.2 Risk Identification

Risk identification activities were conducted to determine events or conditions that
could affect the successful completion of the onboarding and 90-day follow-up project.
Risks were identified by reviewing the project scope, WBS, schedule, stakeholder
requirements, communication needs, resource availability, and expected onboarding

deliverables.

The identification of risks supports proactive planning and allows mitigation actions
to be developed before issues occur. The main risks identified for this project are related to
stakeholder participation, schedule delays, unclear roles, incomplete materials, limited

feedback, and resistance to process standardization.

Chart 39

Project risk register

‘Risk IDH Risk Description H Category H Potential Impact ‘
‘Rl HLimited stakeholder availability HResource HDelays in reviews ‘

‘R2 HUnclear onboarding roles HScope HConfusion in duties ‘




154

‘Risk IDH Risk Description H Category H Potential Impact ‘
‘R3 HDelays in materials development HSchedule HLate implementation ‘
‘R4 HLOW student feedback participation"Stakeholder HLimited improvement data‘
‘RS Hlncomplete follow-up tools HQuality HWeak monitoring ‘
‘R6 HResistance to standardization HOrganizationalHLow adoption ‘

Note. Own elaboration.

Figure 38

Risk categories

. . . Stakeholder e Organizational
Scope Risks Schedule Risks Quality Risks

Note. Own elaboration.
4.8.3 Risk Analysis and Assessment

Risk analysis was performed to evaluate the probability and impact of each
identified risk. A qualitative risk analysis approach was selected because it provides a

practical method for prioritizing risks within the onboarding project.

Risks were assessed using three levels of probability and impact: low, medium, and
high. This assessment helps identify the risks that require more attention and supports the

selection of appropriate response strategies.
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Risk assessment matrix

Risk ID Probability Impact Priority
R1 Medium High High
R2 Medium High High
R3 Medium Medium Medium
R4 Low Medium Low
RS Medium High High
R6 Medium Medium Medium
Note. Own elaboration.
Figure 39
Qualitative risk matrix
Impact
Low Medium High
High
2
E
8 | Medium R3, R6
2
o
Low R4

Note. Created by the author.

155



156

4.8.4 Risk Response Strategies

Risk response strategies were developed to address the identified risks and reduce
their potential impact on the onboarding project. The selected strategies include mitigation,
avoidance, acceptance, and monitoring actions, depending on the nature and priority of

each risk.

Chart 41

Risk response strategies

‘Risk IDHResponse Strateng Planned Action ‘
‘Rl HMitigate HSchedule stakeholder meetings early‘
‘R2 HAvoid HDeﬁne roles in the onboarding guide‘
‘R3 HMitigate HTrack materials development Weekly‘
‘R4 HMitigate HUse short feedback forms ‘
‘RS HAvoid HValidate tools before use ‘
‘R6 HMitigate HInvolve supervisors early ‘

Note. Own elaboration.

Figure 40

Risk response cycle

Identify Risk
Monitor .
Assess Risk

Implement Plan
Response Response

.\./




Note. Own elaboration.

4.8.5 Risk Monitoring and Control
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Risk monitoring and control activities were established to evaluate risk conditions

throughout the onboarding project lifecycle and ensure that response strategies remain

effective. Continuous monitoring helps identify emerging risks, evaluate changes in

existing risks, and implement corrective actions when necessary.

Risk monitoring will focus on stakeholder availability, schedule progress, materials

development, follow-up tools, feedback collection, and adoption of the standardized

onboarding process.

Chart 42

Risk monitoring activities

‘ Monitoring Activity H Purpose HResponsible Role‘

‘Risk Review HEvaluate risk status HProj ect Manager

‘Risk Register Update HMaintain current risk informationHProj ect Manager

‘Response Verification HAssess response effectiveness HProject Manager

‘New Risk IdentiﬁcationHDetect emerging risks HProject Team

‘Risk Reporting HCommunicate risk status HProj ect Manager

Note. Own elaboration.
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Figure 41

Risk monitoring cycle

Report Update
Status Register

Identify New Evaluate
Risks Responses

Note. Own elaboration.

The risk management plan established a structured approach for identifying,
analyzing, responding to, monitoring, and controlling risks associated with the onboarding
and 90-day follow-up project. The implementation of risk management practices
contributes to reducing uncertainty, supporting proactive decision-making, and improving

the likelihood of completing the onboarding framework successfully.

4.9 Procurement Management Plan

4.9.1 Procurement Management Approach

The procurement management plan defines the processes required to identify,
evaluate, acquire, monitor, and document any external products, services, or resources
needed to support the onboarding and 90-day follow-up project for CO-OP students. The
project is expected to rely mainly on internal organizational resources; however, limited

procurement may be required if existing tools or support services are not sufficient.
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The procurement management approach aims to ensure that any acquisition is
justified, cost-effective, aligned with organizational requirements, and useful for the
onboarding process. Procurement decisions will consider quality, cost, availability,

compatibility, accessibility, and compliance with organizational policies.

Chart 43

Procurement management components

‘Procurement ComponentH Description H Purpose ‘
‘Procurement Planning Hldentify procurement needs HSupport project execution‘
‘Vendor Evaluation HAssess available options HEnsure quality and value ‘
‘Procurement Selection HSelect appropriate resourcesHMeet project needs ‘
‘Procurement Monitoring HTrack delivery and use HSupport project control ‘
‘Procurement Closure HConﬁrm completion HEnsure documentation ‘

Note. Own elaboration.

Figure 42

Procurement management process

Identify Procurement Define Evaluate Select Resource Monitor Close
Needs Requirements Options or Vendor Delivery Procurement

Note. Own elaboration.

4.9.2 Procurement Requirements

The onboarding project requires limited procurement activities because most
deliverables will be developed internally by the project team, HR representatives,

supervisors, and other stakeholders. However, some external or support resources may be
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needed to prepare onboarding materials, feedback tools, accessibility review, or digital

résources.

Potential procurement requirements are related to the practical needs of the

onboarding project and not to the academic preparation of the Final Graduation Project.

Chart 44

Procurement requirements

‘ Item H Purpose H Procurement Type ‘
‘Digital feedback tool HCollect 30, 60, and 90-day feedbackHDigital service ‘
‘Design support HImprove guides and templates HProfessional service ‘
‘Printing or publishing supportHPrepare onboarding materials HAdrninistrative service‘
‘Accessibility review HVerify accessible materials HSpecialized review ‘
‘Training support materials HSupport orientation activities HMaterial/serVice ‘
‘Contingency support HAddress unexpected needs HAS required ‘

Note. Own elaboration.

Figure 43

Procurement categories

—
|

e
|
e
e
e
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Note. Own elaboration.
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4.9.3 Procurement Strategy and Vendor Selection

The procurement strategy will prioritize the use of existing organizational resources
before acquiring external services. When external procurement is required, vendor selection
will be based on quality, cost, availability, compatibility with project needs, accessibility,

and compliance with organizational requirements.

Potential suppliers or service options will be evaluated using predefined criteria to

support objective decision-making and reduce procurement-related risks.

Chart 45

Vendor selection criteria

‘Evaluation CriteriaH Description H Weight‘
‘Quality HAbility to meet requirements HHigh ‘
‘Cost HFinancial impact HMedium‘
‘Availability HResource accessibility HMedium‘
‘Compatibility HFit with project needs HHigh ‘
‘Accessibility HInclusive and usable materialsHHigh ‘
‘Compliance HAlignment with policies HHigh ‘

Note. Own elaboration.

Figure 44

Vendor selection process

Define Identify Evaluate elu L Confirm Approve
o . ; Cost and ; :
Criteria Options Options Value Compliance Selection

Note. Own elaboration.
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4.9.4 Procurement Monitoring and Control

Procurement activities will be monitored throughout the project lifecycle to ensure
compliance with requirements, budget limitations, and agreed timelines. Monitoring
activities will include tracking procurement status, reviewing deliverables, confirming

quality, and documenting any issues.

Effective procurement control supports transparency and helps ensure that acquired

products or services contribute positively to the onboarding and 90-day follow-up project.

Chart 46

Procurement monitoring activities

‘ Monitoring Activity H Purpose H Frequency

‘Procurement Review HVerify procurement status HAS required

|
|
‘Deliverable Review HConﬁrm quality and cornpletenessHAt delivery ‘
l
|

‘Budget Verification HControl procurement costs HAS required
‘Compliance Check HConﬁrm policy alignment HBefore approval
‘Documentation ReVieWHMaintain accurate records HOngoing

Note. Own elaboration.
Figure 45

Procurement monitoring cycle

Verify . Update
Y Check Confirm
Deliverables Budget e Procurement
Records

Note. Own elaboration.
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4.9.5 Procurement Documentation and Reporting

163

Procurement documentation provides evidence of procurement decisions and

supports transparency, accountability, and project governance. Proper documentation also

helps the project team maintain control over acquired resources and future improvement

opportunities.

Procurement reports will summarize procurement needs, selected resources or

vendors, delivery status, costs, issues, and closure records.

Chart 47

Procurement documentation requirements

‘ Document H Purpose

HResponsible Role‘

‘Procurement Register HTrack procurement activities HProject Manager ‘

‘Evaluation Records HDocument option assessmentsHProj ect Manager ‘

‘Delivery ConﬁrmationHConﬁrm completed delivery HProj ect Manager ‘

‘Issue Log HRecord procurement issues

HProj ect Manager ‘

‘Closure Records HConﬁrm completion

HProj ect Manager ‘

Note. Own elaboration.

Figure 46

Procurement reporting process

Record
Procurement
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Evaluate Confirm
Options Delivery

Note. Own elaboration.
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The procurement management plan establishes a structured approach for
identifying, acquiring, monitoring, and documenting external resources required to support
the onboarding and 90-day follow-up project. Although procurement requirements are
limited, the application of formal procurement practices contributes to transparency,

accountability, and effective resource utilization throughout the project lifecycle.

4.10 Stakeholder Engagement Plan

4.10.1 Stakeholder Engagement Approach

Stakeholder engagement is essential to ensure that the onboarding and 90-day
follow-up project remains aligned with organizational expectations and stakeholder needs.
Effective engagement contributes to collaboration, transparency, informed decision-

making, and acceptance of the proposed onboarding framework.

The stakeholder engagement approach focuses on identifying stakeholders,
understanding their level of influence and interest, and defining appropriate engagement
strategies. Regular communication and stakeholder participation will support the successful
design, validation, and handover of the standardized onboarding and 90-day follow-up

process.



Chart 48

Stakeholder engagement components
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Stakeholder Engagement

Component Description Purpose
Stakeholder Identification 1dent1fy 1pd1V1dua1§ and groups SuppO}"t stakeholder
involved in the project analysis

Stakeholder Assessment

Evaluate influence, interest, and
expectations

Prioritize engagement

Engagement Planning

HDeﬁne engagement strategies

‘Improve participation

Communication Activities

Maintain regular interaction

sharing

Support information

Engagement Monitoring

Evaluate stakeholder participation

Improve project
outcomes

Note. Own elaboration.

Figure 47

Stakeholder engagement process

0->—0-—0-—0-—0

( N ( N ( N ( N ( )
Stakeholder Stakeholder Engagement Stakeholder Engagement
Identification Assessment Planning Communication Monitoring

. J L J L J L J L J

Note. Own elaboration.
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4.10.2 Stakeholder Identification and Analysis

Stakeholder identification and analysis were conducted to determine the individuals
and groups that may influence or be affected by the onboarding project. Understanding
stakeholder expectations, influence, and interest supports the development of effective

engagement strategies and facilitates project acceptance.

The main stakeholders identified for this project include the project sponsor, project
manager, HR specialist, supervisors, mentors, CO-OP students, subject matter experts,

departmental managers, and representatives from academic institutions or CO-OP offices.

Academic institutions participate as external stakeholders in the proposed
onboarding framework, but they are not part of the internal project governance structure.
Their involvement is limited to confirming student eligibility, communicating program-
specific work-term and learning requirements, providing required placement
documentation, and coordinating the employer evaluation when required by the academic
program. The institution's CO-OP office may also be contacted if a placement issue could
affect the student's academic requirements. Responsibility for internal onboarding, security
and system access, work assignments, supervision, 30-, 60-, and 90-day check-ins, and
organizational decisions remains with the host organization. This limited coordination
supports alignment between workplace activities and academic learning objectives without

transferring project authority to the educational institution (Coll & Zegwaard, 2011).



Chart 49

Stakeholder register

‘ Stakeholder

HInterestHInﬂuence"Engagement Need‘

‘Project Sponsor

HHigh HHigh HKeep satisfied

‘Project Manager

HHigh HHigh HManage closely

‘HR Specialist HHigh HHigh HManage closely
‘Supervisors HHigh HMedium HKeep engaged
‘Mentors

‘CO-OP Students HHigh HMedium HKeep engaged
‘Subject Matter Experts HMediumHMedium HConsult as required

‘Departmental Managers

HMediumHHigh HKeep satisfied

‘Academic Institution/CO-OP OfﬁceHMediumHLow

|
|
|
|
HMediumHMedium HKeep informed ‘
}
|
|

HKeep informed

Note. Own elaboration.

Figure 48

Internal stakeholder power-interest matrix

High 4
[ T )4
P2
High Power / High Power /
Medium Interest High Interest
* Departmental Managers * Project Sponsor
* Project Manager
o « HR Specialist
]
(=]
o
25 S
[ [
Medium Power / Medium Power /
Medium Interest High Interest
* Mentors * Supervisors
* Subject Matter Experts * CO-OP Students
Low
| -
»
Low High

167



168

Note. Own elaboration. The matrix represents internal stakeholders only. The Academic
Institution/CO-OP Office is an external stakeholder with medium interest and low influence

and is managed through a keep-informed strategy, as shown in Chart 49.

4.10.3 Stakeholder Engagement Strategies

Stakeholder engagement strategies were developed to promote collaboration and
ensure that each stakeholder group receives the appropriate level of information and
participation. Engagement strategies were defined according to stakeholder influence,

interest, and role in the onboarding project.

Chart 50

Stakeholder engagement strategies

‘ Stakeholder Group H Engagement Strategy H Desired Outcome ‘

‘Project Sponsor HPeriodic reporting and approval meetings HStrategic support ‘

HR Specialist Active collaboration in process design HR alignment

p P g g

‘Supervisors HRegular consultation and feedback HOperational support ‘

Mentors Informatlgn sharing and guidance Student support
coordination

CO-OP Students Orler}tatlon, feedback forms, and follow-up User acceptance
meetings

Subject Matter Consultation on specific content Accurate information

Experts

D t tal . . izati

cpartienta Progress updates and decision support Organizational

Managers acceptance

Academic Coordinate eligibility, academic ) .

Institution/CO-OP  |[requirements, required documentation, and ﬁclﬁlelgfcnt ;thlrla;}ie

Office employer evaluation requirements Prog

Note. Own elaboration.



169

Figure 49

Stakeholder engagement framework

pu——

Monitor Inform

[ \

Collaborate Consult
\ Involve /

Note. Own elaboration.
4.10.4 Stakeholder Communication and Collaboration

Stakeholder communication promotes transparency, supports decision-making, and
facilitates collaboration throughout the onboarding project. Communication activities were
designed to ensure that stakeholders receive accurate and timely information according to

their roles and responsibilities.

Collaboration mechanisms include meetings, progress updates, feedback sessions,
shared documents, and follow-up forms. These mechanisms support stakeholder
participation and help maintain alignment between project objectives and onboarding

deliverables.
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Chart 51

Stakeholder communication activities

| Activity | Purpose | Stakeholders Involved |
‘Kick-off meeting HConﬁrm scope and responsibilities HSponsor, Project Manager, HR ‘
Procgss FVIEW | Validate onboarding workflow HR, Supervisors, SMEs

meeting

‘Materials review HConﬁrm usefulness of tools HHR, Supervisors, Mentors ‘
Follow-up Collect student and supervisor Students, Supervisors, HR
feedback input

‘Progress update HShare project status HSponsor, Managers, Project Team ‘
Academic Confirm placement requirements ||HR, CO-OP Student, Academic
coordination and required evaluations Institution/CO-OP Office

Note. Own elaboration.

Figure 50

Internal stakeholder communication flow

Supervisors

Project HR CO-OP Flite)eer

and
Mentors

Sponsor and

Students METEEES
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Note. Own elaboration.

4.10.5 Stakeholder Monitoring and Engagement Control

Stakeholder engagement effectiveness will be monitored throughout the onboarding
project lifecycle to verify that stakeholder expectations remain aligned with project
objectives. Monitoring activities support the identification of engagement issues and allow

timely corrective actions when needed.
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Chart 52

Stakeholder monitoring activities

‘ Monitoring Activity H Purpose H Frequency ‘
‘Stakeholder Feedback Review HAssess satisfaction HMonthly ‘
‘Engagement Assessment HMeasure participation HMonthly ‘
‘Communication Review HEvaluate effectiveness HMonthly ‘
‘Issue Identification HDetect concerns HContinuous ‘
‘Corrective Actions HImprove engagement HAs Required ‘

Note. Own elaboration.

Figure 51

Stakeholder engagement monitoring cycle

Monitor
Engagement
Reassess Collect
Stakeholders Feedback

Implement Analyze
Improvements Results

Note. Own elaboration.

Stakeholder engagement planning provides a structured approach for identifying,
analyzing, engaging, and monitoring stakeholders throughout the onboarding project
lifecycle. The implementation of engagement and communication practices supports
stakeholder participation, collaboration, and acceptance of the standardized onboarding and

90-day follow-up process.
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CONCLUSIONS

1.

The integration management plan provided a structured framework to coordinate the
different components of the onboarding and 90-day follow-up project for CO-OP
students. Through the integration of subsidiary plans, change control procedures,
governance mechanisms, and deliverable coordination, the project established a
consistent management structure that supports alignment among project activities,
stakeholders, and expected outcomes.

The scope management plan helped define the boundaries of the onboarding project
and clarified the work required to design the standardized onboarding and 90-day
follow-up process. The development of the scope statement, deliverables, WBS,
validation procedures, and scope control activities contributed to reducing
ambiguity and preventing confusion between the Final Graduation Project and the
organizational onboarding project.

The Work Breakdown Structure (WBS) strengthened the project by organizing the
onboarding work into clear deliverables and work packages. By focusing on
onboarding project initiation, requirements analysis, process design, materials and
tools, the 90-day follow-up framework, implementation-readiness support, the
Monitoring and Evaluation Framework, and project closure and handover, the WBS
provided a practical foundation for planning, scheduling, resource allocation, and
project control.

The schedule management plan established a structured timeline for the onboarding

project and supported the organization of activities, milestones, dependencies, and
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follow-up framework deliverables. The inclusion of the critical path was
particularly important because it identified the activities that require close
monitoring to avoid delays in the completion and handover of the onboarding
framework.

The cost management plan provided a practical approach for identifying, estimating,
monitoring, and controlling the resources required for the onboarding project.
Although the project is expected to rely mainly on internal organizational resources,
the plan supports financial visibility and accountability by identifying cost
categories related to staff effort, onboarding materials, communication tools,
follow-up instruments, and contingency support.

The quality management plan established standards and control mechanisms to
ensure that the onboarding framework is clear, useful, complete, and applicable in a
public-sector environment. The focus on process clarity, role clarity, material
completeness, stakeholder alignment, follow-up effectiveness, and continuous
improvement contributes to the development of a more consistent onboarding
experience for CO-OP students.

The resource management plan identified the human, technological, and
administrative resources required to support the onboarding and 90-day follow-up
project. The definition of roles for the project sponsor, project manager, HR
specialist, supervisors, mentors, subject matter experts, CO-OP students, and
support personnel contributed to improving coordination, accountability, and

resource utilization.
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The communications management plan established information-sharing
mechanisms among the stakeholders involved in the onboarding process. By
defining communication requirements, channels, feedback mechanisms, and
monitoring activities, the plan supports transparency, collaboration, and timely
decision-making throughout the project lifecycle.

The risk management plan enabled the identification and assessment of risks that
may affect the onboarding project, including limited stakeholder availability,
unclear roles, delays in materials development, low feedback participation,
incomplete follow-up tools, and resistance to standardization. The use of qualitative
risk analysis and response strategies contributes to proactive decision-making and
improves the project’s ability to respond to uncertainty.

The procurement management plan confirmed that procurement needs for the
onboarding project are limited but should still be managed in a structured way.
Potential procurement areas such as digital feedback tools, design support, printing
or publishing support, accessibility review, training materials, and contingency
support were identified to ensure that any external resources are justified, cost-
effective, and aligned with project needs.

The stakeholder engagement plan established a structured approach for identifying,
analyzing, engaging, and monitoring the individuals and groups involved in the
onboarding project. The use of stakeholder analysis, engagement strategies,
communication activities, and monitoring mechanisms supports collaboration and

increases the likelihood of acceptance of the standardized onboarding and 90-day
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follow-up framework. The plan also defined academic institutions or CO-OP offices
as external stakeholders whose involvement is limited to confirming eligibility and
program requirements, providing required placement documentation, and
coordinating employer evaluations when applicable.

Overall, the general objective of developing a project management plan for the
design of a standardized onboarding and 90-day follow-up process for CO-OP
students in a public-sector organization was achieved. The project demonstrates that
project management principles can be applied to structure onboarding as a
coordinated organizational process, improving role clarity, stakeholder alignment,
early integration, follow-up, and continuous improvement. This supports the need
for a more consistent onboarding experience during the first 90 days, which is
recognized as a critical period for integration and early performance (Bauer, 2010;

Project Management Institute, 2021; Watkins, 2013).
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RECOMMENDATIONS

To the Human Resources Department, it is recommended to formally review and
validate the standardized onboarding and 90-day follow-up framework proposed in
this project before implementation. This review should confirm that the process is
aligned with organizational policies, HR practices, supervisor expectations, and the
needs of CO-OP students.

To the project sponsor and organizational decision-makers, it is recommended to
support the implementation of the onboarding framework as an organizational
improvement initiative rather than as an isolated administrative activity. This
support should include approval of the process, assignment of responsibilities, and
endorsement of the 30, 60, and 90-day follow-up structure.

To future project managers responsible for onboarding initiatives, it is
recommended to use the WBS developed in this project as a starting point for
organizing the work. The WBS should be reviewed and adapted before
implementation to reflect the specific context, available resources, and operational
requirements of the organization.

To the project team, it is recommended to maintain the 14-week schedule baseline
and monitor the critical path during project development and validation. Particular
attention should be given to requirements analysis, onboarding process design,
materials and tools development, 90-day follow-up framework design,

implementation-readiness support, Monitoring and Evaluation Framework
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validation, and project closure and handover, as delays in these activities may affect
the timely completion of the onboarding framework.

To organizational decision-makers and HR managers, it is recommended to assign
sufficient internal resources to support the onboarding project. Even if the financial
cost is limited, the project requires time and participation from HR specialists,
supervisors, mentors, subject matter experts, and administrative or I'T support.

To process owners and quality assurance personnel, it is recommended to conduct
quality reviews before using the onboarding materials and follow-up tools. These
reviews should verify process clarity, role clarity, material completeness,
stakeholder alignment, follow-up effectiveness, and practical applicability in a
public-sector environment.

To supervisors and mentors, it is recommended to actively participate in the
onboarding process and use the proposed checklists, templates, and follow-up tools.
Their involvement is essential to clarify expectations, support student integration,
provide timely feedback, and identify concerns early during the placement.

To the project manager and HR specialist, it is recommended to maintain clear
communication channels throughout the onboarding cycle. Regular updates, shared
documentation, feedback forms, and follow-up meetings should be used to support
transparency, collaboration, and consistent information flow among stakeholders.
To project managers and organizational leaders, it is recommended to periodically
review the risk register and update risk response strategies. Special attention should

be given to stakeholder availability, unclear responsibilities, delays in materials
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development, incomplete follow-up tools, limited student feedback, and resistance
to process standardization.

To procurement and administrative personnel, it is recommended to use existing
organizational resources whenever possible before acquiring external services. If
procurement is required, decisions should be based on quality, cost, availability,
accessibility, compatibility with project needs, and compliance with organizational
requirements.

To stakeholders responsible for workforce development and student integration, it is
recommended to collect and analyze feedback from CO-OP students, supervisors,
mentors, and HR representatives after each onboarding cycle. This feedback should
be used to update onboarding materials, improve follow-up tools, and strengthen
future student integration practices.

To future researchers, it is recommended to expand this project by evaluating the
implementation and long-term effectiveness of the proposed onboarding and 90-day
follow-up process. Future studies could assess student satisfaction, supervisor
feedback, role readiness, process adoption, and performance indicators to determine

whether the framework improves onboarding outcomes over time.
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7 VALIDATION OF THE FGP IN THE FIELD OF REGENERATIVE AND
SUSTAINABLE DEVELOPMENT

7.1 Introduction

The increasing global concern about environmental degradation, social inequality,
and resource depletion has led organizations to rethink how projects are designed and
executed. In this context, Sustainable Development and Regenerative Development have
emerged as key frameworks to guide decision-making processes, including those related to
project management. Sustainable Development is commonly defined as the ability to meet
present needs without compromising the ability of future generations to meet their own
needs, integrating environmental, social, and economic dimensions into decision-making
processes (United Nations, 2015). In project management, this approach promotes the
consideration of long-term impacts and the alignment of project outcomes with broader

societal goals.

Regenerative Development goes beyond sustainability by focusing not only on
minimizing negative impacts but also on restoring and enhancing natural and social
systems. While sustainable development aims to reduce harm, regenerative development
seeks to create positive net impacts, contributing to the regeneration of ecosystems,
communities, and organizational practices. This perspective emphasizes systems thinking,
continuous improvement, and the active contribution of projects to the well-being of both
people and the environment (Carboni et al., 2024). In this sense, regenerative development

represents an evolution of traditional sustainability approaches, requiring a deeper
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integration of ethical, environmental, and social considerations into project management

practices.

From a project management perspective, incorporating sustainability and
regenerative principles implies evaluating not only the deliverables of a project but also the
processes used to achieve them and their long-term operational effects. Frameworks such as
PRiSM and the P5 Standard provide structured methodologies to assess the impact of
projects across five key dimensions: Product, Process, People, Planet, and Prosperity. These
frameworks support decision-making by identifying potential positive and negative impacts

and proposing mitigation or enhancement strategies to improve project outcomes.

In the context of the present Final Graduation Project, which focuses on the design
of a standardized onboarding and 90-day follow-up process for CO-OP students in a public-
sector organization, the direct environmental impact of the project may be limited.
However, the project has significant social and organizational implications. The
implementation of a structured onboarding process can contribute to improved employee
integration, enhanced learning experiences, and more equitable access to information and
support for all students. These aspects align with the social dimension of sustainability,

particularly in terms of inclusion, capacity building, and organizational effectiveness.

The execution of the project itself may generate both positive and negative effects.
On the positive side, the project promotes structured communication, clear role definition,
and improved coordination among stakeholders, which can enhance organizational

performance and reduce inefficiencies. On the other hand, potential unfavorable effects
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may arise if the implementation of standardized processes reduces flexibility or does not
adequately consider the specific needs of different work units. These risks highlight the
importance of designing adaptable processes and incorporating feedback mechanisms to

ensure continuous improvement.

Regarding the operation and maintenance of the final product, namely the
standardized onboarding and 90-day follow-up process, its long-term impact is primarily
associated with organizational sustainability. A well-designed onboarding process can
support knowledge transfer, improve employee engagement, and contribute to the
development of human capital within the organization. These outcomes are essential for
maintaining institutional capacity and supporting long-term performance in the public

sector.

In terms of mitigation strategies, any potential negative impacts related to rigidity or
lack of adaptability can be addressed by incorporating flexibility into the process design,
allowing customization based on operational needs while maintaining core standards.
Additionally, continuous monitoring and periodic evaluation of the onboarding process can
help identify areas for improvement and ensure that the process remains relevant and

effective over time.

Overall, this project contributes to sustainable and regenerative development by
strengthening organizational practices that support people, improving process efficiency,
and promoting a more structured and inclusive integration experience. While its

environmental impact may be indirect, its contribution to social and organizational
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sustainability is significant, demonstrating how project management initiatives in human
resource contexts can align with broader sustainability and regenerative development

principles.

7.2 Relationship of the project to the Sustainable Development Goals.

The Sustainable Development Goals (SDGs) were adopted by the United Nations in
2015 as part of the 2030 Agenda for Sustainable Development. They consist of 17 global
goals designed to address major challenges such as poverty, inequality, environmental
protection, and economic growth, aiming to promote a balanced and sustainable future
worldwide (United Nations, 2015). These goals provide a common framework for
governments, organizations, and institutions to align their initiatives with broader social,

economic, and environmental priorities.

The present project, focused on the design of a standardized onboarding and 90-day
follow-up process for CO-OP students in a public-sector organization, is primarily related
to the social and organizational dimensions of sustainability. In this context, the most
relevant SDGs are Goal 4 (Quality Education), Goal 8 (Decent Work and Economic
Growth), Goal 10 (Reduced Inequalities), and Goal 16 (Peace, Justice and Strong

Institutions).

SDG 4 (Quality Education) is directly related to this project, as CO-OP programs
are designed to support experiential learning and the development of professional

competencies. By implementing a structured onboarding and follow-up process, the project
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enhances the learning experience of students, facilitates knowledge transfer, and supports

the development of practical skills within a professional environment.

SDG 8 (Decent Work and Economic Growth) is also strongly connected to the project. A
well-structured onboarding process contributes to better integration of students into the
workplace, promotes productive engagement, and supports the development of future
professionals. By improving early role clarity and performance, the project contributes to

more effective participation in the workforce and supports long-term employability.

SDG 10 (Reduced Inequalities) is addressed through the standardization of onboarding
practices. By ensuring that all CO-OP students receive consistent information, guidance,
and support regardless of their assigned unit, the project promotes equal access to
opportunities and reduces variability in the onboarding experience, which can otherwise

create disparities in learning and performance outcomes.

SDG 16 (Peace, Justice and Strong Institutions) is relevant in the context of public-sector
organizations, where transparency, accountability, and effective processes are essential.
The development of a standardized onboarding process contributes to strengthening
institutional practices, improving internal coordination, and supporting more efficient and

structured organizational operations.

Other SDGs, particularly those related to environmental sustainability such as Goal
13 (Climate Action), Goal 14 (Life Below Water), and Goal 15 (Life on Land), are not

directly related to the nature of this project. Since the project focuses on organizational
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processes within human resource management, its environmental impact is indirect and
minimal. However, minor contributions may exist through the promotion of digital

processes and reduced reliance on paper-based documentation.

In summary, this project aligns primarily with SDGs related to education, work,
equity, and institutional effectiveness. Its contribution lies in improving organizational
practices that support human development, enhance learning experiences, and strengthen

the functioning of public-sector institutions.

7.3 Analysis of the project according to Standard PS5

The P5 Standard, developed by GPM Global, is a sustainability framework used to
evaluate the impacts of projects across five dimensions: Product, Process, People, Planet,
and Prosperity. This model extends traditional project management approaches by
incorporating environmental, social, and economic considerations into project analysis and
decision-making processes (Carboni et al., 2024). Instead of focusing only on performance
constraints such as scope, schedule, and cost, the P5 framework allows project managers to
assess how project activities and deliverables affect stakeholders, organizational systems,

and the broader environment.

The impact analysis using the P5 Standard is based on identifying specific impact
areas, categories, and elements within each dimension. For each element, the analysis
includes the identification of the cause of the impact, the description of the potential effect,

and the definition of a proposed response aimed at enhancing positive impacts or mitigating



185

negative ones. In addition, the framework uses a scoring system that compares conditions
before and after the implementation of improvement actions. The “before” score reflects
the expected impact without intervention, while the “after” score represents the expected
result once mitigation or enhancement measures are applied. These scores are assigned
considering criteria such as severity, likelihood, and the extent of the impact on

stakeholders and organizational performance.

The importance of the P5 analysis lies in its ability to support structured and
responsible decision-making. By systematically identifying risks and opportunities related
to sustainability, project managers can design strategies that reduce negative impacts and
strengthen positive contributions. This approach also promotes transparency and
accountability by documenting both the reasoning behind decisions and their expected
outcomes. Furthermore, it aligns project execution with the principles of sustainable and
regenerative development by encouraging continuous improvement and long-term value

creation.

For this Final Graduation Project, the P5 analysis was conducted using the official
template provided in the course, which is included as a separate Excel document to allow
detailed review and commenting. The assessment focused primarily on the People, Process,
and Prosperity dimensions, as these are the most directly impacted by the design of a
standardized onboarding and 90-day follow-up process. The Planet dimension was also

considered, although its impact is indirect and limited.
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The results of the analysis show that, prior to the implementation of the proposed
project, several negative or inconsistent conditions existed, particularly in areas such as
training, communication, standardization, and knowledge management. These conditions
were reflected in negative “before” scores across multiple elements. However, after the
application of the proposed responses - including the implementation of a structured
onboarding process, the development of communication and documentation plans, and the
introduction of follow-up mechanisms - the “after” scores demonstrate a clear improvement

across all evaluated dimensions.

In the People dimension, the project significantly improves training and development,
stakeholder communication, and equitable access to onboarding resources. These
improvements contribute to better integration of CO-OP students and reduce variability in
their experience. In the Process dimension, the introduction of standardized procedures and
documentation enhances efficiency, consistency, and knowledge retention, while
maintaining flexibility through adaptable guidelines. In the Prosperity dimension, the
project supports organizational performance by improving early productivity, optimizing

resource use, and strengthening workforce readiness.

Although the environmental impact is limited, the analysis identified an opportunity
within the Planet dimension to reduce paper consumption by promoting digital onboarding
tools and documentation practices. While this impact is relatively minor compared to other

dimensions, it still contributes positively to environmentally responsible practices.
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Overall, the comparison between before and after scores confirms that the proposed
project generates a predominantly positive contribution to sustainability. The
implementation of mitigation and improvement actions effectively transforms initial
inefficiencies and inconsistencies into structured, value-generating practices. This
demonstrates that the project is aligned with sustainability principles and that the
application of the P5 Standard provides a robust framework for evaluating and improving

project outcomes in a public-sector context.

The detailed results of the PS5 impact assessment are presented in Tables 1 to 3,
which summarize the analysis for the People, Planet, and Prosperity dimensions, including

causes, potential impacts, proposed responses, and before and after scores.



Table 1

P5 Impact Analysis — People Dimension

Organization:  Public-sector organization (Canada)

Project: Project management plan for the design of a standardized onboarding and 90-day follow-up process for CO-OP students

New Impact
Lens Scored? Description (Cause) pact Proposed Response. el ‘Comments (optional)
urrent practices related to role [Over time, i [Embed role assignment, onboarding responsibilities, and
e and suppo: ppo! lsupport expectations into the standard onboarding design i is project.
Het e jacross units, which weakens the long-term susmmnbmw of comlnuh’y, Ieamlng re(en(lon and the long-term vxlue of [and 90-day follow-up process so the product remains 4 [Kevilmpact ares forthisprofece
he onboarding proc he onboarding m Juseful and consistent over tim
IDuring day.to-dey s T role [Define practical procedures, responsibilities, and
S - lresponsibilities, and support expectations depends heavily and suppo create :
Servici ey impact area for this project.
ompensating them accordingly. g REE8 .\ cach supervisor or work unit instead of a common lunequal support, delayed responses, and service gaps lresponsibilities, and support expectations during the s [Key impact area for this project.
tandard. ing student the ing process.
yac nd . lnedtﬁcten( role assignment, onboarding responsibilities, [Use templates, standard steps, and digital records to
ey Yes [esponsibilities, and support expectations creates rework. [and support expectations increases tme spent on ol - i ke pacs area or s proiee
fuplicared nd avoidable d reduces the efficient use of staff . .
|and student time. reduce of effort.
Sione [Weak role assignment, snboarding responsibiiies, and
d support the upport an redu of
Yes ERectaL [ upport expections througih defmed dciverables. a [Key impact area for this project.
rocess does not consistenty achieve early role readiness 2‘:\::;: integration. sup S Fecdbark 1ocns and rote sheci guldence.
‘ariability in "
e e i '8 responsibilities. luneven role assignment, onboarding responsibilities, and for role
Q= rror: expectar o uuuppm_:'f!';g d?:s gy ey [fuPPOTt expectations can create inequity in access to and suppos B [Key impact area for this project.
Ry 1 |while allowing limited adaptation for operational need:
[Cobor/management relations In the project [eurrent practices related fo communication and over time d [Embed communication and collaborarion among K
it ing trust, understanding, an lcollaboration among HR, supervisors, and work units are ong HE, supervisors, and work units can reduce upervisors, and work units into the standard onboarding .
cooperation among project and other managers, | Lifespan Y5 lnconsistent across units, which weakens the long-term  |continuity, learning retention, and the long-term value of esign an ay follow-up process so the produc 4 [Key impact area for this project.
organizational staff, and project team members. It g i hich weals "’ long: oo on 'Y‘ g evend d the long-t tue of a 1 “9:“" {i‘ - Pl’ the product
rlucs respecting sach othor s opnions rocess. [remains useful and consistent over time.
g c roactively. communicating [During day-to-day use, and [Define practical procedures, responsibilities, and
lexny. i ensuring that & evevone is aware o » bomons FR, supervisors. and work unite depends hesily on [coliaboration amons HR. supervisors. and work units can an among
servi g
roles and respon: VN = |each supervisor or work unit instead of a comme reate unequal supporn delayed responses, and service [HR, supervisors, and work units during the operation of the 4 [Reviimpsctaresforhis projece
tandard lgaps during student process.
HE, [Dse templates, standard steps, and digital records to
. follaboration amons HR. supervisors, and work units [supervisors, and work units increases time spent on limprove communication and collaboration amons y
Efficienc ey impact area for this project.
2% % reates rework, dupllcmed explan: d avoidable d redue use of staff lsupervisors, and work units and reduce duplication of a [Key impact for this project.
a. fand student ime. leffort.
d ko : d 'k unis d the effe e f i i
Effectiveness [ W¥en ;',','L‘Z’Li . Supaviaore and Wosl unica the chboardina” e A Weork i i educe dis eatectiveiiess o upervisors, and work units through defined deliverables, a lKey impact area for this project.
gt Hos consis ey lfeedback loops, and role-specific guidance.
[Variability in communication and colaboration 300 HR. |1cven communication and collaboration among HE. o tor
Fairness. Yes Imas recekve’mﬂerent levels of support depending on where [supervisors, and wnrk unlls can create inequity in access to g HR, supervisors, and work units 5 [Key impact area for this project.
iy Tuees pport depending [While allowing Himited adaprinion for operational needs
[Project health and safety Ts the practice of ‘urrent prncuces related to workplace safety. ver time, i place safety, [Embed workplace safety, psychological safety, and
T Yes pafety. and reporti [safety, and reporting g can redu Ferporting gokdance ino the standard anbosrding design i [Meaningful impact if the proposed process is
peross units, whicty weakens the long-term sustainability of [continuity, learning retention, and the long-term value of land 5 up process 5o the product remains limplemented.
he cess line model. et and constetent over sm:
ngealis o it iy e, worE in workplace safety, [Define practical procedures, mspan:lblhnes and
orkers af hot Sxposea 0 e Yes [afety. and reporting g depends safety, and reporting guidance for students ty, and i gful impact if the proposed process is
n cach supervisor or work unit instead of a common lean create unequal support, delayed responses, and service [reporting guidance during the operation of the onboarding limplemented.
tandard. aps during student rocess.
[The absence of standardized workplace safety, [Inefficient workplace safety, psychological safety, and e tempintes, standard steps. and digial records 1o
crncioncy Vea | [pEYchological safery. and reporting guidance for students |reporting guldance for students increases fime spent on [Jsc emplatcs.standard steps, and digital records t . IMeaningful impact if the proposed process is
reates rework, dypllcn!ed explanations, and avoidable :::o;:gl:ngt.:::::mes and reduces the efficient use of staff lreporting guidance and reduce duplication of effort. [implementec
fety, safety, |Weak workplace safety, psychological safety, and reporting, vy il
5 Lind reporting guidan i uidance for stud reduce the of t P! . an [Meanin m impact if the proposed process is
jand learning outcomes. [during the first 90 days. [loops. and role-specific guidance.
‘ariability in workplace safety, psychological safety, and [Uneven workplace safety, psychological safety, and e e e
Yes foporting puidance for students means that CO-OD students|reporcing guidance for students can erente inequity in e e N ey, i [Meaningtul impact if the proposed process is
o8 a feres 1 on where [access to information, support, and development [psychological safety, and reporting guidance while allowing limplemented.
e ‘la » support, P limited adaptation for operational needs. P!
Faiing -v;‘n o e e ot o on heachces Felated to Tralning orientation Content. lover tme. J— S [Embed training, orientation content, and qualification
i PR ITSS DRI i Life jand qualification guidance are inconsistent across units, . . [guidance into the standard onboarding design and 90-day . i for - -
T Sociualy compietethir work. | Lfespan YeS  Luhich weakens the long-term sustainability of the i [follow-up process so the product remains useful and & [Kev tmpact ares for.this prolece
[ invoives providing instruction: assessing Fevention. and the long cerm vaue of the onpoarding model 5
oficiency, monitorin; 2nd offering process. lconsistent over time.
guidance. During day-to-day use, training, orientation content, and [OP ! training. content, e T e R T ]
Serviciny ualification guidance depends heavily on each supervisor e et ey - e A ey impact area for this project.
U R \fication guidance depends heavily on each sups delny:d responses, and service gaps during student lqualification guidance during the operation of the a [Key impact for this project.
lor work unit instead of a common standard.
process.
ized training, ontent, Tning and [Use templates, standard steps, and digital records 1o
Efficiency Yes fand qualification guidance creates rework, duplicated lguidance increases time spent on onboarding activities and limprove training, orientation content, and qualification 1 [Key impact area for this project.
xplanat d istrative effort. reduces the officient use of stall and student time. dance and reduce dupli f effort.
ithout structured training, orientation content, and [Weak training, orientation content, and qualification aining, content
N s ieve carly rate rendineon andtearning | panes e S carty pe T LT N [suidance through defined deliverables, feedback loops, and a Ikey impact area for this project.
o0 ane [role-specific guidance.
yint content, and en training, i . and
BRI . ncc rcons thar CO-OF studenta may recelve different [guldance can create tnequity in access to Information, idance while 5 [Key impact area for this project.
evels of support depending on where they are placed. [support, and development opportunities. owing imreed sdaptation for operationsl needs
Ieva';‘mag T3 formor [Current practices related to capture of Iessons learned and [OVer fime, Inconsistent capture of lessons learned and [Embed lessons learned, feedback caprure, and continuous
organizational mnmonents ; can reduce limprovement into the standard onboarding design and 90-
e atala Lifespan Yo L2 a [Key impact area for this project.
e e e e oW (€5 | cross units, which weakens the long-term sustainability of continuity, learning retention, and the long-term value of iy llowup process 5o the product remains usefal and ey imp proi
enables the. ation to adapt and improve its fthe [the model. lconsistent over time.
Ibrocesses, products, and servi [During day-to-day use, capture of lessons learned and [Operational inconsistency in capture of lessons learned and IDefine practical procedures, TesponsbiTes, and
o R <o from onboarding experiences depends ieavily on [feedback from onboarding experiences can create unequal Eriioes for lesaon loarned, feedback: coppiuee; amd A ey impact area for this project.

feach supervisor or work unit instead of a common

fstandara.

upport, delayed responses, and service gaps during

lcontinuous improvement during the operation of the
process.




[The absence capture of lessons learned and

[Inefficient capture of lessons learned and feedback from

'se templates, standard steps, and digital records to
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. dback from i rework, increases time spent on
Efficiency R . . 2 limprove lessons learned, feedback capture, and continuous a [Key impact area for this project
lduplicated and ctivities and reduces the efficient use of staff imgmvemm and reduse dapllea tmn‘:f fore £y Hmp prol
leffort. land student time.
ithout structured capture of lessons learned and feedback | Weak capture oflessons learned and feedback from [Strengthen lessons learned, feedback capure, and
Effectiveness | Yes Focees does Hucsne 2 i rough defined deli 1 1 [Key impact area for this project.
ot m:mslslenr.ly achieve early role readiness and learning and ear) TR s i
58 [iusting the fiet 50 daye feedback loops, and role-specific guidance.
z:;‘:::gz in capture of lessons learned and feedback fTom luneven capture of lessons learned and feedback from for lessons learncd,
Fairness Yes 8 exp! Y lonboarding experiences can create inequity in access to 2 lfeedback cnpmre and continuous improvement wl 5 Key impact area for this project.
eceive different levels of support depending on where they . o lallowing limited adapation for operational needs.
fare placed. i P
i pr providing urrent practices related to equal access [Over time, is equal access [Embed equal access to onboarding information, resources,
iith access to jobs, opportunities, and | finformation, resources, and support s and support land support into the standard onboarding design and 90-
their qualifications, Lifespan Yes 2 . 1 [Key impact area for this project.
Fesardissofgonr race g o otr juits, which weskens the long-term susmmxblhly afthe " [learning retention, and the lonterm value of the lday follow-up process so the product remains useful and
3 a0y type of pro model. lconsistent over time.
ecramimation in s worpiace nd & [During day-to- duy use, equal access Ti in equal access to onboarding [Define practical procedures, responsibilities, and
hat al team members ae treate fairly and Itver) Yes [nformation, resources, and support depends heavily on information,resources, and support can create unequ 2 lcheckpoints for equal access to onboarding information, " lKey impact area for this project.
e equal chance to participate in an appropri: feach supervlsor or work unit instead of a common lsupport, delayed responses, and service gaps during Iresources, and support during the operation of the Ll Brolect:
2 tan tudent
[The nhmncz ofstandardized equal ccess 1o onbosrding [IneMeient equal access o onboarding iformation, i tarmpiatis, siandiand stepe) and Alghial Fecords 15
Efficiency Yes fformation, resol d support creates reworl s aid 2 limprove equal access to onboarding information, resources, 1 [Key impact area for this project.
fuplicated explanations, and aveidable administrative ctivities and reduces the eficient use of staftand snudent i support and reduce diplcatiom of effore
me.
[Weak equal access to onboarding information, resources, P———
Ettectiveness  (ERE esources, and Support. = onboarding process does not  [and support can reduce the effectiveness of student 2 ot ves aa mannort thecuth acAtl atverabies " T
lconsistently achieve early role readiness and learning ision, and early ing the Sttt Sl S Gildasce o EY I PEOJEcE.
utcomes. [first 90 days. ps. P
e I e s o DA Pmatons [Uneven equal access to onboarding information, resourees, [standardize minimum requirements for equal access to
Fairness Yes [resources and support means that CO-OF stadents may = [and support can create inequity in access to information, 2 lonboarding information, resources, and support while 5 [Key impact area for this project.
eceive different levels of support depending on where they [ 6.+ "and development opportunities. lallowing limited adaptation for operational needs.
lare placed. pport, P pp 2 P P 3
75 the process of [Furrent praciices refared to Srstudent [Over tme, of stud [Embed student capability development and coaching into
ing skills, kn:med ige, and Lrepan) Yes future talent as land future public-sector talent can reduce continuity, 2 [the standard onboarding design and 90-day follow-up a lKey impact area for this project.
P facross units, which wenkens he long.torm sustaiability of learning retention, and the long term value of the [process so the product remains useful and consistent over Y P o
ing collabr dualslﬂashweu aring o - o) almom' devel Tstudy e
lencouraging collaboration an o i dovro - [Operational inconsistency in development of student
resources between the project Organizaton and ves % el b [capabilities and future public-sector talent can create > i e Dt el . - .
local organizations or local individuals. fes  fand future public-sector talent depends heavily on eacl oAl s BOFe, dilaed Fesponsca; ahd service gaps capability an ey impact area for this project.
pervisor or work unit instead of a common standard. acdusl suppo ‘hing during the operation of the process.
The absence of standardized development of student [neficien development of student capabilies and fuwire [Use templates, standard steps, and digical records t
Efficiency Yes bt el b A i U Lo i e e i 2 limprove student capability development and coaching and a [Key impact area for this project.
uplicated explanations, and avoidable administrative [Rctivities and reduces the efcient use of staff and student sl
s i lreduce duplication of effo;
ithout srictufed of smden ofsmideat and fun [strengthen student capability development and coaching
Effectiveness | yes [future public-sector talent, the onboarding process does not|public-sector talent can reduce the effectiveness ofs:udem 5 hrough defined deliverables, feedback loops, and role- M [Reyimpactares forihis prajest
lconsistently achieve early role readiness and learning  and early g the i apber el d L] Y imp: proj
utcomes. [first 90 days. pecific g d
“"":‘::"“‘xl‘i:::::"’fx‘:‘::;i:‘f;'::(“ggf‘g’;“;‘;;::i inay |[Uneven development of student capabilities and future IStandardize minimum requirements for student capability
Fairness. Yes P Y Ipublic-sector talent can create inequity in access to 2 development and coaching while allowing limitec 3 [Key impact area for this project.
eceive different levels of support depending on where they " 2
i support, and ladaptation for operational needs.
urrent practices related o wellbeing (over ime. wellbein; workload [Embed wellbeing check-ins, workload clarity, and support
e Yes [workload clarity, and support resources are ty, and support resources can reduce continuity, 3 [resources into the standard onboarding design and 90-day 4 [Meaningfulimpact ifthe proposed process is
hcross units, which eekions the Ionig fares susv.umablhty of lesrnmg etention, and the e long-term value of the [follow-up process so the product remains useful and limplemented.
he process. model. lconsistent over time.
uting aayio-d i o Sioad nwellbeing and
O O O a0, workioad  |workload clarity, and support resources can create unequal checkpmnu for wellbeing check-ins, workload clarity, and [Meaningful impact ifthe proposed process s
Yes |clarity, and support resources depends heavily on each 3 1
T - jupport, delayed responses, and service gaps during lsupport resources during the operation of the onboarding limplemented.
upervisor or work unit instead of a common standard.  [StPPO o
[The absence wellbeing memc.em wellbeing expectations, workload clarty, and lo: N — S—
iy Yes [Workload clarity, and support resources creates rework,  [support time spen 3 Bl i b ettt ok A M [Meaningful impact if the proposed process is
' luplicated explanations, and avoidable administrative eomtes aad sacsdes s eictant von of ilf and Atassii RNt s i e
il iy [resources and reduce duplication of effort.
ithout structured wellbeing expectations, wnrklnad Weai ‘wellbeing expectations, workload clarity, and support| [Strengthen wellbeing check-ins, workload clarity, and
Effectiveness | yes [larity. and support resources, the cess tudent 2 2 Messingful impact f the proposed process i
os 2 lsupport resources through defined deliverables, feedback 1
ot consistently achicve early role readiness and learning . and earl g the ¥ iy i limplemented.
ey [irst 90 days. l00ps, and role-specific guidance.
[Iortah ey I wellbeing Sxpeeaons workiord clarity, sod [Uneven wellbeing expectations, workload dariy. snd [Standardize minimum requirements for wellbeing check- B artinthilimnnctif e propasci’arocess i
Fairness Yes [UPP N y lsupport resources can create inequity in access to 2 lins, workload clarity, and support resources while allowing a gl P proposed p!
ldifferent levels of support depending on where they are 5 i ont . limplemented.
ks imited adaptation for operational needs.
Lens Scored: Description (Cause) Potential Sustainability Impact pact Scot Proposed Response s m:," = ‘Comments (optional)
[Current practices related to partnerships between the [Over time, inconsistent partnerships between the [Embed d
P »: p: p: p:
(e Yes [organization and educational institutions through CO-OP  [organization and educational institutions through CO-OP 3 Istructured student engagement into the standard " Meaningful impact ifthe proposed process s
lplacements are inconsistent across units, which weakens  [placements can reduce continuity, learning retention, and lonboarding design and 90-day follow-up process so the limplemented.
he long-term of the process. _|the long-term value of the onboarding model roduct remains useful and consistent over time.
[During day-to-day use, partnerships between the [Operational inconsistency in partnerships between the IDefine practical procedures, responsibilities, and
o lorganization and educational institutions through CO-OP  [organization and educational institutions through CO-OP with Meaningful impact ifthe proposed process s
servicing Y 3 a
S Iplacements depends heavily on each supervisor or work  [placements can create unequal support, delayed responses, fand structured student engagement during the operation of limplemented.
the f
oo w e e o e‘:,g‘ E‘("“T',‘;‘f funit instead of a common standard. land service gaps d tudent lthe process.
it ensures that local needs and [The absence of standardized partnerships between the |Iefficient etween the and [Use templates, standard steps, and digital records to
eration when | Eficiency Yes [orEanization and educational institutions through CO-OP i through CO-OP " limprove partnerships with educational institutions and 4 [Meaningful impact if the proposed process is
A S Iblacements creates rework dupumed explanations, and  [increases time spent on onboarding activities and reduces lstructured student engagement and reduce duplication of limplementec
lavoidable lthe efficient use of staff and student time. leffort.
: ke the project more effective, ithout structu between the ization Weak ips between the and with and
fefficient, and beneficial for all involved. T Yes [nd edncadana! msmuzmm through CO-OP through CO-OP can 5 [iraenired sedeit ega neat through defincd " [Meaningful impact if the proposed process is
cess doss xot achieve early the of ldeliverables, feedback loops, and role-specific guidance. [mplemencen:
lreadiness and learning outcomes. land early performance during the first 90 days. g Ps: P g ®
Variability in between the i [Oneven Detwen Fzation and i for with
T - through CO-OP co-op N leducational institutions and structured student 5 [Meaningful impact if the proposed process is

hat CO-OP students may receive different levels of: luppon

epending on where they are placed.

lcreate inequity in access to o information, support, nd
|development

lengagement while allowing limited adaptation for
needs.

limplemented.




‘urrent practices related t
olicios privacy Futen. and onmosrding requiroments are

lover tim with pt
|policies, privacy rules, and onboarding requirements can

[Embed compliance checkpoints and policy-aligned
lonboarding steps into the standard onboarding design and
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tfespan Y€ linconsistent across units, which weakens the long-term  [reduce continuity, learning retention, and the long-term b [90-day follow-up process so the product remains useful b [Key impact area for this project.
lsustainability of the onboarding process. |value of the onboarding model. land consistent over time.
[During day-to-day use, ith T n “with publi [Define practical procedures, responsibilities, and
. ws [policies. privacy rules, and Cnboarding remulreme [policies, privacy rules, and onboarding requirements can ints for and poli )
Public policy and compliance includes the steps = B . Eil) o cach perviuar o work T inafead Gf [rate el mimpar dlelayed respianaes, snd nervice 2 steps during the op of i 4 [Key impact area for this project.
m to ensure that the k common standard. japs during studenc rocess.
w.m il relevant laws ant T Hactatent Siicies, privan
wolves researching relevant il nd onboasding st eenit s st oot i S ements tner: s epany [Use templates, standard steps, and digital records to
e s rework, duplicated ox .;a,'.ni,’;’.'.’é'fwfd.m, lon onboarding :Z..v.ﬁe',’ ‘l:’.'d l;uc; .§f:f’r.i’m'“ use of 29 ferpeoys omplisnce tiackbainie st polley #1 e 4 [Key impact area for this project
respected throughout the project’s duration. Nithout structured policies, Waak ‘with py P . privacy rules, S =
Effectiveness QR =Y Files. 2nd onhosrding “eq““’“"e";zh“‘:e - feeonte ’::‘;E:a:‘: 2 lonboarding steps through defined deliverables, feedback a [Key impact area for this project.
Feadincss sod learming outcomes. [uring the first 90 days. loops, and role-specific guidance.
Variability in compliance with public-sector policies, [Oneven compliance with public-sector policies, privacy N : o
Fakmass R rivacy rules, and onboarding requirements means that CO-|rules, and 2 '“';’“"“’“ o = s Ik forthl .
8 |oP students may receive different levels of support lnccess 10 Information, suppore. and development an rding steps while ey fmpact are for. this project
i e e placeat lallowing limited adaptation for operational needs.
[Not directly addressed by this project because the PR — X [Not scored because the element is not
Lifespan No  fonboarding design s general and not targeted to a specific [0 iy R Nojspecific esponse Isrequited beyon:imattaining good |materially relevant to this administrative HR
i rocess.
ot directly addressed by this project because the ateria B ed [Not scored because the element is not
No |onboarding design is general and not targeted to a specific [0 material I ey A DCEEL 3 SRS Rl ) T ng e |materially relevant to this administrative HR
tection for indigenous and tribal peoples i i i PR e rocess.
includes the measures taken to ensure the rights : = =
wellbeing of affected populal ey R Uy () el [ T i INo material sustainability impact is expected in this lens for INo specific response is required beyond maintaining good Pl it e
Includes protection of e = |materially relevant to this administrative HR
helr cutture, land use rights, langu ribal population. Bl e rocess.
land other forms of recognition. T I [Not scored because the element is n
No design is Vand ot rgeted to'a specific, [ 2er=rte mlnably topact s Specied tn this leas for L hdioog By admintiativaHR
or tribal 2 effects.
this project o P A o = - : — e e miesleegianT
Fairness D | e e e T 1 impact in this lens for INo specific response is required beyond maintaining good Imatarially relavanticolthia adelnte rative HR)
or tribal !hls oL EEE effects. caocss
[Current practices related to safe and afe and supp: u [Embed safe use of onboarding materials and supervision
Utespans Yes [onboarding materials and supervision processes by CO-OP  |onboarding materials and supervision processes by CO-OP 5 |processes into the standard onboarding design and 90-day % [Meaningful impact if the proposed process is
students are inconsistent across s, which weakens the . students can reduce contiouity, learning retention, and the follow-up process so the product remains useful and limplemented.
long-term of the process. llong-term value of the onsistent over time.
[During day-to-day use, safe and supportive use of in safe and use of [Define practical procedures, responsibilities, and
ey es [onboarding materials and supervision processes by CO-OP fonboarding materials and supervision processes by CO-OP 3 lcheckpotnts for Safe e of onbourdng marerials and . [Meaningful impact if the proposed process s
8 Ltudents depends heavily on each supervisor or wor unit |students can create unequal suppor, delayed responses, lsupervision processes during the operation of the fimplemented.
ustomer health and safe instead of a common standard. land service gaps during student process.
el safe and useof [Inefficient safe and supportive use of onboarding materials |ae tempiates, standard steps, and digieal records
S Efficiency Yes [onboarding materials and supervision processes by CO-OP  [and supervision processes by CO-OP students increases N B I e D ion i [Meaningful impact if the proposed process is
tudents creates rework, duphcated explanations, and ltime spent on onboarding activities and reduces the r: Sttonatal S Mgm peesey P limplemented.
lproject, and adherence to relevant safety favoidable lefficient use of staff and student time. [proc: educe duplicati
Istandards, protocols, laws, and regulations. ithout structured safe nnd suppnruve use of onboarding |Weak safe and supportive use of onboarding materials and |strengthen safe use of onboarding materials and
S Yes [rarerials and supervision processes by CO-OP students, the [supervision processes by CO.0F students can reduce the 2 I e ialin piosassed shrcugh donhed ASlivesaniss, " [Meaningul impact i the proposed process i
P entiness i tearming outcomes during the first 90 days. [feedback loops, and role-specific guldance.
Safe and supp [Uneven safe and supportive use of onboarding materials
. lmaterials and supervision processes by CO-OP students  [and supervision processes by CO-OP students can create prandaidize miniouun requifements forisafeuse of [Meaningful impact if the proposed process is
Feimes Y€ hncans that CO-OP students may receive different levels of _|inequity in access to information, support, ang 2 puboarding inaterlals and supervision proceses while: = lemented
[ ubport depending on where they are placed. (development oppornities. [ilowing limited adapration for operational needs. "
urrent practices related to clariy, accuracy, and usability [Over time, inconsistent clarity, accuracy, and usabiity of [Embed clear abeling and plain-Tanguage onboarding
. of onboarding documents, templates, and i are i design and [Meaningful impact if the proposed process is
Lifepan = nits, which weakens the long-term  [reduce continuity, lenn—nng retention, e the long.cerm 3 I50-iay Tolow-up process a0 the protuct renaina aacful * 1
o the o ing process. [value of th del land consistent over tim
uring day-so-fay use, ciarty, seousacy. and wsabiliy of [Operarionsl inconsistency’ n.. Clarity, accuracy, and usability [Define practical procedures, responsibilities, and
Yes templates, an jof mplates, and 5 for clear label a [Meaningful lmpact if the proposed process s
b e - [lepends heavily on cach supervisor or work uni instead of [create anequal support, delayed responscs. and service fenboarding documentation during the operation of the limplemented
roduct and service labsfing includes procedures L common standard [gups during student pro
[The abence of standardized clarity. accuracy, and usabilicy ineflicient larity,accuracy, and usabillty of onbosrding - N dard 4 digiral record:
w f onboarding documents, templates, and insi lons |documents, templates, and instructions increases time 5 [piac terp! l“‘“-l‘:"l‘ e ‘;“P‘s‘ e igital Puced ‘;" . [Meaningful impact if the proposed process is
€S loreates rework, dupllca(ed explsna(mns’ and avmdahle lspent on onboarding activities and reduces the efficient use [mpzove cleas 'abeing and plain-language onboarding limplemented.
e ey |documentation and reduce duplication of effor.
ARl QR aithoes seruceured o clarity,accuracy, and usability of [Wealk clariy, accuracy, and ueability of onboarding isengihen clarabeling and sl langunge onboardi
i lates, and i the mplales and reduce the N 2 S chaa Suag  oodback 2 i [Meaningful impact if the proposed process is
lonboarding process dnes nol achieve early . and early iy rg # limplementec
eadiness and learning outcomes. dunng the first 90 days. loops, and role-specific guidance.
ariability in clarity, accuracy, and usability of onboarding _[Uneven clarity, accuracy, and usability of onboart ranaarilss it sequlremeats for clear Iabalag Abd
Fakniess Yes [documents, templates, and instructions means that CO-OP _ [documents, templates, and instructions can create inequity 3 i langus e snbessding doum catstion while allawing " [Meaningful impact if the proposed process is
tudents may receive different levels of support depending in access to information, support, and development limplemented.
where thay are piaced e oppormmition: PP P! imited adaptation for operational needs. Pl
[Current practices related to collection, storage, ver time, inconsistent collection, storage, and handling of [Embed privacy controls, access rules, and secure digital
(= yes andling of student personal information are cmaeistert |hvast poracm Iofureamion son cades Sopeaty 2 [records into the standard onboarding design and 90-day " | ettt ol
hcross unic. which wenkens the long:term sustainabiliy of learning retention. and the long:term value of the follow-up process so the product remains useful and o Brojec
he proces model. onsistent over time.
[During day-to-day use, collection, storage, and handling of -|P¢ational inconsi e e T el g
Servicing Yes (student personal information depends heavily on each FEghim deslicragnt it o e Fa 2 et seraras :—‘a‘;.“ﬂ::: aticr of i beardne 4 [Key impact area for this project.
ustomer privacy and data protection D work unit instead of a common standard. [0 oI SUPPOr, Celay: Bonsss, o0 4 % the on .
s the measures taken to safeguard using studen [process.
2t sud [The absence of standardized collection, storage, and [Inefficient collection, storage, and handling of student " — A T
= andling of student personal nformation creates rework, . [personal information inereases time spent o onboarding € templates. Standard Stepa, and digital records to P
fes [rancin e o g i ke G i 2 limprove privacy controls, access rules, and secure digital a [Key impact area for this project.
’ﬂ" o, [records and reduce duplication of effort.
""""E“S:;“&,?.ﬁ',‘;‘.;&:,’.:?;a’;im?‘;gu,m,,,s_ hout stractared collection, storage, and handling of — Weak collection, srorage and handiing of stadent personal N — —
crtectiveness | yes[dent persona the process does can reduce the of stadent R then privacy controls access rules, and secure digital R k R
€S hot consistently achieve early role readiness S carming . and early g the [pecords through defined deliverables; feédbackloops, an <y tmpact area for. this project
P Intar 50 daga: [role-specific guidance.
memy in collection, storage, and handling of student . = : =
[Uneven collection, storage, and handling of student Istandardize minimum requirements for privacy controls,
ir [permonal inforadon means that CO OF students may, ersonal information can create inequity in access to laccess rules, and secure digital records while allowin: impact area for this projec
Eatness RS cceive  differentlevels of support depending on “where they P i intormac e dnen) . % Access rulessand digital records while allowing . [Key impact area for this project.
el support, and imited adaptation for operational needs.
Lens Scored? Description (Cause) Potential Sustainability Impact mpact Sooes Proposed Response Impect Scors Comments (optional)




Lifespan

Yes

[current practices related to lack of consistent

|over time, of consistent

fon respectful workplace expectations and reportin

Irespectful workplace expecm!mns “ind reporting channels

[Embed respectful workplace guidance and reporting
‘hannels into the standard onboarding design and 90-day
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fexpectations are inconsistent across units, which weakens

fhannels are inconsistent across units, which wealkens the - can reduce continuity. learing retention, and th long:term 2 follow-up process so the product remains useful and @ 2 [ey’to pact ared for this profece
long-term of alue of the lconsistent over tim
[During day-to-day use, lack of entati 5 Ibefine practical procedures, FespomabTeS amd
T reapecitul workplace expectations and reporting channels _|on respectiul warkplace expectations and repo lcheckpoints for respectful workplace guidasice and
biarassment and discrimination ivolves the X Yes licpends heavily on exch supervisoror work unit nstead of channelscan create unequal support delayed Tespanses, 2 lreporting channels during the operation of the onboarding 4 2 [Eey.tmpactarealfor this project:
la common standard. Jand service gaps during stu rocess.
a:f o lyw‘;mmlam[wworrq X [The absence ofs(andardlzed lack of consistent orientation [Inefficient lack ofconsls(en( orientation on respectl et sundara ssne s dial rear s &
DU R COCE0 (Pl n COUEL T Effici lon respectful workplace expectations and reportin; [workplace expectations and reporting channels increases. I RLERes, DS, anc gt = .
lempi ™ unjust Geatment, creating an ciency. Yes 2 limprove respectful workplace guidance and reporting, a 2 [Key impact area for this project.
, Gl L hannels creates rework, duplicated explanations,and  [time spent on onboarding activities and reduces the .
re::slvege‘;\zz:r’;m: nt, implementing effective doplie [ apent on oAhosrdine activinises ‘hannels and reduce duplication of effort.
inappropriate behavior, ar ing sufficient -
e especttl workplace expecttions and seporing channcls, [Workplace expecrations and reporting channels can rednce [urengihen respectful workplace guldance and reporting
issues. i 3 . . .
Efectiveness (B p e s mor sttty aefive oarty o 2 hannls through defined deliverables, fsedbackIoops, and a 2 [Key impact area for this project.
lrole readiness and learning outcomes. learly performance during the first 90 days. [role-specific guidance.
Variability in lack of consistent orientation on respectful _[Uneven Iack of consistent orientation on respectiul Standardize mintenum requirements for respectful
- Yes [Workplace expectations and reporting channels means that [workplace expectations and reporting channels can create ) e e L s 3 lkey tmpact area for this project.
0-OP students may receive different levels of support linequity in access to information, support, and place g1 porting '8 y imp: proj
d & imited adaptation for operational needs.
depending on where they are placed. ldevelopment S
ot directly applicable because CO-OP placements in this e : 5 e 5 [Not scored because the element is ot
Lifespan No |ontext involve post-secondary students in lawful o mata impactis thlslens for o specific responias s required beyond mainiainind good [materially relevant to this administrative HR
mon lthis project. lgovernance and monitoring for unforeseen effects. s
ot d bl Co-0p i this p y " INot scored because the element is n
» terial im din INo specifi re ‘maintainin
Servicng Mol [-onice voive pos atcontary svideats 1 whil o pact in thi lens for flamestore s shnenellnndup it e e [ erally relevan to this sdsinistrative HR
oy i terms. bk st i rocess.
hildren are not put in dangerous or exploitative ot directly appli co-0p in this R I INot scored because the element is not
e il ailowing thern to develop Efficiency No |context involve post-secondary students in lawfu | QT aliminEio DT el S T i g i it gl |materially relevant to this administrative HR
essential job M s lthis project. lgovernance and monitoring for unforeseen effects. Sl
Cereie o person s S owel 3nd matorny. L
ot directly applicable because CO-OP placements in this : N . P . » —— " Not scored because the element is ot
Effectiveness | No  bontext involve post secondary students in lawful D A R N A B Imaterialy elevant to this adrministrative HR
ork term: d i aat) rocess.
ot directly applicable because CO-OP placements in this P — F— Tk Sa— Fr— - Because T not
Fairness No [context involve post-secondary students in lawful e e EREActis. Bleasior .g:v:l;m = ml"::::fﬂ“"“‘; "y::se:'::‘"‘“'”g L m-urmly relevant to this administrative HR
ork terms. ance and ring for onfo: fTects roce:
ot directly -wnc.bu because participation in CO-OP TR — = Nevsored iemmapmsememirrs
Lifespan No and governed by i B pact s expected tn this lens for ::v’:'; D e nad [materially relevant to this administrative HR
labor rules. nance e ects. rocess.
Forced and involuntary labor means any work or | seryicing o e D P e O ONIIY o marerial ected in this lens for INo specific response is required beyond maintaining good [Mot scored hecause the eloment {s not:
o governed by and [materially relevant to this administrative HR
service that s extracted from a peron under the ey lthis project. lgovernance and monitoring for unforeseen effects. ety
ace of puni ion ag
e familis. 1t includes work where the payment ot directly applicable because participation in CO-OP 5 Not scored because the element is ot
s below subdistence levels or where the payment| Efficiency No v and governed by [Rognserisl Shateabilityiiapactiseapsctedintbigena oy o specific responae ls required beyond maintalning good [materially relevant to this administrative HR
s e lthis project. lgovernance and monitoring for unforeseen effects. sy
woluntary labor can ke many forms including
ot directly applicable because participation in CO-OP - » N y R - Because
nu:.an traffic bt m':gage enslavement, - A gw":me dll’w na |[No mat impact d in this lens for| No specific response is required beyond maintaining good ety e v i 20 TR
fand unjustly long working A yend lthis project. lgovernance and monitoring for unforeseen effects. e intzcraf
ot directly appli icipation in CO-OP — ST ot e e
Faimess No ; e S L S e ) Imaterialy elevant to i adrministrative HR
Jabor rules. Eans ring rocess.
urrent practicesFelated to consistent Inclusion, digniy, _[Over tlm, Inconsistent conslstent Incluston, ignity, and [Embed DEI expectations, inclusive language, and equitable
r— land equitable treatment during onboardins lequitable treatment during onboarding can reduce lonboarding practices into the standard onboarding design y
P B i whic weilcsthe loigien  ontitiy, leiing setintion; and the log: tacth valiie o8 2 fnd 90-day follow-up process so e product remains & 2 [Key impact area for this project.
of process. Juseful and consistent over tim
[puring day to day usc, consistent inclusion, digaity, and ~JOperational Inconsistency i consitent inclusion, digaiy. [Define practical procedures. responsiblitis, and
quitable treatment during onboarding depends heavily on fand equitable treatment during onboardi [checkpoints for DEI expectations, inclusive language, and .
Yesfeach supervisor or work unit instead of a common (inequsl support,delayed responses, and service geps % q d » of the 4 2 [Eey,tmpact areaforshiaproject
o tandard. uring student process.
s the commitmentto atracing eveioping. nd [T absence of standardized consistent incusion, dignity. _[inefficient consistent inclusion, dignity, and equitable | sce vaiaipiatoe; stan daea oo ;s Mlgital Fecida &
\eeded talent while foster Yes [2nd equitable treatment d t during creases time spent on 3, - "Dﬂ  eciationt ﬁ i i 1 equitaiti % A [Béy impactarea fori ot
oTplacethat Sdant 10 v e o fupicied and avoidable i reduces the eficient uoe o saff fmprove DEL expectations, inlusive languoge, nd cquitable ey impact area for this projec
lgrowth opportunities. ind student tme.
. Strctured consltent incusion, dgniy. and [Weak consistent inclusion, dignity, and equitable treatment
Effectiveness Yes [cauitable treatm o (during ol of smdent 2 lequitable onhoardmg practices mmugh defined a 2 [Key impact area for this project.
Iprocess does not cnnsnslemly achieve early role readiness . and early e
fand learning outco first 90 days.
ariability in consistent inclusion, dignity, and equitable .
[Uneven consistent inclusion, dignity, and equitable minimum
Faimess Yes [rentment during onboarding means that CO-OP students |,y ene during onboarding can create inequity in access 2 inclusive language, and equitable onboarding practices 5 3 [Key impact area for this project.
imay receive different levels of support depending on where "
il support, and \while allowing limited adaptation for operational needs.
Lens Scored? Description (Cause) Potential Sustainability Impact kopact Soore Proposed Response ImpactScore | change Comments (optional)
[Current practices related to acquisition of any external __[Over time, inconsistent acquisition of any external training, [Embed sustainable criteria for any external tools, services,
(s Yes [Taining, software, or support without sustainability criteria software, or support without sustainability criteria can 3 lor contracts into the standard onboarding design and 90- 2 " lIndirect or limited effect expected for this
pre inconsisent across units, which weskens the ong-term reduce continuiy leaning retention, and the long-term lday follow-up process so the product remains useful and lproject
of pro alue of the del onsistent over time.
IDuring day-to-day use, acquisition of any ex(ernal 1 raining, [Operational inconsistency i acquisiton of any external [Define practical procedures, responsibilities, and
o Yes poftware, or support without rite: rt without sustainability criterial B lcheckpoints for sustainable criteria for any external tools, A . lindirect or limited effect expected for this
€5 [Cavily on each supervisor or work unit instead of a an create unequal support, delayed responses, and service rvices, o contracts during the operation of lproject.
japs during s process.
1;2:::::5;:2 St o ofany external [Inefficient acqmsl!ion ofany external training, software. or o emplates,standard steps, and digial records @ | irect or et efect xpeceed ror e
Bl cx ~ework. dupiicatea explanations, aad avoldable  [on onboarding activities and seduces the eMlelont uee of 3 [mprove sustainable criteria for any external tools, services. | 4 ! rojec "
requires es(a.,l\.sh. g agree e, e Eapapophont, At r contracts and reduce duplication of effort. [pro
Social, and human r
Vithout structured acquisTion oFany exiermal fraiming[Weak acquisition of any cxiernal TraTaing, soTware, o Y —————————
. oftware, o support without sustainabllty criteria,the _Jsupport without sustainabilty criteri can reduce the 2! Y ext d lindirect or limited effect expected for this
Effectiveness | Yes 3 ervices, or contracts through defined deliverables, a 1
rocess does not achieve carly . and early sapsiebl s s lproject.
eadiness and learning outcome during the first 90 days. A s, and role-specific guidant
ariabilicy in acquisition o any external traning software, [Uneven acquiition of uny external raining, software, or
(s Yes [or support without sustainability criteria means that CO-OP support without eriteria c B o e et 4 N lindirect or limited effect expected for this
®S tudents may receive different levels of lin access to ion, s ik :";‘:;"::‘;:‘}:; i;?xz:};;‘:‘:;:“s while slowlng lproject.
n where they are placed. iti i
[Current practices related to nsufficient clarity on ethical _[Over time, inconsistent insufficient clarity on ethical [Embed ethics guidance and integrity controls within
Uifespan Yes [conduct, impartiality, and public-sector integrity and 3 materials into design N . Meaningful impact if the proposed process is
xpectations can reduce continuity Jearning retention, and

the long-term of the onboarding process.

he long-term value of

land 90-day follow-up process so the product remains

luseful and consistent over time.

limplemented.




uring day-to-day use, insufficient clarity on ethical
onduct, impartiality, and public-sector integrity

[Operational i mconslslem:y in insufficient clnmy on ethical
onduc

[Define practical procedures, responsibilities, and
Icheckpoints for ethics guidance and integrity controls

192

Meaningful impact if the proposed process is

SScing Yes | pectations depends heavily on each supervisor or work create unequa] Support, delayed ithin onboarding materials during the operation of the
Anti-cormuption s thepracticeofreecting bt nit instead of a common standard. Iresponses, and service gaps during student process.
Joffers of and requests for gifts, payments, o he absence of Clarity on ethical _|Inefficient insufficient clarity on ethical conduct,
lother forms of benefits in order to influence the , a b [Use templates, standard steps, and digital records to .
lactivities, results, or outcomes of the project. It | Efficiency S ““p"'"“'“‘" and public seeme integrity ! . andp . = improve ethics guidance and integrity controls within [eaningh’ mpar i propaec procestie
fvolvs aking ur that te pm,m ot rework, duplicate and fincreases time spent on onboarding activities and reduces il ot i limplementer
lunethical practices such a ney favoidable admi effort. lthe efficient use of staff and student time. :
llaundering, fraud, and embezzlement ithout structured x:sumciem clarity on ethical conduct, [Weak msumc.em clarity on ethical conduct, impartiality, [Strengthen ethics guidance and integrity controls within i ] ]
: and pi the |and pi integrity reduce the 3 ¢ 3 Meaningful impact if the proposed process is
Yes : . lonboarding materials through defined deliverables,
fonboarding process does not achieve early of student i . and early S limplemented.
readiness and learning outcomes. lperformance during the first 90 days. I P, pecific g 8
Variability in lnsumden( clarity on ethical conduct, [Uneven clarity on ethical conduct N -
. li integrity means|and publi integrity create inequity piandamise minimim requirements for erhica giidance Meaningful impact if the proposed process is
Fairness Yes = fand integrity controls within onboarding materials while
i CO-OP students may seceve different levels of support [ aceess to nformation, support, and development A o= limplemented.
G il the e Beed - lallowing limited adaptation for operational needs.
INot materially affected because the project does not 5 e y — : — o [Not scored because the element is not
Lifespan No |manage a competitive tendering process beyond conceptual [0 aterial sustainability impact is expected in this lens for| INo specific response is required beyond maintaining good e e
IFair competition s the practice of ensuring that all planning. [ il i lprocess.
i INot materially affected because the project does not IN¢ because the element is not
. tainal d
Servicing No |manage a competitive tendering process beyond conceptuall m‘;s“;:“;"’l Erate by mpard e e e s ""“‘l"_d L s Eocd Imaterially relevant to this administrative HR
planning. ects. rocess.
ot materially affected because the project does not [Not scored because the element is not
Efficiency No |manage a competitive tendering process beyond conceptual | O terial sustainabilicy impact is expected in this lens for| ponssiaseuied bevond good Imaterially relevant to this administrative HR
planning. [ S0 e rocess.
nd : INot materially affected because the project does not " F— " — . T E— [Not scored because the element is not
ompetition calls for creating transparent y P i
A S Effectiveness | No fmanagea competitive tendering process beyond conceprusl 1‘;";;?:‘2 GEtihn e fr el R Huapect s potae b el ed By s |materially relevant to this administrative HR
lensure fair opportunities for businesses of all sizes| planning. ects. lprocess.
fand types. INot materially affected because the project does not because the element is not
Fairness No |manage a competitive tendering process beyond conceptuall g"? m‘e_"‘: A T T U I L D EA B ] P Rec Imaterially relevant to this administrative HR
planning. A8 project: & rocess.
Icurrent practices related to use of digital ing tools |Over time, inconsistent use of digital tools [Embed responsible use of digital tools, access controls, and
Lifespan Yes [Without clear access, or data i fwithout clear access, or data responsibility ldata governance into the standard onboarding design and B impack area for i prject
tandards are inconsistent across units, which weakens the [standards can reduce continuity, learning retention, and the| [90-day follow-up process so the product remains useful €y lmp: Lo e
long-term sustainability of the onboarding process. llong-term value of the onboarding model. land consistent over time.
puring day-to-day use,use of digital ing tools in use of digital onboarding tools IDefine practical procedures, responsibilities, and
oy Yes [Withou access, or data fwithout clear access, or data lcheckpoints for responsible use of digital tools, access s farea el prdiedh.
I’:ﬁ:":ﬁ"ﬁﬂ:‘ﬂi‘:&:g“’ﬁzﬁ ‘:: dﬂs"::gfer:‘ I:::‘:ns s tnndnrds depends heavily on each supervisor or work unit [standards can create unequal support, delayed responses, -ontrols, and data governance during the operation of the ey Impact area for this project.
hen ruing prject 1t o newor linstead of a common standard. land service gaps during student placements. lonboarding process.
lemerging technologies. Thi
land adhering to frameworks ‘and pollcies related T‘l‘fh::““‘“ af 5""“"“‘“2‘1&2"5";3‘1‘[““ onboarding tools |Inefficient e ol d“‘é’:ﬁs;""“ ding tools “:::3:;5?" se templates, standard steps, and digital records to
o data privacy, intellectual property rights, Efficiency Yes 2ial = improve responsible use of digital tools, access controls, ey impact area for this project.
lenvironmental impact, diversity, and inclusion. ktandards creates rework, duplicated explanations,and [increases time spent on onboarding activities and reduces ¥ Pt A s
hriology aleo bvoidable administrative effort. [the efficient use of staff and student time. [pd data governance and reduce duplication of effort.
hat technology i used n a safe and responsible = - r — : :
ithout structured use of digital onboarding tools without [Weak use of digital onboarding tools without clear Irengthen responsible use of digital tools, access controls,
Effectiveness | yes | [clear access, or data standards, scces, o data responsibily standards can " . R
... .. n land data governance through defined deliverables, Key impact area for this project.
g ) learning outcomes. Y Y nd early performance dunng the first 90 days. ) [feedback loops, and role-specific guidance.
[Variability in use of digital onboarding tools without clear _|Uneven use of digital onboarding tools without clear Stk reads P s o
P Yes [governance, access, or data responsibility standards means [governance, access, or data responsibility standards can ligital tools, access contrals, and data governance while ey impac area for tls project.
hat CO-OP students may receive different levels of support [create inequity in access to information, support, and . ool 4
gt sihiere i e placed P lallowing limited adaptation for operational needs.
e - [Not directly applicable because the project does not market N T, . A ¥ P T [Not scored because the element is not
organization to indicate that a product or service | Lifespan No fenvironmental attributes or sustainability claims to m‘;:;‘.:;;:.:: gainaniivinpaccizerrecatiobizlenz o o et o e e e ced Imaterially relevant to this administrative HR
Ihas been designed and produced in a manner that| to : rocess.
lis considered environmentally responsible. These [Not directly applicable because the project does not market [Not scored because the element is not
lclaims typically relate to the organization’s efforts ici $ . e [No material sustainability impact is expected in this lens for| INo specific response is required beyond maintaining good . . "
e racory [Serviciu No  fenvironmental atributes or sustainabiliy claims to g i s |materially relevant to this administrative HR
recycled materils, renewable energy sources, ;‘ ;"‘":l TERTE = = = Nmm d b the el
land efficient production processes. ot directly applicable because the project does not market —— ot scored because the element is not
o ) ) Efficiency No [environmental attributes or sustainability claims to l:: el s el vl patieee it ubisensoy HEzeiuiedleyon . o Imaterially relevant to this administrative HR
lGreenwashing is the practice of making false or 2 is project. for effects. rocess.
Imisleading claims in order to mislead - - - -
I 1 ; INot directly applicable because the project does not market N P N — E P A [Not scored because the element is not
into believing that a product or service is more. . o material sustainability impact is expected in this lens for| INo specific response is required beyond maintaining good
lenvironmentally friendly than it actually is. This No tiribute claims T L mRac = S5 Lot & 5 e Imaterially relevant to this administrative HR
lcan be done through deceptive language, it rocess.
exaggerations,or omiting relevant information Not directly applicable because the project does not market [Not scored because the element is not
" tainal d
:(b::‘: an organization’s true environmental Fairness No |environmental attributes or sustainability claims to 1‘;“;“;:’: A T T S G N b g requredleyon e Zocd Imaterially relevant to this administrative HR
ustome

rocess.

version 7.1

Note. Source: Own elaboration based on P5 Standard (Carboni et al., 2024).




Table 2

P5 Impact Analysis — Planet Dimension

Organization:
Project:

[Subcategory.

Public-sector organization (Canada)

Project management plan for the design of a standardized onboarding and 90-day follow-up process for CO-OP students

[Element
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o

\as
&oo

Lens Scored? Description (Cause) Potential Sustainability Impact Proposed Response Newimpact | change Comments (optional)
5 The praciice of purchasing | Lirespan Yos o i I A i Y -
roduets and Soruices from local supplic icin = Dy o o o -
Yes v o [inprove preference for 1ocal and Tow "
Yos 7 fservices where applicable through defined T
Yos j [Services whon riecded can create inequity In access io land low-impact support services where applicable while ™
Ol communication T the use of gl tools Yes ross units which e g - e Rbr i SOy 7 proposeTT
e project ==
Yes ool 738 s limprove digital ina document it BT
Yes e process docs nor [document sharing through defined fecdback ™ prp——
Yes lcommunication and centralized document sharing while 7 proposTTE
Yes _[Viriunl options are viable are Inconsistent Across units. R W RS T e S o o
Yes [Virtial Viabic can Create anequal SUpport. R e "
Yos i limprove virtual or hybrid mectings and digital i
Yes I t hen feasible through defined i
Yes Lt [meetings and digital \when feasible s
No 2 = = e [t erially relevant to this administrative HE
No e " . 7 [materially relevant to th HR
No R ™ , ™ pumasis gy 4 [marerialy relevant o this HE
No - Y , ™ ponse i 4 [materially relevant to this administrative HE
Fairmess No i o T 4 BansHalreiecant o s dminls e e B
Lens Scored? Description (Cause) Proposed Response New ienpact Comments (optional)
ergy consump Lifespan Yes AR AP s I asier ot i @ lindirect or limited effect expected for this project.
o7 e sreject throuhout s duratio Yos 3 A Shishakcont i = P aRi i 7 [indiract or Timited eHact expactad for this project
oo el et er) use from office Yes |5 e and Tolow Tes T enes rework Rt e ST draTtat tools and Svoldsnte of 4 diFeet o Timited aHect expected for this project
Yes i o v v e e 5 [annecessary printing or meetings through defined @ [Indirect or Timited effect expected for this project
Yes [0 i , . ool @ ndnre_f—'j_’?ﬂ_rct or limited effect expected for this project. |
are gases aisxids Yes sk i iy T ndirect or Timiced offect rofect
cthane) released into the atmosphere as a — ase-eppisien i - e e -
Yes LA o i i @ indirect of limited effect expacted for this project
Yes 2 . 4 rlighe e @ [indirect or limited effect expected for this project
Yes T e nd reduced Unnecessary travel or printing while Sowing T [indiract or Timited cffact expectad for this project.
No =
= L5 = - e -
“These sources include solar, wind, | Efdency | No s
ater, and geothermal p Effectivencss No i
Fairness No =
T e e Potential Sustainability Impact g Newimpact | change e
Tifespan No e z . ot s,
Servicing No itz X I iy g SR i
Efficiency No ivA i - = st o . 2
rHicular environment or habit Effectivencss No i = e o
lalso includés all genetic variations of Fairness No 3 g i
i Water quality TNVOIVes measures of Tifespan No z s
e S A e - No o - e : i
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No s
No R
- —
3ter consumption Ts The Usage of water during No = = g IS 7
lproject activities. Servicing N
Imanufacturing. and agricultural projects ar n - HE,
[orobably the major users of water. all projects use |_EFIGency No . to s e
ater to some extent No
Fairness No = 7
= w - v
No
No
No
He. - v
No i oy HB.
Fectivities ouch a5 construchon, rosd DUKAE, O -
ctices. It can be by i - e .
thematirst and cover and can have No B 5 : + 5 s rias e, s
ignificant negative cffects on local ecosyster No # > i s
AS with water displacement,soil erosion i mostly No 2
o =l No # Y oty o
runnve Sounds No
TS Nalse BN Car B Causcl By 3 i + - — et HE, -
e such a5 biatting, heavy veliicle traffic, No 4 ' o ot e,
and operation of v No i 5,
Fairness No 2 H ro o7
Lens Description (Cause) Potential Sustainability Impact Proposed Response Lopdoalnd Change Comments (optional)
= Frving 3 waste ftem info | Lifespan - i e e R o R A A AT 3 [standard onboarding design and 90-day follow-up process so @ [indirect or limited cffect expected for this project. |
3 usem Gne. itams that can be recycled run the oy not be rauced acrots Student conOrs depends Reavily on i Ao o i 3 or reusable digital templates and imited printing during the T [indiract or Timited eHact expactad for this project
STUGREMpIEsh AR B SR it hat may not be reused across StUdEnt coRorts Creates rawork. . e era 3 [reusable digital templates and and T @
icctrical genorators. Py . s
L - e " e e 7 procee 4 e > 3 Frough defined dellverables, feedback [60ps. and role-specific @
reuse involves using the same item again and F Yes S aatachie & o e R e R 2 R RS e o | 3 emplates and limited printing while allowing limite T
frome iy e e rChs S et e r e O 10|
Icfassetsls The process of getting rid of Yes ey e cearat arter Spoe T 3 7
which has reached the end of its useful rvicin %&. R e o RRSRAPL 3 P T varIon contrar ,..a Tied Bhyalcal et Suring 7
lelectronics to public infrastructure such as roads | EMCiency Yes e Aaniie e, P WA et At 3 igital version control and 1 Dhysical materials and n
nd bridges. Generally, assets shouid not b e ~ o e oy s . s 3 [materifs through defined e feedback loops. nd @
[disposed of until they are no long . [y Be discarded arer tpd. ‘Creste inequity n access 3 Bhysical materials while allowing ) ndirect orTirited eHect project.

TGEon i the Felease of

raste materials or hazardous the

et e
Inegative impact on scosystems and human
Inealth. Contamination and pollution most often
e e 12 megiecttal pracsicas

Servl:lng

Efficiency
tHectiveness

Fairness.

totipk
sial




194

fi= the creation of any excess or unneeded Lifespan |_Yes [ s ir s Fod ey re | s e Y cnti el e T fthe | 3 | > Pyt Ao rreapmaiot et - riwr
e O L pfochicls Quning thelproject iz o es
[ncludes everyining from Ieftover supplies and = Yes loq.cach b 4 I i dslaved 4 I 2 digital T tandardized templates. and reduced
matoriais 1o wasted enerzy: Yes [ AP e o e i et vy -1
Yos | # ~ A ” s T3
.o Yos 2 e e s = A [

version 7.1

Note. Source: Own elaboration based on P5 Standard (Carboni et al., 2024).



Table 3

P5 Impact Analysis — Prosperity Dimension

Organization:

[Element

Public-sector organization (Canada)

Project management plan for the design of a standardized onboarding and 90-day follow-up process for CO-OP students

[pescription

[Gusiness case analysis is the process of

la business case that pruvldeslusﬂﬂcaﬂon for the

initiation or continuation of the project. It involves

the underpinning Iog!zo'iu ding the

Sject. This reauires i pecied
benefit: and

- <" likaly costs

el gl il Gl T

[scheduie afternatives, and stakeholder impacts
sociated with a proposed project.

[Current practices related to the need to justify why a
|standardized onboarding process creates value for the

lover time stent the need to justify wi
>mndnrd|zed  amhodsai prcees crentes value for the

[Embed document and communicate the business case and
[Expiestien eesante uonal besefio: fuio he 4 s
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Lifespan forganization and students are inconsistent across unis, [>tendardl L Ikey tmpact area for this projec
Mo s leniniing o Fetimion. and th ongterin valac of the onbonding model [product remains useul and consistent over time.
- uring dny-o-day wse ho need co gty wiya O N I v [perne practca procodures, responsiities ana.
i es D anization and students depends heavily on each rgsnizasion and snadents can csente unaqiil supporr. lcase and expected organizational benents during the [eevapmnmen o st e
Lsupervisor or work us stead of a common standard. elayed responses, and service gaps during studs loperation of the onboarding process.
T o The need o = Jineifcient the need to justily why 2 standardized Templates, standard steps, and digital records
e ktandardized onboarding process creates value for the  |onboarding process creates value for the organization and improve document and communicate the business case and o impact ares fox il prejede

fersanization and students creates rework, duplicated
d avoidable

[students increases time spent on onboarding activities and
[reduces the efficient use of staff and student time,

lexpected organizational benefits and reduce duplication of
leffort.

ithout structured the need to justify why a standardized
value for a

Weak the need to justify why a standardized onboardin;
cess creates value fos

[Srengihen document and communicate the business case

- the organization and students éan
Yes lana expected organizational benefits through def IKey tmpact aren for this project
Cudents, the onboarding process does not consistently  [reduce the of stadent )
lachieve early role readiness and learning outcomes. land early performance during the first 90 days. [Geliverables. foedback loops, and role speciric guidance.
Variability In the mecd to jusily why & standardized neven the e o oy i = o Tor document and
nbaarding process creates valus for the organizaton and[proces creates valus for the organizarion and sudenis cun communicate the business case and expected . .
= means P students may re ifferent |create inequity in access to information, support, as lorganizational benefits while allowing Fieatod adapration [Key impact area for this project.
cvels of support depending on where they are plac needs,
[T anaye T the process of craluatine the [eurent practices related to the nced to cerimate time and —[Over dme, inconsistent the need to coimate e and [Embed estimate effort, resource implications, and efficiency
[project from a monetary perspective. Typically, it - fcoordination costs associated with design and design and [gains into the standard onboarding design and 90-day [Meaningful impact if the proposed process is.
i o mbeli e pis inars || e es e incomsimtont sross uniter which weaknd the lons. [uoe can reduce contimunty, loarming retention. an the long- [Followup process s6 the product remaine useful and hmplemente:
ing process. erm value o lconsiscent over time.
[During day-to-duy uac, the need to cstimate time and ___[Operational Inconsistency In the need to cstlmate time and [Define practical procedures. responbilities, and
Servicing oordimarion costs associated with onboarding desiin and [coordination costs asseciated with onboarding desigh and ICheckpoints for Eotimate effors, resource implications, and eaningiul impact i the proposed process s
Lise depends heavily on each supervisor of work unit  [use can croate unequal support, delayed responses. and Cificioncy gains during the operation of the onboarding plemented
Instend of o common standard, ervice gaps during student [process.
[The absence of standardized the need o extimate time and[lneflicient the need to catimate time and Coordinatlon cost " :
T Yes [coordination costs associated with onboardin design and [ussociated with onboarding design and use ncreases fime [Use templates. standard steps. and digital records to [Meaningful impact if the proposed process is
e creates rescork duplicated explanations, and avoidabil spon on omboardin actiics ad reduces the aficient nee implemented
se creates rework: [rpent on onboarding acti [ehtciency gains and redice apleation of eor:
o strucrared the need 1o estmare e and [Weak the eed to estimate fime and coordmation covts
Fooraination costs associated with onboarding design and _fassoctated with onboarding design and use can reduce the [zengthen estimate affore. resounce tmplicanions: and [Meaningful impact if the proposed process is
ertectivencss | es 07D miociacsd sign an h anboard e cificiency gains through defined deliverables, feedback eaningtul i
Lariy role readiness and learning outcomes. Guring the first 50 days : loops, and role-specific guidance.
ariabilyin the nced to catimate time and Coordmaian —[Unoven the e 9 extimate e and Courion Casts drdire i oo for eottmare ot
e onboarding design and us sig [Standardize mini; qui s foF estimate stfost. [Meaningful impact if the proposed process is.
Yes lresource implications, and eMclency gains while allowing
hat CO-OP atudents may recelve different levels of support cose o Inforvaation: subpor. and resource implication Ticiency g impleménte
tudents may receive alf mited adapration for operational needs.
oy are p
[Social return on investment (SROI) is. [Current practices related to the project can generate value [Over time, inconsistent the project can generate value [Embed assess social and organizational benefits beyond
for measuring and accounting for project results || Yes [hrough better student integration, learning, and [through better student integration, learning, and |direct financial effects into the standard onboarding design lkey tmpact area for this project.
enclottcomeslbylinciklngociai) o i e are ‘across units, which weakens can earning retention, and [and 90-day follow-up process so the product remains ¥ imp proi
rsaoma cconom net e b S he ien he long.term ey of the ing process. ~_line long-tertn value of the ‘model {isetul and consiatent over tme.
that projects create value lnlwayx ot u,;n Just [During day-to-day use, the project can generate value in the generate value [Define practical procedures, responsibilities, and
nancialveturns. For example. 3 communi hrough berter student integration. lcarming, and carly  [through better student it and early s for ai an benefits \mpac .
[levslopment] "nm'Tm fr=yc (rea;! valus Y€s L ontribution depends heavily on each supervisor or work  [contribution can create unequal <uppm., delayed lbeyond direct financial effects during the operation of the [Key impact area for this project.
[ropeoding the e it inscead of a tandard a s thuring sadent
< fThe zbscncn ‘of standardized the project can sencrate Value [Inefficient the project can generate value through better &t e e AR are s Al FeCors D
e - h better student integration, learning. and carly . [stadent integration, learning, and early contribution [Use templates, standard steps, and dighal recordsto ey tmapact aren for his project
Fomcburion cretes rework duplcated expianatine, nd_[nrease tme spent o onbarding ctviics and educes {mprove assese soclal and organizational beneflis beye
[ivoida o e eMicient use of staff an student time.
crter studon irekracion 1carningand carly Contrbution. [Integration. Loarming, bnd early contriburion Con reduce the. e benefits beyond
Eftectiveness | Yes [ tegration. le somttincen :learning an . Girec imancial efecs throush defined deliverables. Ikey impact area for this project
Irole readiness and learning outcomes. during the first 90 days. [feedback loops. and role-specific guidance.
Nariabilcy in the poject can genorase value thraugh betser [Uneven the projec can enerate value thraugh berter fintien o eiizemmnta For memens saciStn
o Cudent and can means [student carning, and early contribution can -
e C0.OF soudents may receive differont 1evels of suppor [ereate Incauiey i Access to taformarion. suppor, and orianizatonal bemete beyond dieet nancia cicts Ve [Ke impact area for this project
ldepending on where they are placed. ldevelopment opportunities. 8 P! P!
[Modeling is the creation of a physical, ractices related to the design of the process
rithemstic or fogcal reoesertanon of 0 B T e D rore[0VeT time. inconsistent the design of the process requires [Embed use process mapping, templates, and scenario
BRI R | oo [[Cauires mapping activities roles, and checkpoints mappin i, roles, nd hickpoiocs before Khinking: to test the design invo the standard onboarding IMeaningful impact i the proposed process is
Project. leman iion are inc e y.learning rerention. ldesign and 90-day follow-up process so the product mplemented.
[1nd the tonit term value of the onboardin m [remains useful and conststent over s
[buring day-to-duy uac, the design of the process requires _[Operational inconsistency In the design of the process [Define practical procedures, responatbilities, and
Yes [mapping activitics, roles, and checkpolnts before leauires mapping activities, roles, and checkpoints before Icheckpoints for use process mapping, cemplates, and Meaningful impact If the proposed process is
Gepends hemily on sach supervisor ox o cren mequstsupport, delayed Fcenaria thinking o cat the desin durin he aperation of
orkc a Yeandard. [responses. and service gaps during studen {he onboarding br
[Te absence of standardized the dosign of e process [Incifcient the design of the process roquires mapping -
sc templates, standard steps, and digital records to
BRI e ermentation creatos rework duplicated explanitions. [imereases fine spont o onboArding activitics and reduces lmprove use process mappin templates, and scenario Bplemented. " 1 e propored pracess s
P! 3 P! sper ing lthinking to test the design and reduce duplication of effort. mp!
i avoabic the eMicient use of staff an student time
s sructured the design o the procers requires ;
mapping activisics, roless and heckpeimee befor [Weak the design of the process requires mapping actividies. [Strengthen use process mapping, templates, and scenario Kb i i Tenpace i e proposdi rocese i
Yes the e e’ it 5 inking to test the design through defined deliverables, s Prop P
onsistently achieve early role rendiness and learing ‘¢ efiectivencss of student integragion. u - an feedback loops. and role. specinc guidance. punplemente
Variabiliey i Gt of e process ot apying  [Umover the st of e process s mappi amrdize i rereens T e procer:
Yex  ctivirics. olce s checkpointe efore il i, roles, and checkpoints before implementation can| nd scenarl IMeaningful impact If the proposed process is
o

[pescription

€10 Dt exis gy el g il resi. Tevels o

creale e ifequley i access 5 lninrmmlnn Suppors. and
ldev

de<lgn e Mowing lnieed adaptation for operational

limplemented.




Texdbility s the abiity £0 adjust to changing
nr(umstances or situations. It requires the

urrent practices related to a standardized process could
[pecome too rigid if adaptation is not considered are

[over time, inconsistent a standardized process could
[become too rigid if adaptation is not considered can reduce

[Embed build core standards with limited local flexibility
land optional guidance into the standard onboarding design
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Lifespan Yes | , Rt A . . 2 i 3 1 Ik ct area for th ct
Lapacity tomodify plans orapprosches vinen o ©S kinconsistent across units, which weakens the long-term  |continuity, learning retention, and the long-term value of land 90-day follow-up process so the product remains SV IMDACLAERIoRCus Prole!
pacied chalienges. >
of the . model. Juseful and consistent over time.
y means having muliple solutions or [During day-to-day use, a standardized process could process could [Define practical procedures, responsibilities, and
haices aveiiabie s the Joecome too rigid i adaptation 1t not constdered depends [pécome too rigid If adaptation is not coneldered can create eheckpoints for build core standards with imited local
Servicing Yes 2 3 1 [Key impact area for this project.
o gl heavily on each supervisor or work unit instead of a lunequal support, delayed responses, and service gaps and optional guidance during the operation of the
outcomes with different results without fommon standard. jduring student process.
aving to start over. [T absence of standardized  standardized process could[[neffcient 3 standardized process could become to0 Fgid i o it sumaara staps; s aigial Fecorda s
Efficiency Yes g} P 2 limprove build core standards with limited local flexibility 3 1 [Key impact area for this project.
bework, duplicated expianations. and avoidsbie lonboarding activities and reduces the efficient use of staff
land optional guidance and reduce duplication of effort.
dministrative effort Jand student time.
uz::;\:; structured o Standardized process could become —[Weak a standardized process could become too rgid I S —————
Effectiveness [Rexibility and optional guidance through defined
Yes [ e does not consistently achieve early role rendiness [student . and early & meset et b itk o 4 e [Feyisipace ates for this project
jand learning outcomes. |during the first 90 days. P =
Variability in a standardized process could become t00 Fgidl . o "l ol S [Standardize minimum requirements for build core
. f adaptation is not considered means that CO-OP students [standards with limited local flexibility and optional .
Fairness Yes s fdaptation is not considered can create inequity n access 2 1 2 [Key impact area for this project.
Imay receive different levels of support depending on where s lguidance while allowing limited adaptation for operational
hey are placed. ia Ineeds.
Resiency T the abiley of (he profect to recover [Current practices related to the onboarding process must _[Over fime, inconsistent the onboarding process must -
asily o adverse conditions such as i despi e i gl érie e [Embed create resilient documentation, ownership, and
xtreme market fluctuations, political o . [remain useful despite supervisor turnover, worklo [remeain usehil despite supervisor.turtiover, workloe: lfallback procedures into the standard onboarding design
Ceomomic bl dlsaﬂm  health | Ufespan Yes [changes, or hybrid work arrangements are inconsistent _(changes, or hybrid work arrangements can reduce 2 o S0 e el mroten £o e pecluet ver i 1 2 [Key impact area for this project.
lacross units, which weakens the long-term sustainability of |continuity, learning retention, and the long-term value of Y follow-up p: P
ergen ot make problems luseful and consistent over time.
e s U Ty e [the onboarding process.
e despite the unexpected stress. [During day-to-day use, the onboarding process must inthe process must
: . i . [Define practical procedures, responsibilities, and
[remain useful despite supervisor turnover, workload [remain useful despite supervisor turnover, workload e p iy e
Yes [changes, or hybrid work arrangements depends heavily on_ [changes, or hybrid work arrangements can create unequal 2 g 1 2 [Key impact area for
: land fallback procedures during the operation of the
leach supervisor or work unit instead of a common lsupport, delayed responses, and service gaps during
lonboarding process.
tandard Istudent
T of i process must _|Inefficient the onboarding process Must remain useful
lremain useful despite supervisor turnover, workload espite supervisor turnover, workload changes, or hybrid [Use templates, standard steps, and
Efficiency Yes (changes, or hybrid work rework, ork creases time spent on onboarding 2 reate resilient documentation, ownership, and 1 2 [Key impact area for this project.
lduplicated and avoidable i [ctivities and reduces the oMicient use of saff and seudent [fallback procedures and reduce duplication of effort
leffort. ftime.
ithout structured the onboarding process must remain _|Weak the onboarding process must remain useful despite
|useful despite supervisor turnover, workload changes, or  [supervisor turnover, workload changes, or hybrid work create resilient ership, a
Effectiveness | Yes [nybrid work arrangements, the onboarding process does reduce the of student 2 [Fllback procedures through defined deliverables, Tecdbac a 2 [Key impact area for this project.
not consistently achieve early role readiness and learning and early g the lloops, and role-specific guidance.
loutcomes. Jfirst 90 days.
Variability in the onboarding process must remain useful iy, oye, the onboarding process must remain useful despite
ldespite supervisor turnover, workload changes, or hybrid ~[J*Y "% 1€ @Abasrding bracess ! reman eei’ 4eH Istandardize minimum requirements for create resilient
Fairness ork arrangements means that CO-OP students may P 3 ges, or hyl 2 ip, and fallback while 5 3 [Key impact area for this project.

Market and Economic Stimulation

ion,

Ireceive different levels of support depending on where they|
re placed.

Description (Cause)

urrent practices related to better onboarding can improve
tudent productivity and strengthen pathways into the

larrangements can create inequity in access to information,
lsupport, and development opportunities.

Potential Sustainability Impact

lover time,

consistent better onboarding can improve

Initial Impact
Score

lallowing limited adaptation for operational needs.

Proposed Response

[Embed support employability and more effective use of
lstudent work terms into the standard onboarding design

New Impact
Score

Comments (optional)

ey e prudent productivity and strenthen pathways into the [Meaningful impact if the proposed process is
increased spending in the local economy. or 2 [public-sector workforce are Inconsistent across unlis.  |public-sector workforce can reduce continuity, learning 3 land 90-day follow-up process 5o the product remains 4 ! implemented
2l desstement ing process. & Fetention, and the lon; torm value of the onboarding medel, luseful and consistent over time.
N . in ing can N .
[puring day.to-day use, better onboarding can improve  [0LLICL S0 ity and strengthen pathways [Define practical procedures, responsibilities, and
productivity and strengthen pathways into the | . lcheckpoints for support employability and more effective [Meaningful impact if the proposed process is
Servicing Yes linto the public-sector workforce can create unequal 3 4 1
[public-sector workforce depends heavily on each luse of student work terms during the operation of the limplemente
P i lsupport, delayed responses, and service gaps during
pervisor or work unit instead of a common standard. |5 \PPo lonboarding process.
In : can [Inefficient better onboarding can improve student
X improve student productivity and strengthen pathways |[Productivity and strengthen pathways into the public- [Use templates, standard steps, and digital records to Meaningful impact if the proposed process is
Efficiency Yes % [sector workforce increases time spent on onboarding 3 limprove support employability and more effective use of a 1
into the public-sector workforce creates rework, duplicated [* limplemented.
i, Skl ctivities and reduces the efficient use of staff and student lstudent work terms and reduce duplication of effort.
lexplanations, and avoidable administrative effo s
ithout structured better onboarding can improve student [y oo -
. fproductivity and strengthen par.hwsys into the public- etiiwags inbo e punll orores [Strengthen support employability and more effective use of Meaningful impact if the proposed process is
Yes -ess does not 2 lstudent work terms through defined deliverables, feedback a 2
jronsistently achicve carly role readiness and learning e s the fectiveness ofsfens integrri lloops, and role-specific guidance. [mplemente
sy sion, and carly performance during the frst 90 days g
vlanabmry in better onboarding can improve student fochie Beus nbarlag i lprava s aAchY
. thways into the public- roductivity and strengthen pathways into the public- . for support [Meaningful impact if the proposed process is
Fairmess Yes fector workforce means that CO-OB students may receive  |” i Sy A 2 lemployability and more effective use of student work terms a 2 e proposed p
Jsector workforce can create inequity in access to limplemente
ferent levels of support depending on where they are | 5 e . [while allowing limited adaptation for operational needs.
laced.
[rirect Benafits are the posTive Impacts that urrent practices related to improved onboarding cai
O e e pasihe | qume ,,m,ec‘i [Curs ;‘L‘h‘;; s g'n‘mm'le Iproved onboarding can lover time, inconsistent improved onboarding can [Embed capture broader benefits in learning, consistency,
and may not always be immedist y (G J 2 : Istrengthen learning, morale, retention interest, and int is
i tation are inconsistent across units, which 2 1 2 [Key impact area for this project.
nefits can include improved quamy f me = e Eakem e ..,ﬁ At s eputation can y, leas |design and 90-day follow-up process so the product VD proj
mic activity in the local area, and 8- [retention, and the tong. term value of the onbearding model, lremans useful and consistent over time.
nvironmental improvements such as cleaner air roce:
or water.
[During day-to-day use, improved onboarding can san IDefine practical procedures, responsibilities, and
. Istrengthen learning, morale, retention interest, and [prrangtiiet learning morald, sécantion Inferest, and leheckpoints for capture broader benefits in learning,
Servicing Yes [* a 2 nstitutional reputation can create unequal support, 2 g 1 2 [Key impact area for this project.
finstitutional reputation depends heavily on each supervisor s " lconsistency, and stakeholder confidence during the
ldelayed responses, and service gaps during student
lor work unit instead of a common standar loperation of the onboarding process.
IT of improved m|imeMicient mpriaved orboarding can strengihen learning [Use templates, standard steps, and digital records to
impro; P p! p:
Eficanc [strengthen learning, morale, retention interest, and |morale, retention interest, and institutional reputs limprove capture broader benefits in learning, consistency, ) .
2/ Y& fnstitutional reputation creates rework, duplicated ncreases tme spent on onboardin ctivities and reduces 2 land and of 4 2 [ey impact area for this project
. and avoidabl lthe efficient use of staff and student ¢ leffort.
proved [Weak improved onboarding can strengthen learnin;
Effectiveness | yes [learning. morale, retention interest, and institutional [morale, retention interest and institutional reputation can 5 R Rty ba ke Lo A SR % 5 e iast sres s ihis rajac
lreputation, the onboarding process does not lreduce the of stu . o aamoLIer connds rough define: ey impact area for this project
chieve early role readiness and learning outcomes. [ond early performance during the first 50 days. necleq
oD g o T en i en | [oneven improved onboarding can strengthen earnin; seandaraize mintmum requirements for capure broader
oy B .t n mcacs that CO-OP srudcats may recatve |morale, retention interest, and institutional reputation can N [benefits in learning, consistency, and stakeholder s 9 Ik st v foi this projece

ferent levels of support depending on where they are
laced.

lereate inequity in access to information, support, an
ldevelopment opportunities.

lconfidence while allowing limited adaptation for
loperational needs.
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urrent practices related to the project can support social
land governance reporting by improving inclusion, fairness,

lOver time, inconsistent the project can support social and
lgovernance reporting by improving inclusion, fairness, and

[Embed document relevant social and governance
limprovements for future reporting into the standard

Meaningful impact if the proposed process is

Lifespan i i
& Yes and process transparency are inconsistent across units, | o cogs transparency can reduce continuity, learning lonboarding design and 90-day follow-up process so the implemented.
which weakens the long-term sustainability of the . X s
process. Iretention, and the long-term value of the onboarding model. lproduct remains useful and consistent over time.
[Operational inconsistency in the project can support social -
IDuring day-to-day use, the project can support social and | " Y D e SDpOrEs IDefine practical procedures, responsibilities, and
land governance reporting by improving inclusion, fairness,
o lgovernance reporting by improving inclusion, fairness, and Eheckpoluss for documen relerant soce ad governacce IMeaningful impact if the proposed process is
Servicing Yes land process transparency can create unequal support,
lprocess transparency depends heavily on each supervisor " : for future reporting during the operation of
ldelayed responses, and service gaps during student
r work unit instead of a common standard. ithe onbosrdmg kb
[The absence of standardized the project can support social [[nefficient the project can support social and governance se templates, standard steps, and digital records to
Efficiency Yes [2nd governance reporting by improving inclusion, fairness, [reporting by improving inclusion, fairness, and process mprove document relevant social and governance [Meaningful impact if the proposed process is
fand process transparency creates rework, duplicated [transparency increases time spent on onboarding activities limprovements for future reporting and reduce duplication implemented.
lexplanations, and avoidable administrative effort. land reduces the efficient use of staff and student time. lof effort
[Without structured the project can support socialand _[Weak the project can support social and governance
. Jgovernance reporting by improving inclusion, fairness, and [reporting by improving inclusion, fairness, and process [Strengthen document relevant social and governance hdcaningful impact i the proposed process s
Effectiveness | Yes [process transparency, the onboarding process does not  [transparency can reduce the effectiveness of student limprovements for future reporting through defined -
lconsistently achieve early role readiness and learning . and early during the ldeliverables, feedback loops, and role-specific guidance. P -
utcomes. lirst 90 days.
Wariability in the project can support social and governance [\, o oo
Ireporting by improving inclusion, fairness, and process ; A [Standardize minimum requirements for document relevant .
. . Ireporting by improving inclusion, fairness, and process . k : Meaningful impact if the proposed process is
Fairness Yes [transparency means that CO-OP students may receive lsocial and governance improvements for future reporting i

different levels of support depending on where they are
lplaced.

ltransparency can create inequity in access to information,
lsupport, and development opportunities.

Iwhile allowing limited adaptation for operational needs,

limplemente

version 7.1

Note. Source: Own elaboration based on P5 Standard (Carboni et al., 2024).
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7.4 Relationship of the project to the dimensions of Regenerative Development

Regenerative Development is an approach that goes beyond traditional
sustainability by focusing on restoring, renewing, and enhancing natural and social systems.
While sustainable development aims to reduce negative impacts and maintain balance,
regenerative development seeks to generate positive outcomes by improving the conditions
of ecosystems, communities, and organizational environments. This perspective
emphasizes systems thinking, long-term value creation, and the active contribution of

projects to the well-being of both people and the environment (Carboni et al., 2024).

Regenerative Development is commonly analyzed through multiple dimensions that
reflect the interconnected nature of human and ecological systems. These dimensions
include environmental, social, economic, cultural, political, and spiritual aspects. Each
dimension represents an area in which projects can have an impact, either positively or
negatively, and therefore requires careful consideration during project design, execution,

and operation.

The environmental dimension focuses on the protection and regeneration of natural
systems, including ecosystems, biodiversity, and resource use. In the case of this project,
the direct environmental impact is limited, as the project is centered on organizational
processes. However, indirect contributions can be identified through the promotion of
digital onboarding practices, which reduce paper consumption and support more

sustainable resource use. No significant negative environmental impacts are expected, but
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the continued use of digital tools should be encouraged to maintain this positive

contribution.

The social dimension is one of the most relevant for this project. It relates to
inclusion, equity, well-being, and the development of individuals within an organization.
The implementation of a standardized onboarding and 90-day follow-up process directly
supports social sustainability by ensuring that all CO-OP students receive consistent
guidance, access to information, and opportunities for development. This reduces
inequalities between work units and enhances the overall integration experience. A
potential risk in this dimension could be the perception of rigidity in the process; however,
this can be mitigated by incorporating flexibility and feedback mechanisms, as identified in

the P5 analysis.

The economic dimension focuses on the efficient use of resources and the
generation of long-term value. This project contributes to this dimension by improving
onboarding efficiency, reducing time spent on informal processes, and enhancing early
productivity of students. Although the implementation of the process may require an initial
investment in time and coordination, the long-term benefits in terms of improved
performance and reduced inefficiencies outweigh these initial costs. This aligns with the

Prosperity dimension identified in the P5 analysis.

The cultural dimension refers to the values, behaviors, and practices that shape how
organizations operate. A structured onboarding process can reinforce a culture of clarity,

accountability, and continuous learning. By standardizing key elements of the onboarding
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experience, the project supports the development of consistent organizational practices
while still allowing adaptation to specific contexts. Care must be taken to ensure that the
process does not suppress local practices or team dynamics, which can be addressed by

allowing customization within defined guidelines.

The political dimension relates to governance, transparency, and decision-making
processes within the organization. In a public-sector context, this dimension is particularly
important, as organizations are expected to operate with high levels of accountability and
fairness. The proposed onboarding process supports this dimension by establishing clear
roles, responsibilities, and procedures, contributing to more transparent and structured

organizational practices.

The spiritual dimension, although less tangible, refers to values, ethics, and the
sense of purpose within an organization. This project contributes to this dimension by
promoting fairness, inclusion, and respect in the onboarding experience. By ensuring that
all students are supported and guided during their integration, the project aligns with ethical

principles and reinforces a sense of belonging and purpose within the organization.

The validation of the project product in the field of Regenerative Development is
essential to ensure that the proposed onboarding process not only avoids negative impacts
but also contributes positively to organizational systems. This validation involves assessing
how the process influences each dimension and identifying opportunities to enhance its

regenerative potential. The analysis conducted demonstrates that the project has a strong
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positive contribution in the social, cultural, and organizational dimensions, with minimal

negative impacts.

This assessment is closely linked to the P5 analysis presented in the previous
section. While the P5 framework focuses on structured impact evaluation across defined
categories, the regenerative development perspective provides a broader and more holistic
understanding of how the project contributes to system improvement. Together, these
approaches confirm that the project supports not only sustainable practices but also the
regeneration of organizational processes, particularly in terms of human development,

knowledge sharing, and continuous improvement.

In summary, the project demonstrates alignment with the principles of Regenerative
Development by enhancing social systems, improving organizational practices, and
supporting long-term value creation. Potential negative impacts are limited and can be
effectively mitigated through flexible design and continuous evaluation, ensuring that the

project contributes positively to the organization and its stakeholders.
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APPENDICES
APPENDIX 1: FGP Charter

CHARTER OF THE PROPOSED
FINAL GRADUATION PROJECT (FGP)

1. Student name

| Freddys Antonio Sanchez Nesha

2. FGP name

Project management plan for the design of a standardized onboarding and 90-day
follow-up process for CO-OP Students in a public-sector organization.

3. Application Area (Sector or activity)

Canadian Public sector / Human Resources (HR) / Employee onboarding and
talent management.

4. Student signature

) Q;%@’¥’f\§ )

5. Name of the Graduation Seminar facilitator

‘ Carlos Brenes Mena

6. Signature of the facilitator

v e

7. Date of charter approval

| April 12,2026 |

8. Project start and finish date

| April 27, 2026 | July 17, 2026 |
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Research question

What elements should a standardized onboarding and 90-day follow-up process for
CO-OP students include, and how should its design be planned and managed as a
project, to improve early integration and role readiness in a public-sector

organization?

10. Research hypothesis

11.

A standardized onboarding and 90-day follow-up process for CO-OP students can
be designed and planned as a project using project management practices, and this
will improve early integration and role readiness by defining clear deliverables,
roles, timelines, and monitoring mechanisms.

General objective

To develop a project management plan for the design of a standardized onboarding
and 90-day follow-up process for CO-OP students in a public-sector organization,

in order to improve early integration and role readiness.

12. Specific objectives

1. To develop an integration management plan for coordinating and managing
all project activities effectively throughout the project lifecycle for the
design of a standardized onboarding and 90-day follow-up process.

2. To create a scope management plan that outlines how the project’s scope
will be defined, validated, and controlled.

3. To develop a schedule management plan that defines the timeline for
project tasks and ensures that the project is completed on time.

4. To develop a cost management plan for estimating, budgeting, and
controlling costs within the project to ensure that the project stays within its
financial constraints.

5. To develop a quality management plan that ensures that the project meets
the required standards and quality control processes.

6. To develop a resource management plan that focuses on identifying,
acquiring, and managing the necessary resources required to complete the
project.




208

7. To develop a communications management plan that ensures effective
communication among all stakeholders.

8. To develop a risk management plan that involves identifying potential
risks, assessing their impact, and identifying ways to mitigate, avoid, or
control risks.

9. To develop a procurement management plan that ensures procurement is
done in a timely and cost-effective manner.

10. To develop a stakeholder engagement plan that outlines strategies for
managing stakeholder expectations and communication throughout the
project.

13. FGP purpose or justification

A standardized onboarding and 90-day follow-up process for CO-OP students is critical
in public-sector organizations because these participants often join for short, fixed terms
and need to reach productivity quickly while depending on multiple internal actors (HR,
supervisors, IT and security/access functions) to obtain system access, tools, and
orientation. In practice, this multi-stakeholder dependency can create administrative
delays and fragmented experiences if responsibilities and information are not
coordinated, which reduces early productivity and weakens engagement during the first
weeks.

Evidence from public-sector onboarding discussions highlights recurring problems such
as long onboarding timelines, repetitive data entry across siloed systems, inconsistent
orientation practices across units, and poor communication among stakeholders, which
together can delay system access and role readiness for newcomers, including student
hires. This situation is particularly relevant for CO-OP placements because missed or
delayed first-week steps can consume a significant portion of a limited term, reducing
learning outcomes and the organization’s return on the placement.

This Final Graduation Project will develop a project management plan that defines how
the standardized onboarding and 90-day follow-up process for CO-OP students will be
designed, governed, and delivered (scope, schedule, communications, risks, and
stakeholder engagement), enabling consistent execution and clearer accountability across
involved parties. As a quantitative reference to justify strengthening early integration,
published onboarding analytics resources commonly cite that roughly 30% of new
employees may leave within the first 90 days, which supports the value of improving
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first-90-days practices and structured follow-up for new hires (and, by extension, short-
term cohorts like CO-OP students).

14. Work Breakdown Structure (WBS). In table form, describing the main deliverable
as well as secondary, products or services to be created by the FGP.

1. FGP
1.1. Graduation Seminar deliverables
1.1.1. FGP Charter (Deliverable 1 and Deliverable 2 updates)
1.1.2. FGP WBS (Appendix 2)
1.1.3. FGP Schedule (Appendix 3)
1.1.4. Chapter 1: Introduction (draft)
1.1.5. Chapter 2: Theoretical framework (draft)
1.1.6. Chapter 3: Methodological framework (draft)
1.1.7. Annexes: Bibliographical research and FGP supporting annexes
1.2. Tutoring process (FGP development)
1.2.1. Tutor assignment record and alignment notes
1.2.2. Tutorship review records and communication log
1.2.3. Project Management Plan package (CO-OP onboarding and
90-day follow-up)
1.2.3.1.  Integration Management Plan
1.2.3.2.  Scope Management Plan
1.2.3.2.1. CO-OP onboarding process scope statement
(pre-arrival to day 90)
1.2.3.2.2. CO-OP onboarding deliverables definition
(checklists, templates, SOPs)
1.2.3.2.3. CO-OP 30-60-90 Follow-Up Template
1.2.3.3.  Schedule Management Plan
1.2.3.4.  Cost Management Plan
1.2.3.5.  Quality Management Plan
1.2.3.6.  Resource Management Plan
1.2.3.7.  Communications Management Plan
1.2.3.8.  Risk Management Plan
1.2.3.9.  Procurement Management Plan
1.2.3.10. Stakeholder Engagement Plan
1.2.4. Revision package (tutor feedback incorporated)
1.2.5. Conclusions
1.2.6. Recommendations
1.2.7. Reference lists
1.2.8. Annexes
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1.2.9. Tutor approval for reading (approval record)
1.3. Reader’s review reports package
1.4. Board of Examiners evaluation record

15. FGP budget

The budget is composed of virtual interviews/focus groups, data analysis and
documentation tools, and other digital costs required to develop the FGP project
management plan for the design of a standardized onboarding and 90-day follow-up
process for CO-OP students in a public-sector organization. Student time is not included,
since this budget only covers relevant costs necessary to develop the FGP document.

Item

Virtual interviews / focus groups (internet/phone credits,
transcription tool if needed)

Data analysis / documentation software (diagramming/WBS tool
subscription, PDF tools)

Information processing (cloud storage, file conversion tools)

Miscellaneous digital costs

Contingency fund

Total Estimated Budget (USD)

16. FGP planning and development assumptions

Estimated Cost

$ 60.00

$ 80.00

$ 30.00

$20.00

$ 40.00

$230.00

1 It 1is assumed that the public-sector organization will allow access to key
documentation and internal process information required to map the current
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CO-OP student onboarding and follow-up practices (as applicable), while
respecting confidentiality requirements.

1 It 1is assumed that key stakeholders (e.g., HR representative, hiring
managet/supervisor, and an I'T/access support contact) will be available to
participate in brief virtual interviews to validate needs and review the proposed
CO-OP onboarding and 90-day follow-up deliverables.

T It is assumed that sufficient secondary sources (policies, guides, checklists, and
onboarding best practices relevant to the public sector) will be available to
support the design of a standardized CO-OP onboarding and 90-day follow-up
process.

1 It 1is assumed that the required software/tools to develop the FGP deliverables
(e.g., word processing, WBS/scheduling tools, and basic diagramming/PDF
tools) will be available to the student during the FGP development period.

1 It is assumed that the tutor will provide expert judgement and feedback in a
timely manner to guide improvements and ensure the FGP deliverables meet the
academic requirements.

17. FGP constraints

1 Access to internal documentation and stakeholders’ availability for validation
activities may be limited due to confidentiality rules and operational priorities
within the public-sector organization.

"1 The FGP scope is limited to the design of a standardized onboarding and 90-day
follow-up process for CO-OP students; the implementation, training rollout, and
organizational change execution are out of scope for this FGP.

"1 The development of the FGP deliverables is constrained to the tools available to
the student, including Merlin Project (macOS) to develop the FGP schedule and
an approved WBS tool (or equivalent) to create the WBS representation.

"1 Primary data collection is constrained to remote methods (e.g., virtual
interviews) and publicly available documentation, so no on-site observations or
in-person workshops will be performed as part of this FGP.
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18. FGP development risks

1 Restricted access to internal procedures and onboarding documentation might
prevent a complete understanding of the current-state CO-OP onboarding
process, which could lead to gaps in the proposed standardized process
deliverables.

1 Limited availability of key stakeholders (HR, supervisors, [T/access support)
might delay the validation interviews and reviews, which could delay
completion of the FGP deliverables and the schedule baseline.

1 If the proposed CO-OP onboarding and 90-day follow-up process is not aligned
with existing public-sector policies and approval requirements, rework may be
required, which could affect the scope baseline and delay final document
completion.

"1 Technical issues with required tools (e.g., scheduling software compatibility or
file corruption/versioning problems) might delay development of the WBS and
schedule artifacts, which could delay submission of the complete Deliverable 2
package.

19. FGP main milestones

Deliverable Finish estimated date
1.1 FGP profile March 29, 2026
1.1.1 Introduction March 29, 2026
1.1.2 Theoretical framework March 15, 2026
1.1.3 Methodological framework March 22, 2026
1.1.4 Preliminary bibliographical research February 22, 2026
1.1.5 Annexes (FGP schedule, FGP WBS, FGP Charter) March 1, 2026
1.2 FGP development April 5, 2026
1.2.1 Integration Management Plan April 5, 2026
1.2.2 Scope Management Plan April 5, 2026
1.2.3 Schedule Management Plan April 5, 2026
1.2.4 Cost Management Plan April 5, 2026
1.2.5 Conclusions April 5, 2026
1.2.6 Recommendations April 5, 2026
1.2.7 Reference lists April 5, 2026
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1.2.8 Annexes

April 5, 2026

1.2.9 Tutor approval for reading

TBD (during tutorship)

1.2.10 Abstract

April 5, 2026

1.2.11 Executive summary

April 5, 2026

1.2.12 Indexes

April 5, 2026

1.3 Reader’s review TBD (during tutorship)
1.3.1 Assignment of reviewers TBD (during tutorship)
1.3.2 Reviewers’ reading reports TBD (during tutorship)
1.4 Board of Examiners evaluation TBD (during tutorship)
1.4.1 FGP completion (final approved version) TBD (during tutorship)
20. Main stakeholders involved in the FGP development
Direct stakeholders
Stakeholder Interest | Power | Influence Justification
Develops all FGP deliverables and
Student (FGP . . . manages the work plan, so outcomes
author) High High High depend directly on the student’s
execution and quality.
Graduation Defines academic requirements and
Seminar . . . evaluates progress submissions,
facilitator (Carlos High High High influencing acceptance and required
Brenes Mena) corrections.
Provides expert judgement, approves
Tutor (assigned . . . readiness for reading, and guides
during tutorship) High High High improvements to meet the final FGP
requirements.
I({:gl_r(l)gpmanager / Primary user of the onboarding and
supervisor High Medium | High follow-up outputs; validates feasibility

(public-sector
organization)

and practical applicability of the
proposed process.
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Stakeholder Interest | Power | Influence Justification
HR Provides process inputs, constraints, and
representative . . . validation for HR-related steps (letters,
(staffing / student High Medium | High onboarding administration, records,
programs) etc.).
IT / Access
support contact Validates access/setup dependencies
(accounts, Medium | Medium | Medium | that affect pre-arrival, Day 1, and first-
equipment, week readiness for CO-OP students.
credentials)
Indirect stakeholders
Stakeholder Interest | Power | Influence Justification
Directly affected by onboarding
i quality and follow-up cadence;
Ssgrgp students (end High Low Medium | provide feedback that can
validate whether the process
meets needs.
Team members / peers Their support and day-to-day
. . . . collaboration affect integration
working with CO-OP Medium | Low Medium . .
and learning, and their feedback
students X -
can inform improvements.
Learning & Development Ma}{ supply materials or
} . . : . sessions that can be referenced
/ Orientation provider (if | Medium | Low Low . :
applicable) in the standardized process, but
PP has limited decision authority.
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Stakeholder Interest | Power | Influence Justification
Security / Facilitie {t can delay Day 1 readineos
(building access, ID Medium | Medium | Medium | . et ’

influences feasibility of pre-
badge) . . L

arrival readiness activities.

May sponsor standardization
Program/Department efforts later; can influence
leadership Medium | Medium | Medium | adoption if the organization
(directorate/management) decides to implement the

designed process.

Provide formal feedback during
Reviewers / Readers High Medium | Medium the reading stage, influencing

(assigned later)

required revisions before final
approval.
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1. Final
Graduation ==
Project

1.1.1. FGP Charter (Deliverable 1
and Deliverable 2 updates)

1.1.2. FGP W8S |Appendx 2}

1.1.3. FGP Scheduls (Appendix 3)

1.1, Gead Sami

deliverables

1.1.4. Chapter 1: Introduction (draft)

1.1.5. Chagpter 2: Theoretical
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Tramework (draft)

—

1.2.3.1, Integration Managemeant
Plan

1.2.3.2.1. CO-OP onboarding
process scope statement
(pre-arrival to day 90)

1.1.6. Chapter 3: Ms

1.2,3.2. Scope M

1.2.3.2.2. CO-OP onboarding

Plan

templates, SOPs)

__ 1.2.1. Tuter assignment record and

framework (draft)
—
1.1.7. Annexes: Bibliographical
research and FGP supporting
aAnNexes
—

1.2.3.3. Schedule Management Plan

1.2,3.2.3, CO-OP 30-60-90
Follow-Up Template

alignment notes

m

1.2.2. Tutorship review records and
communication log

—

1.2.3. Project Management Plan
package (CO-OF onboarding nd =

1.2,3.4, Cost Management Plan

1.2.3.5, Quality Management Plan

90-cay follow-up)
—11.2_3.6. Rescurce Management Plan
| 1.2.4. Revision package {tutor
1.2.3.7. Communécations
1 Management Plan
1.2. Tutoring process (FGP -

‘dove ent) — 1.2.5. Conglusions

-

1.3. Reader's review réport package

1.2.2.8. Risk Management Plan

126

| 1.4, Board of Examiners evalustion

record

1.2.7. Reference lists

_(

1.2.2.9. Procurement Management
Plan

1.2.3.10. Stakeholder Engagement
Plan

1.2.8. Annexes

1.2.9. Tutor approval for reading
(approval record)
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APPENDIX 4: PRELIMINARY BIBLIOGRAPHICAL RESEARCH
Association of Professional Executives of the Public Service of Canada (APEX).

(2024). Onboarding playbook: Rethinking executives’ integration. https://apex.gc.ca/wp-

content/uploads/2024/07/Onboarding-Playbook-Rethinking-Executives-Integration-Final-

English-1.pdf

Justification: This playbook provides structured onboarding practices within the Canadian
federal public service context, including recommended onboarding stages and integration
actions. It will be used to define practical onboarding components, roles, and follow-up

checkpoints that can be adapted to support HR professionals during the first 90 days.

Cornerstone OnDemand. (2025, September 28). Onboarding best practices: A 30-60-90-

day new hire plan. https://www.cornerstoneondemand.com/resources/article/onboarding-

best-practices/

Justification: This source provides a practical 30-60-90 framework and onboarding best
practices that can be adapted to a standardized process design. It will inform the structure
of the proposed onboarding timeline, recommended manager-employee check-ins, and

measurable outputs aligned with early performance and integration.

Government of Canada, Employment and Social Development Canada. (2021, November

25). Onboarding at ESDC. https://www.canada.ca/en/employment-social-

development/corporate/employees/ onboarding.html|

Justification: This is a Canadian federal department example of onboarding information

and resources for employees. It will be used to identify common onboarding information
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needs and typical public-sector onboarding content that can be converted into standardized

deliverables and readiness criteria for HR professionals.

Government of Canada, Shared Services Canada. (2024). Audit of Shared Services Canada

personnel onboarding and offboarding. https://www.canada.ca/en/shared-

services/corporate/about-us/publications/2024-25/audit-ssc-personnel-onboarding-

offboarding.htmﬂ

Justification: This audit provides evidence of onboarding-related gaps and improvement
opportunities in a Canadian federal organization. It will support the justification and
problem definition, and it will help identify realistic risks, constraints, and governance

considerations when designing a standardized onboarding and 90-day follow-up process.

Government of Newfoundland and Labrador, Treasury Board Secretariat. (2025, March

27). Onboarding. https://www.gov.nl.ca/exec/tbs/working-with-us/onboarding/

Justification: This government onboarding page describes responsibilities and available
onboarding resources within a Canadian public-sector context. It will be used as a
benchmark to validate key elements that should exist in a standardized onboarding process

and to inform stakeholder roles (employee, manager, HR).

Government of Newfoundland and Labrador, Treasury Board Secretariat.
(n.d.). Onboarding — Manager resource

guide. https://www.gov.nl.ca/exec/tbs/files/Onboarding-MANAGER-Resource-

Guide.docx

Justification: This manager-focused guide includes concrete onboarding actions and



220

expectations that can be translated into process steps and templates. It will be used to
define practical deliverables (e.g., manager checklist, communication cadence, early

feedback activities) that support consistency during the first 90 days.

Government of the Northwest Territories. (n.d.). New manager’s guide to

onboarding. https://my.hr.gov.nt.ca/sites/myht/files/MgrOnboarding%20(July%203).pdf
Justification: This guide references onboarding activities that begin before arrival and
extend through the first 90 days, aligning directly with the follow-up horizon of this FGP.
It will be used to inform a feasible 90-day structure and to capture onboarding elements

relevant to Canadian territorial public-sector contexts.

People Alliance. (2025). 30/60/90-day onboarding plan

template (PDF). https://www.peoplealliance.com/content/files/2025/06/30_60_90-day-

onboarding-plan-template.pdf

Justification: This template provides a structured way to plan onboarding goals, actions,
and checkpoints across the first 90 days. It will be used as an input to design standardized
onboarding deliverables and to align the project’s outputs with a practical follow-up

mechanism for HR professionals.

Public Service Commission, Prince Edward Island. (n.d.). Onboarding

booklet (PDF). https://psc.gpei.ca/sites/test-psc.gpei.ca/files/Onboarding%20Booklet.pdf

Justification: This booklet offers a public-sector onboarding framework and practical

guidance that supports structured integration over time. It will be used to justify why
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onboarding should be designed as a defined process with clear responsibilities, and to

strengthen the proposed approach for HR professionals’ early integration.

University of British Columbia, Faculty of Medicine. (2025, October). Manager'’s

onboarding guide (PDF). https://med-fom-mednet.sites.olt.ubc.ca/files/2025/10/Manager-

onboarding-guide-Oct-2025.pdf

Justification: This guide provides practical onboarding guidance and manager actions that
can be adapted into a standardized process and monitoring points. It will be used to refine
the proposed onboarding activities, clarify expectations, and strengthen the follow-up

approach for the first 90 days.
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